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Addison Building Bright Futures

October 7, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burweli,

We are pieased to write a letter of support for Vermont's application for Preschool Development Grants -
Expansion Grants Application {PDG-Expansion) for Initial Funding, FY 2014, CFA 84.419B).

The Addison Building Bright Futures Early Childhood Council is comprised of professionals serving all arenas of
the early childhood population, encompassing the needs of the whole child, as they progress through the early
childhood years. The role of the Addison Building Bright Futures council is to strengthen connections between
education, human services and health services to ensure that every child has access to high quality services.

Beginning in July 2015, all three and four year olds in Vermont will have access to ten hours of high quality
learning opportunities through Universal PreK. Building Bright Futures operates under the Vermont Early
Childhood Framework Action Plan and Goals, which highlights that “All children and families have access to high-
quality opportunities that meet their needs.” In keeping with Vermont's statistics, 70% of Addison county families
with children aged six or below, have all parents in the home working, a clear indicator that the needs of families
will not be met with only ten hours of programming per week. Addison county is fortunate to have multiple high-
quality preschool programs, with over 60% of licensed programs having a quality rating of 4 or 5 stars, most of
which do offer more than ten hours per week of programming, incurring a burdensome tuition cost to families. In
2008, only 31% of children within Addison county were ready for Kindergarten, according to the Kindergarten
Readiness Survey, indicating that exposure to more than ten hours of high quality programming that includes an
approved curriculum aligning with the Common Core, is needed,

The state of Vermont has demonstrated a strong and enduring commitment to the early learning and development
of young children and a record of accomplishment in providing high quality early learning programs, and other
programs and services, for children from birth to age 5. Fortunately, the Race-To-The Top Early Learning
Challenge (RTT-ELC} grant has allowed for Building Bright Futures to act locally as the system of coliaboration,
convening, and communication to further improve the quality and access to high quality early learning and
development programs.

Yet, work remains to be done. Funding through this PDG-Expansion application would enable Vermont to build on
its existing record of success. The application proposes to expand new slots for four-yvear-olds at or below 200%
FPL, and to improve existing slots by expanding them from part-time to full-time. Approximately 33% of six year
olds are living at or below 200% poverty rate in Addison County.

We believe Vermont's PDG-Expansion application is thoughtful and rigorous. In addition to expanding access for
four-year-olds in low-income circumstances, it proposes several infrastructural and administrative improvements

Addison Building Bright Futures includes these towns: Addison, Bridport, Bristol, Buel's Gore, Cornwall, Ferrisburgh, Gashen,
Granville, Hancock, Leicester, Lincoln, Middiebury, Monkion, New Haven, Orweli, Panton, Ripton, Salisbury, Shoreham, Starkshoro,

Vergennes, Waitham, Weybridge and Whiting
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that wili contribute to improvements in quality in PreK programs for the target population. The successful funding
of this application is critical to improving access and quality in Vermont in the service of its four-year-old children.

Funding through the PDG-Expansion grant would allow existing high quality programs to continue to thrive and
expand and current or new programs to grow to meet high quality standards, ensuring that Addison county has
ample slots to meet the needs of all children and families. Prevention and intervention in regard to Kindergarten
readiness would be addressed, resulting in keeping our children ready to succeed in school and beyond.

The families of Addison county would greatly benefit from the affordability and access this expansion grant would
provide.

For all of these reasons, we strongly urge you to fund this application.
Sincerely,

Dana Anderson, Addison Building Bright Futures Coordinator
Addison Building Bright Futures Council Steering Committee

danderson@buildingbrightfutures.ors
(807) 349-5173
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Sty gf Bennington Building Bright Futures

Cctober 6, 2014

U.E. Deparbment of Education
Application Control Center
Attention: CFDA Number 84.4194
550 12th Sireet, W,

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Diear Secretaries Duncan and Burwell,

Bennington Building Bright Futures Council is pleased to write a letier in support of the State of Vermont's
application for Initial Funding under the Preschool Development Grants — Expansion Grants opportunity, Our local
council is made up of reprosentatives of the area supervisory unions mcluding the Southwest Vermont Supervisory
Union, the Bennington Rutland Supervisory Union, Bennington County Head Start and early childhood programs
and supports. It is clear that we need to work together to develop and maintain the supports our children and
families especially those who fall below 200 % of poverty.

As a Council, we are part of the local infrastruclure that supports Vermont's strong commitment to the early
learning and development of young children, particularly children with children with high needs. Bennington
County has the over 60 % of its children under the age of 6 living below 200% of poverty. Currently we are linking
with our school partners to be able to ease the transition of children into the public school setting while providing
quality early childhood experiences for children and their families. We are always looking for innovative ways (o
erhance our knowledge through {argeted and on-going professional development to ensure that cur children enter
school ready to leamn.

As described in the Memorandum of Understanding (MOU) between Vermont and the local supervisory unions and
Head Start, this grant application will enable these programs to deliver high-quality preschool services to additional
eligible children in our high need communities.  As well as to enhance our preschoot program infrastructure and
capacity to deliver our high-quality preschool programs. It will allow Bennington County to continue to strive in its
delivery of high quality early childhood experiences for our children especially our children below 200% of
poverty.

Again, E strongly urge you to fund this application. i'| can be of further assistance, please do not hesitate @ call ne at
(802) 447-2887.

Sincerely

Robin Stromgren
Building Bright Futures Coordinator

Bennington Bullding Bright Futures indudes these towns: Arlington, Bennington, Dorset, Glastenbury, Landgrove, Manchester,
Peru, Pownal, Readsbore, Rupert, Sandgate, Searsburg, Shaftsbury, Stamford, Sunderiand, Winhall and Woodford
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Caledonia and Southern Essex Building Bright Futures
P.O. Box 27, West Glover, VT 05875
www.buildingbrighfutures.org

October 6, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.410A
550 12th Street, SW.

Room 7039, Potomac Center Plaza

Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Caledonia Southern Essex Building Bright Futures (BBF) Regional Council, we
are pleased to write a letter of support for the State of Vermont’s application for Initial Funding under

the Preschool Development Grants — Expansion Grants opportunity, FY 2014,CFA 84.419B.

The Building Bright Futures Council of Catedonia/ Southern Essex seeks to assure that children birth to
age eight are healthy and successful by improving the quality, affordability and accessibility of early
childhood services in the areas of early care, health and education. We have a full-time BBF Regional
Coordinator who acts as staff to the council to carry out the work of the regional and state councils. We
use a strategic plan to guide our work of which was drafted by identifying the concerns and needs of
children and families living in our region. Some of these issues include: children not being ready for
kindergarten, éievated parental substance abuse; high rate of substantiated abuse and neglect for children

under the age of six and high-levels of poverty.

The four outcomes identified in our regional plan are:

Percentage of women smoking during pregnancy

Percentage of children ready for school in ali five domains of the kindergarten questionnaire
Percent of regulated early childhood programs that are nationally accredited or have 4/5 STARS
Rate of substantiated victims of child abuse and neglect (<6 years)

Building Bright Futures’ mission is to create a unified, sustainable system of early care, health and

education for all young children and their families by promoting access, quality and affordability. This
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will be done in part with the development of our Regional Action Plans and their alignment with the VT

Early Childhood Action Plan and the BBI State Action Plan.

The state of Vermont has demonstrated a strong and enduring commitment to the early leaming and
development of young children and a record of accomplishments in providing high quality early
learning programs, and other programs and services, for children from birth 1o age 5. Tt is one of only
nine states with universal publicly funded PreK and one of only four providing universal PreK to all
three- and four-vear-old children. Vermont is one of only four states that serve more than 70% of the
state’s four-year-olds with PreK programs. It ranks fourth in the nation in PreK access for four-year-

olds, and is ranked fourth overall in PreK quality.

Funding through this PDG-Expansion application would support Vermont to advance its existing
initiatives, and progresses currenily being implemented through its Race to the Top-Early Learning
Challenge (RTT-ELC) grant, to further improve its quality and expand access to high quality early
learning and development programs. The application proposes to expand new slots for four-year-olds at

or below 200% FPL, and to improve existing slots by expanding them from part-time to full-time.

We believe the Vermont’s PDG-Expansion application has critical elements that build on Vermont’s
existing strengths by expanding access to PreK for four-year-olds in low-income circumstances. It
proposes several infrastructural and administrative improvements that will contribute to enhancements
in quality PreK programs for the target population. The successful funding of this application is essential
to improving access and quality PreK programs in Vermont to serve our four-year-old chﬂdren. For all
these reasons, our council strongly supports this grant application and urges you to fund this application.

If I can be of further assistance, please do not hesitate to call me at (802) 673-6478.

Sincerely,

- .
haun, T Fhoerat

Dawn M Powers

Regional Coordinator

Building Bright Futures

Caledonia and Southern Essex Counties

Email: dpowers@buildingbrightfutures.org
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Central Vermont Building Bright Futures

October 7, 2014

U.S, Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

We are pleased to write a letter of support for Vermont's application for Preschool Development Grants -
Expansion Grants Application (PDG-Expansion) for Initial Funding, FY 2014, CFA 84.4198B.

Central Vermont Building Bright Futures council is one of twelve regional councils in the state of Vermont. Our
council is facilitated by a coordinator who serves in a dual role: linking families to direct services including home
visits, resource information, and area supports; and providing coordination and leadership for the regional council.
Our council is composed of iocal parents, early childhood providers, nurses, staff from the Vermont Department of
Health, and other early chiidhood professionals and interested community members.

The state of Vermont has demonstrated a strong and enduring commitment to the early learning and development
of young children and a record of accomplishment in providing high quality early learning programs, and other
programs and services, for children from birth to age 5. It is one of only nine states with universal publicly funded
PreK and one of only four providing universal PreK to all three- and four-year-old children. Vermont is one of only
four states that serve more than 70% of the state’s four-yvear-olds with PreX programs. It ranks fourth in the nation
in PreK access for four-year-olds, and is ranked fourth overall in PreK quality.

Yet, work remains to be done. Funding through this PDG-Expansion application would enable Vermont to build on
its existing record of success, and improvements currently being implemented through its Race to the Top-Early
Learning Challenge (RTT-ELC) grant, to further improve its quality and expand access to high quality early learning
and development programs. The.application proposes to expand new slots for four-year-olds at or below 200%
FPL, and to improve existing slots by expanding them from part-time to full-time.

We believe Vermont's PDG-Expansion application is thoughtful and rigorous. In addition to expanding access for

four-year-olds in low-income circumstances, it proposes severat infrastructural and administrative improvements
that will contribute to improvements in guality in PreK programs for the target population. The successful funding
of this application is critical to improving access and quality in Vermont in the service of its four-year-old children.

For all of these reasons, we strongly urge you to fund this application.
Sincerely,

Becky Raymond, Regional Coordinator
On behalf of the Central Vermont Building Bright Futures council

Central Vermont Building Bright Futures includes these towns: Barre City, Barre Town, Berlin, Braintree, Brookfieid, Cabot, Calais,
Duxbury, East Montpelier, Fayston, Marshfield, Middlesex, Montpelier, Moretown, Northfield, Orange, Plainfield, Roxbury,
Waitsfield, Warren, Washington, Waterbury, Willlamstown. and Warcester
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Chittenden Building Bright Futures

October 7, 2014

U.S: Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

. On behalf of the Chittenden Building Bright Futures Steering Committee, we are pleased to write a letter of support for
Vermont's application for Preschool Development Grants - Expansion Grants Application (PDG-Expansion) for Initial
Funding, FY 2014, CFA 84.419B.

Building Bright Future’s purpose is to create a unifying a system of quality supports for young children and their families
that is reliable, accessible, and affordable while integrating health, early care and education. On the regional level,
Chittenden Building Bright Futures convenes stakeholders from public and private schools, family support agencies,
health and mental health providers, advocates, political representatives, and philanthropists to address these priorities.

~ Chittenden Building Bright Futures has helped foster very positive relationships between iocal public schools and early
childhood programs so that both can work together to implement successful PreK partnerships. However, current
funding covers only 10 hours of care in a qualified program. Additional funding through this PDG-Expansion application
would enable Vermont to build on its existing record of success, and improvements currently being implemented
through its Race to the Top-Early Learning Challenge (RTT-ELC) grant, to further improve its quality and expand access
to high quality early learning and development programs. The application proposes to expand new siots for four-year-
olds at or below 200% FPL, and to improve existing siots by expanding them from part-time o full-time.

During the past year, Chittenden Building Bright Futures has reviewed and revised its strategic plan. A priority result is
“Children are ready for and succeed in school,” supported by the strategy of increasing availability of early education
programs with quality recognition. The successful funding of this application would advance that strategy by improving
both access and quality early education for four-year-old children. This aligns well the third goal of Vermont's Early
Childhood Action Plan, "All families have access to high-quality opportunities that meet their needs.”

Funding for expanded PreK services will allow more children the opportunity to participate in qualify preschool
programing while families build relationships with their local school district before their child enters kindergarten.
Expanded access to PreK programing offers families with concerns about their child’s development the opportunity to
connect with critical special education, mental health, and nutrition supports available in partner programs.

For all of these reasons, we strongly support Vermont's application.

Sincerely,

Chittenden Building Bright Futures

Chittenden Building Bright Futures includes these towns: Bolton, Burlington, Charlotte, Colchester, Essex, Essex Junction, Hinesburg,

Huntington, Jericho, Milton, Richmond, Shelburne, South Burlington, 5. George, Underhill, Westford, Williston and Winooski
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Franklin Grand Isle Building Bright Futures

October 7, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

The Franklin-Grand Isle Building Bright Futures PTA (501¢3) 1s pleased to support the Vermont’s application

for Preschool Development Grants — Expansion Grants Application (PDG-Expansion) for Initial Funding, FY
2014, CFA 84.419B).

We are a volunteer organization that represents early care, health, education, and community members and has
been in existence since March 1992, We are part of a state-wide network that is committed to high quality early
education which has been shown to produce large gains for children in academic learning and
“socialization. Many studies show educational benefits of quality early education for children at third grade and
beyond. And, the evidence indicates that more mtensive, higher quality early education has larger lasting
benefits and provides the most help for those at highest risk.

The state of Vermont has demonstrated a strong and enduring commitment to the early learning and
development of young children and a record of accomplishment in providing high quality early learning
programs, and other programs and services, for children from birth to age 5. It is one of only nine states with
universal publicly funded PreK and one of only four providing universal PreK to all three- and four-year-old
children. Vermont is one of only four states that serve more than 70% of the state’s four-year-olds with PreK

programs. It ranks fourth in the nation m PreK access for four-year-olds, and is ranked fourth overall in PreK
quality.

Yet, work remains to be done. Funding through this PDG-Expansion application would enable Vermont to
build on its existing record of success, and improvements currently being implemented through its Race to the
Top-Early Leamning Challenge (RTT-ELC) grant, to further improve its quality and expand access to high
quality early learning and development programs. The application proposes to expand new slots for four-year-
olds at or below 200% FPL, and to improve existing slots by expanding them from part-time to full-time. We
believe Vermont’s PDG-Expanston application is thoughtful and rigorous. In addition to expanding access for
four-year-olds in low-income circumstances, it proposes several infrastructural and administrative
improvements that will contribute to improvements in quality in PreK programs for the target population. The

successful funding of this appiication is critical to improving access and quality in Vermont in the service of its
four-year-old children.

Franidin Grand Isle Bullding Bright Futures incdudes these towns: Alburg, Bakersfield, Berkshire, Enosburg, Fairfax, Fairfield,
Fletcher, Franklin, Georgia, Grand Isle, Highgate, Isle La Motte, Montgomery, North Hero, Richford, Sheldon, South Hero, St.
Albans, St Albans Town and Swanton
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Franklin Grand Isle Building Bright Futures

The Preschool Development Grants — Expansion Grants Application provides an opportunity for our families
and children to receive the support they need in their community. The plan outlined in this application allows
us to strength our systems that interact with and influence each other to either decrease or increase risk factors
or protective factors that affect a range of health, education, and social outcomes.

Our Council and community are committed to the continued development in the service of our children and

look forward to a positive response. Thank you for your consideration.
For all of these reasons, we strongly urge you to fund this application.

Sincerely,

Maria Dolores “Loli” Berard
© Franklin Grand Isle Building Bright Futures Regional Coordinator

Jessica Barnes, FGI BBF Board Member, Agency:Franklin County Early Childhood Program

Jeff Benay, FGI BBF Board Member, Agency: Franklin Northwest Supervisory Union

Destiny Cadicux, FGI BBF Board Member, Agency: Vermont Department of Health

Danielle Lindley, FGI BBF Board Member, Agency: Northwestern Counseling & Support Services
Heather Simkins, FGI BBF Board Member, Agency: Vermont Department of Health

Michelle Spence, FGI BBF Board Member, Agency: Franklin County Early Childhood Program
Judy Ashley, FGI BBF Board Member, Agency: Vermont Department of Health

Emily Brower, FGI BBF Board Member, Agency: YMCA

Rhonda Desrochers, FGI BBF Board Member, Agency: Franklin County Home Health Agency
Betsy Fournier, FGI BBF Board Member, Agency: Franklin County Caring Communities

Laurie Hayford-Saborowski, FGI BBF Board Member, Agency: Northwestern Counseling & Support Services
Bonnie Massey-Preston, FGI BBF Board Member, Agency: Head Start

Heather Niquette, FGI BBF Board Member, Agency: Grand Isle Supervisory Union

Julie Regimbal, FGI BBF Board Member, Agency: Franklin Central Supervisory Union

Judy Rogers, FG] BBF Board Member: Parent and Retired Teacher

Michelle Trayah, FGI BBF Board Member, Agency: Northwestern Counseling & Support Services
Paula Tremblay, FGI BBF Board Member: Volanteer and Retired Nurse
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Lamiolle Valley Building Bright Futures

Qctober 6, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

| write to ask you to suppert Vermont's application for Preschool Development Grants — Expansion Grants Application
(PDG-Expansion) for Initial Funding, FY 2014, CFA 84.4198).

We find ourselves on the cusp of a significant cuiture change around early education in Vermont. Key infrastructure for
publicly funded pre kindergarten for three four and five year olds is being constructed today for an exciting rell out next school
year for universally available pre kindergarten for all three four and five year olds in Vermont. Yet work remains to be done.
Funding through this PDG-Expansion application would enable Vermont to build on its existing record of success, and
improvements currently being implemented through its Race to the Top-Early Learning Challenge (RTT-ELC) grant, to further
improve its guality and expand access to high quality early leaming and development programs. The application proposes to
expand new slois for four-year-oids at or below 200% FPL, and o improve existing stots by expanding them from part-time ¢
full-time.

As a volunteer Council made up of parents, child care providers, and others involved in early childhood issues in our rural
catchment area, the Lamoille Valley Building Bright Futures Regionai Council is eager tc begin look ahead to expand quality
free pre K from ten hours a week next year, to full time. The complexities of fransportation acrass long distances and
switching providers - or depending on friend and family care is extraordinarily difficult for the 73 percent of children m our
region all of whose parents are working away from the home.

With an innovative and open School Boards and Administrations, our school districts are ready to take on th|s important
task, and continue to be a model for other regions and States.

We believe Vermont's PDG-Expansion application is thoughtful and rigorous. In addition to expanding access for
four-year-olds in low-income circumstances, it proposes several infrastructural and administrative improvements that will
contribute to improvements in quality in PreK programs for the target population. The successful funding of this application is
critical to improving access and guality in Vermont in the service of its four-year-old children.

We feel that this Expansion Grant will make a significant fasting impact in our systems of care for young children in the
Lamoille Valley.

We ask that you to fund this application.

Sincerely,

Steve Ames and the Council

Regicnal Coordinator

Representing the Lamoille Regiconal Council
Building Bright Futures

Lamoilie Valley Buliding Bright Futures includes these towns: Belvidere, Cambridge, Craftsbury, Eden, Elmore, Greensboro,
Hardwick, Hyade Park, Johnson, Morristown, Morrisvilie, Stannard, Stows, Waterville, Wolcott and Woodbury
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Northern Windsor and Orange
Building Bright Futures

318 Vt. Route 110

Tunbridge, VT 05077

(802} 763-0777
sbunton@hbuildingbrightiutures. org

U.S. Department of Education
Appilication Controi Center
Attention: CFDA Number 84 418A
550 12th Street, SW.
Room 7039, Potomac Center Plaza
Washington, DC 20202-4260
October 8, 2014

Dear Secretaries Duncan and Burwel!,

On behalf of the Northern Windsor and Orange Building Bright Futures Council, I am pleased to write a
tetter of support for Vermont's application for Preschool Development Grants — Expansion Grants
Application (PDG-Expansion) for Initial Funding, FY 2014, CFA 84.419B}.

Our regional Building Bright Futures Council works to coordinate and provide comprehensive services to
young children and families in our area. Our region is more rura! than most other areas of the state and
does not enjoy a long history of community-supported early education programs. With the passing of Act
166, Vermont's Universal Prekindergarten Law, partnerships to create and expand programs have reached
extraordinary levels. Collaboration between public and private partners is successfully resuiting in new

programs to spaces to provide young children with high-quality early education.

Funding through this PDG-Expansion application would help us expand access to high guality programs
for the children who need it most in our area. The application proposes to expand new slots for four-year-
olds at or below 200% FPL and to improve existing slots by expanding them from part-time to full-time.
Our high levels of poverty and rural geography often means that many children can't access '
prekindergarten programs because of scheduling and transportation barriers, Expanding programs into
more remote areas and fengthening the program times will ensure that children aren’t denied access to

high quality early learning because of their zip code or economic status.

Northern Windsor and Orange Building Bright Futures includes these towns: Barnard, Bethel, Bradiord, Chelssa, Corinth, Fairlee,
Hartford, Hartland, Norwich, Pomfret, Randolph, Rochester, Royalion, Sharon, Stockbridge, Strafford, Thetford, Tunbridge, Vershire,
West Fairlee and Woodstock



Vermont PDG-Expansion Application for Funding (CFDA 84.419B)-Appendices
13 :

Northern Windsor and Orange

Building Bright Futures
318 V4. Route 110

Tunbridge, VT 05077

(802) 763-0777
shncon®bulldingbrightfutures.org

Vermont's PDG-Expansion application is thoughtful and rigorous. In addition to expanding access for four-
year-olds in low-income households, it proposes several infrastructural and administrative improvements
that will contribute to improvements in quality in prekindergarten programs for children in our area.
Funding of this application is critical to improving access and quality in Vermont in the service of its four-

year-old children — especially in the Northern Windsor and Orange Region.
For ali of these reasons, I strongly urge you to fund this application.

Sincerely,

Sarah Buxton

Sarah Buxton
Regional Coordinator

Northern Windsor and Orange Building Bright Futures Council

Northern Windsor and Orange Building Bright Futures includes these towns: Barnard, Bethe! Bradford, Chelsea, Corinth, Fairlee,
Hartford, Hartland, Norwich, Pomiret, Randolph, Rochester, Royaiton, Sharon, Stockbridge, Strafford, Thetford, Tunbridge, Vershire,
West Fairlee and Woodstack
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Orleans and Northern Essex

Building Bright Futures

October 6th, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

We are pleased to write a letter of support for Vermont’s application for Preschool Development Grants —
Expansion Grants Application (PDG-Expansion) for Initial Funding, FY 2014, CFA 84.419B),

Building Bright Futures (BBF) serves a dual role as both the Vermiont Early Childhood Advisory Council and a
501 () 3 statewide network, aligning local solutions of 12 regional Councils with policy at the state level in
order to make improvements in access, quality, and affordability of early care, health, and education for families
and young children prenatal to 8 years-old. We at Building Bright Futures along with our community partners
strongly believe that we all have a shared responsibility to provide a good start for all our children and we all
reap the benefits when we get it right early in a child’s life. Access to health care, support from family and
community, and high-quality learning opportunities help ensure that children have the strong foundation that
will help them succeed in school and beyond.

The Northeast Kingdom (NEK) of Vermont is known for its rural breath-taking scenery, and its friendly diverse
population. Unfortunately, the NEK is also known for high poverty rate, opiate addiction and a high percentage
of children being deemed not ready for school. According to the Vermont Agency of Education 2013-2014
report on Kindergarten Readiness for the North Country Supervisory Union, which is the largest in the Orleans
& Northern Essex regions, the district scored below State average in all five domains. The five domains are;
Social-Emotional Development, Approaches to Learning, Communication, Cognitive Development and
Wellness.

The state of Vermont has demonstrated a strong and enduring commitment to the early learning and
development of young children and a record of accomplishment in providing high quality early learning
programs, and other programs and services, for children from birth to age 5. It is one of only nine states with
universal publicly funded PreK and one of only four providing universal PreK to all three- and four-year-old
children. Vermont is one of only four states that serve more than 70% of the state’s four-year-olds with PreK
programs. It ranks fourth in the nation in PreK access for four-year-olds, and is ranked fourth overall in PreK
quality.

Orleans and Northern Essex Building Bright Futures includes these towns: Albany, Averill, Avery's Gore, Barton, Bloomfield,
Brighton, Brownington, Brunswick, Canaan, Charleston, Coventry, Derby, Ferdinand, Glover, Holiand, Trasburg, Jay, Lemington,

Lewis, Lowell, Morgan, Newport, Newport Town, Norton, Troy, Wamer's Grant, Warren's Gore, Westfield and Westmore
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Yet, as mentioned above, work remains to be done. Funding through this PDG-Expansion application would
enable Vermont to build on its existing record of success, and improvements currently being implemented
through its Race to the Top-Early Leaming Challenge (RTT-ELC) grant, to further improve its quality and
expand access to high quality early learning and development programs. The application proposes to expand
new slots for four-year-olds at or below 200% FPL, and to improve existing slots by expanding them from part-
time to full-time.

We believe Vermont’s PDG-Expansion application is thoughtful and rigorous. In addition to expanding access
for four-year-olds in low-income circumstances, it proposes several infrastructural and administrative
improvements that will contribute to improvements in quality in PreK programs for the target population. The
successful funding of this application is critical to improving access and quality in Vermont in the service of its
four-year-old children.

The children of the Northeast Kingdom need and deserve high quality early education, and they also need safe,
stimulating, and predictable environments, which they would have by accessing full day programs, The NEK is
also very rural, and therefore transportation is a huge issue. Parents ofien choose to send their children to a full-
day childcare setting instead of a high-quality PreK program because they are working and cannot leave their
job 1o bring their children back and forth to childcare, or they cannot afford the gas to go back and forth from
programs. When children are given guality early experiences, they have better relationships with their
classmates and friends, and develop better language, math, and social skills. The children of the NEK deserve
that opportunity.

For all of these reasons, we strongly urge you to fund this application,

Sincerely,

Sylvie Corriveau, M.S.

Regional Coordinator

Linda Michniewicz, Steering Committee Chair

Dawn Powers, Steering Committee member

Karen Hack, Steering Committee member

Diane Nichols-Fleming, Sieering Committee member
Jennifer Johansson, Steering Committee member

Lisa Daigle-Farney, Steering Committee member
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Rutland Building Bright Futures

October 6, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12t Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell:

It is our pleasure to write a letter of support for Vermont's application for Preschool
Development Grants-Expansion Grants Application (PDG-Expansion) for Initial Funding, FY
2014, CFA 84.419B).

Building Bright Futures (BBF) of Rutland, Vermont knows and research supports the
positive effect and meaningful impact that early education programs have on the future
success of the children that attend them. Vermont has established itself as one of the
trailblazers in the world of early childhood education by being one of only nine states with
universal publicly funded PreK, and one of only four states providing universal PreK to all
three and four year old children. BBF Rutland also recognizes that the work must
continue and this PDG-Expansion application will enable cur partners in the Rutland
Region to build on the successful initiatives already being accomplished through the
Strengthening Families and Race to the Top-Early Learning Challenge (RTT-ELC) grants
thus helping us to close the gaps in the Early Education System. Through BBF's diverse
network of home and center based providers, businesses, local supervisory unions, and
healthcare agencies, we are able to disseminate critical information and raise awareness as
to how this grant will have a direct and positive effect on the neediest and most at risk
children of Rutland County.

Our region is among the hardest hit with unemployment, and has a high percentage (over
50%}) of children who are eligible for free and reduced lunch. Pre-Schools are among the
places where children can have access to positive role models, good nutrition, and
educational opportunities. Vermont's PDG Expansion Grant would not only expand access
for our four year olds in extreme poverty situations, but it would also build quality into the
early education programs themselves and provide more targeted professional
development opportunities within the areas of math and literacy.

Rutland Bullding Bright Futures includes these towns: Benson, Brandon, Castieton, Chittenden, Clarendon,
Danby, Fair Haven, Hubbardion, ira, Killington, Mendon, Middietown Springs, Mount Holly, Mount Tabor, Pawlet,
Pittsfield, Pittsford, Poultney, Proctor, Rutland, Rutland Town, Shrewsbury, Sudbury, Tinmeouth, Wallingfard, Welis,

Wast Haven and West Rutland
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BBF Rutland looks at this PDG Expansion grant as a proactive approach to giving equal
access for all of Vermont’s four year olds to become lifelong learners and have brighter
futures. It can be the gateway to building more vibrant and cohesive communities.

We hépe that given these reasons you will give this PDG Expansion application every
consideration.

Sincerely,

Peg Bolgioni, Regional Coordinator, Building Bright Futures of Rutland County Vermont
{BBF-Rutland} on behalf of the following members of the BBF-Rutland Steering Committee

Mitch Golub, President/CEQ, Vermont Achievement Center

Kelley Todriff, Family & Mental Health Services Manager, Rutland County Head Start
Margaret Dulli, Public Health Nurse, Vermont Department of Health

Kathy Allen, Co-Leader/Provider, Rutland County Childcare Network

Liz King, Co-Leader/Provider, Rutland County Childcare Network
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Springfield Area Building Bright Futures

October 7, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

The Springfield Area Building Bright Futures Regional Council is pleased to write a letter of
support for Vermont's application for Preschool Development Grants — Expansion Grants
Application (PDG-Expansion) for Initial Funding, FY 2014, CFA 84.4198B.

Covering 17 towns that span Windsor and Windham counties, the Springfield Area Building Bright
Futures Regional Council is comprised of public/private pa'rtners from a diverse cross-section of
the region. The Council’'s mission is to improve quality and efficiency of and accessibility to éariy
health, care, and education services throughout the area to help ensure that all Vermont's

children will be healthy and successful.

Our region is poised to help support the expansion of PreK Data from last year's Kindergarten
Readiness Survey (KRS) show that nearly 16% of kindergarteners in the Springfield School District
did not attend any early childhood program compared to the state average of 11%. Research
consistently shows that high quality early learning experiences lay the foundation for success in
life. The Springfield Area Building Bright Futures Regional Council wants to ensure that every
young child in our region has access to these life-changing opportunities,

The state of Vermont has demonstrated a strong and enduring commitment to the early learning

and development of young children and a record of accomplishment in providing high quality

Springfield Area Building Bright Futures indudes these towns: Andover, Baltimore, Bridgewater, Cavendish, Chester, Grafton,
Londonderry, Ludiow, Plymouth, Reading, Rockingham, Springfield, Weathersfield, West Windsor, Weston, Windham and Windsaor
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early learning programs, and other programs and services, for children from birth to age 5. It is
one of only nine states with universal publicly funded PreK and one of only four providing
universal PreK to all three- and four-year-old children. Vermont is one of only four states that
serve more than 70% of the state's four-year-olds with PreK programs. It ranks fourth in the

nation in PreK access for four-year-olds, and is ranked fourth overall in PreK quality.

Yet, work remains to be done. Funding through this PDG-Expansion application would enable
Vermont to build on its existing record of success, and improvements currently being
implemented through its Race to the Top-Early Learning Challenge (RTT-ELC) grant, to further
improve its quality and expand access to high quality early learning and development programs.
The application proposes to expand new slots for four-year-olds at or below 200% FPL, and to

improve existing slots by expanding them from part-time to full-time.

We believe Vermont's PDG-Expansion application is thoughtful and rigorous. In addition to
expanding access for four-year-olds in jow-income circumstances, it proposes several
infrastructural and administrative improvements that will contribute to improvements in quality in
PrekK progf‘ams for the target population. The successful funding of this application is critical to

improving access and quality in Vermont in the service of its four-year-old children.

As the local convening body for early childhood allies and supporters in the region, funding of
this application will aliow us to deepen our work to engage parents around the importance of
high quality early childhood experiences, strengthen our relationships with local providers and

schools, and promote the importance of increasing quality and access.
For all of these reasons, we strongly urge you to fund this application.

Sincerely,

Sprinlgﬁeld Area Regional Council Members
Gladys Collins, Springfield School District

Kim Kiniry, Springfield Area Parent Child Center
Lori Miele, Two Rivers Supervisory Union

Sherry Hatt, Springfield Area Parent Child Center

Jane Comstock, Vermont Health Access
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Building Bright Futures

Chad Simmons, RBegional Coordinator
802.451.8827 | csimmons@buiidingbrightfutures.org

October 7, 2014

U.S. Department of Education
Application Controt Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

The Southeast Vermont Building Bright Futures (SeVT BBF) Regional Council
enthusiastically supports Vermont’s application for Preschool Development Grants —
Expansion Grants Application (PDG-Expansion) for Initial Funding, FY 2014, CFA
84.419B.

The SeVT BBF Regional Council is one of 12 BBF regional councils from across the
state dedicated to improving the quality of life for all young children 0 to 8 and their
families. SeVT BBF serves most of Windham County and our mission is four-fold: 1) To
develop collaborative strategies for solving the challenges facing young children and
their families; 2) To encourage public/private partnerships that maximize the use of
limited resources; 3) To assist early childhood professionals and their allies; and 4) To
provide a voice and a forum for early childhood professionals and their allies. As the
lead champion for Vermont’'s Early Childhood Framework and Action Plan in Southeast
Vermont, SeVT BBF is ideally positioned to support and collaborate with the state and
subgrantees in order to insure successful implementation of the PDG-Expansion grant.
Furthermore, the grant can increase regional capacity to achieve the outcomes of the
Race to the Top-Early Learning Challenge (RTT-ELC) grant.

The state of Vermont continues to demonstrate a strong and enduring commitment to
~ the early learning and development of young children. It is one of only nine states with
‘universal publicly funded PreK and one of only four providing universal PreK fo afl three-
and four-year-old children. Vermont is one of only four states that serve more than 70%
of the state’s four-year-olds with PreK programs. It ranks fourth in the nation in PreK
access for four-year-olds, and is ranked fourth overall in PreK quality. In Windham
County, we have a dynamic early childhood network that continues to be effective in
delivering high-quality, early learning opportunities to our children.

Yet, work remains to be done at both the state and Windham County levels. Funding
through this PDG-Expansion application would enable Vermont to build on its existing
record of success, and improvements currently being implemented through its RTT-ELC
grant, to further improve its quality and expand access to high quality early learning and
development programs. The application proposes to expand new slots for four-year-
olds at or below 200% FPL., and to improve existing slots by expanding them from part-

Southeast Vermoni ﬁu;idmg Bright Fulures includes these towns: Athens, Bratileboro, Brookiing, Dover,
Dummerston, Guilford, Halifax, Jamaica, Mariboro, Newfane, Puiney, Somerset, Stratton, Townshend, Vernon,
: Wardshoro, Westminster, Whitingham and Wiimington
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Southeast Vermont
Building Bright Futures

Chad Simmons, Regional Coordinator
802.451.8627 | ceimmoens@bulldingbrightfutures,org

time fo full-time. This will provide children with high-quality learming opportunities and
ease the burden on working Vermont families.

Specifically, SeVT BBF can contribute the following in support of the State and its
subgrantees:

» Communication, especially to families, about increased availability of PreK siots

» Share why it is important for four-year-olds to participate in high-quality, PreK
programming

* Provide a forum for Early Educators to share opportunities and challenges

» Promote Early Educator professional development opportunities

* Connect community and support services with Pre-K programs and Early
Educators

* Promote the whole family, addressing both parent/caregiver needs as well as the-
needs of the chilid

We believe Vermont's PDG-Expansion application is thoughiful and rigorous. In addition
to expanding access for four-year-olds in low-income circumstances, it proposes
several infrastructural and administrative improvements that will contribute to
improvements in quality in PreK programs for the target population. The successful
funding of this application is critical to improving access and quality in Vermont in the
service of its four-year-old children.

Funding through the PDG-Expansion grant will aliow for increased capacity and
improved quality of our existing PreK programs in Windham County. SeVT BBF sees
this as a timely opportunity to combine resources and collaborative efforts in order to
improve the early learning experiences of our children. The outcomes laid out as a part
of the application align with our council’s vision and mission and will have a lasting
impact on the development of our children at this crucial stage in their lives.

it is for all of these reasons, the SeVT BBF Regional Council strongly urges you to fund
this application. Thank you for your consideration.

Sincerely,

Chad 8immeons, Regional Council Coordinator, on behaif of the Southeast Vermont
Building Bright Futures Regional Council

Boutheast Vermon‘t E%ufidmg Bright Fulures includes these towns: Athens, Bratileboro, Brookiine, Dover,
Dummerston, Guilford, Halifax, Jamaica, Marlbhoro, Newfane, Putney, Somerset, Stratton, Townshend, Vernon,
Wardsbore, Westmihster, Whitingham and Wilmington
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Building Bright Futures
800 Biair Park, Suite 306, Williston, VT 05495
T BO2-876-5010 | buildingbrightfutures.org

October 7, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84,419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Durican and Burwell,

We are pleased to write a letter of support for Vermont's application for Preschoo! Development Grants -
Expansion Grants Application (PDG-Expansion} for Initial Funding, FY 2014, CFA 84.419B].

Building Bright Futures {BBF) serves a dual role as both the Vermont Early Childhood Advisory Council
and 501 {c} 3 statewide network, aligning local sclutions of 12 regional Councils with policy at the state
level in order to make improvements in access, quality, and affordability of early care, health, and
education for pregnant women, young families and their children from zero through age eight.

The state of Vermont has demonstrated a strong and enduring commitment to the early learning and
development of young children and a record of accomplishment in providing high quality early learning
programs, and other programs and services, for children from birth to age 5. Itis one of only nine states
with universal publicly funded PreK and one of only four providing universal PreK to all three- and four-
year-old children. Vermont is one of only four states that serve more than 70% of the state’s four-year-
olds with PreK programs. It ranks fourth in the nation in PreK access for four-year-olds, and is ranked
fourth overall in PreK quality.

Yet, work remains to be done. Funding through this PDG-Expansion application would enable Vermont
to build on its existing record of success, and improvements currently being implemented through its
Race to the Top-Early Learning Challenge (RTT-ELC) grant, to further improve its quality and expand
access to high quality early learning and development programs. The application proposes to expand
new slots for four-year-olds at or below 200% FPL, and to impraove existing slots by expanding them from
part-time to full-time, :

Building Bright Futures statewide network:

Addison Building Bright Futures, Bennington Building Bright Futures, Caledonia and Southern Essex Building Bright s;:u‘tures.
Central Vermont Building Bright Futures, Chittenden Building Bright Futures, Franklin Grand Isie Building Bright Futures,
Lamoille Valley Building Bright Futures, Northern Windsor and Orange Building Bright Futures, Orleans and Northern Essex
Building Bright Futures, Rutland Building Bright Futures, Southeast Yerment Building Bright Futures and Springfield Area
Building Bright Futures
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We belidve Vermont’s PDG-Expansion application is thoughtful and rigorous. In addition te expanding’
access for four-year-olds in low-income circumstances, it proposes several infrastructural and
administrative improvements that will contribute to improvements in quality in Prel{ programs for the
target population. The successful funding of this application is critical to improving access and quality in
Vermont in the service of its four-year-old children.

In supporting Vermont's PDG-Expansion application, Building Bright Futures is committed to
development of 12 comprehensive community action plans per regional council promoting high quality,
accessible services and the promotion of wellbeing for pregnant women, young families and their
children from zero through age eight.

At a minimurn, the plan shall do ali of the following:

{1} Describe coramunity and regional area needs for pregnant women, young families, and their children
from zero through age eight as identified through ongoeing assessments.

{2) Describe the current and desired levels of community and regional area coordination of services for
pregnant women, young families, and their children from zero through age eight, including the
involvement and specific responsibilities of all related organizations and entities.

(3} Identify all federal, state, local, and private funding sources including funding estimates available in
the field of early childhood in the regional area that will be used to provide services to pregnant women,
young families and their children from zero through age eight.

{4) Describe how funding sources will be used coliaboratively and the degree to which the sources can be
combined {o provide necessary services to young children and their families.

{(5) Identify the desired results and the community-wide indicators the regional council expects to
address through implementation of the comprehensive community action pian. The plan shall identify
community-specific, quantifiable performance measures to be reported in the regional council’s annual
report and integration with the VT Early Childhood Action Plan adopted by G(}vemor’ Shumlin and his
administration.

(6} Describe the current status of support services, especially during transition times prior to entry into
the K-12 system, prevent the spread of infectious diseases, prevent child injuries, promote improved
understanding child development stages, develop health emergency protocols, heip with medication, and
care for children with special health needs, etc... that are being provided to all chiid care facilities
registered or licensed under within the regional area.

BBF will also submit an annual report on the effectiveness of the community plan in addressing school
readiness and children’s health and safety needs to the regional supervisory unions, school boards, state
board of education, and to the local government bodies in the area. The annual report shall indicate the
effectiveness of the regional council in addressing state and locally determined goals.

Regional Councils will cooperate with the state board, department of education, and schoo! districts and
other local education agencies in securing unigue student identifiers, in compliance with all applicable
federal and state confidentiality provisions.

Regional Councils will understand how community children are faring, regional councils will use data
from state and federal sources to assess child-well being. This ‘dashboard’ will identify in which regional
areas children are doing well and in which areas attention is needed. Regional Councils will then use this
information to bring together families, teachers, doctors, dentists, libraries, schools, and many others to
better meet children’s needs.
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For all of these reasons and ways Euiléing Bright Futures is committed to supporting High Quality Public
Pre-Kindergarten, we strongly urge you to fund this application.

Sipcerely; .

[ ) et A Y v
R A Wl A ;
E‘m-;-»}fif g»wﬁ,ﬁg “"*5};{ {f’:}{ e

27 i
jutle Coffey, MBS, ¥
Executive Director, Building Bright Futures
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VERMONT

State of Vermont [phone] 802-479-1030 State Board nf Education
216 North Main Street, Suite 402 [fax] 802-479-1835

Barre, VT 05641
educabion.vermont.gov

J October 3, 2014

U.5. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

I am pleased to write a letter of support on behalf of the Vermont State Board of Education for
Vermont's application for Preschool Development Grants — Expansion Grants Application
(PDG-Expansion) for Initial Funding, FY 2014, CFA 84.419B).

The Vermont State Board of Education has long supported strong early learning opportunities
in the State and sees this grant as an opportunity to accelerate Vermont's efforts for high-
quality, accessible PreKindergarten. The State Board sets annual priorities and its first priority is
to address the achievement gap to reduce the persistent disparity of outcomes between groups
of students within Vermont. The key strategies under this priority-are directly in line with the
goals of the PDG-Expansion opportunity, and include:

¢ The Board will work with legisiators and other organizations to provide access to universal
early education by 2016.

¢ The Board will develop policy to support full service/community schools and services in
schools, concentrating first in the locations with the highest need by removing policy barriers
for creating full service community schools.

¢ The Board will support policy initiatives that enable the provision of services and resources to
children and that are adequate and sufficient to meet their needs, so as to enable them to
achieve state standards regardless of their circumstances

The state of Vermont has demonstrated a strong and enduring commitment to the early
learning and development of young children and a record of accomplishment in providing high
quality early learning programs, and other programs and services, for children from birth to age
5. Itis one of only nine states with universal, publicly funded PreK and one of only four
providing universal PreK to all three- and four-year-old children. Vermont is one of only four
states that serve more than 70% of the state’s four-year-olds with PreK programs. It ranks fourth
in the nation in PreK access for four-year-olds, and is ranked fourth overall in PreK quality.
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Secretaries Duncan and Burwéll
October 3, 2014
Page 2

Yet, work remains to be done. Funding through this PDG-Expansion application would enable
Vermont to build on its existing record of success and improvements currently being
implemented through its Race to the Top-Early Learning Challenge (RTT-ELC) grant, to further
improve its quality and expand access to high quality early learning and development
programs. The application proposes to expand new slots for four-year-olds at or below 200%
FPL, and to improve exisfing slots by expanding them from part-time to full-time.

We believe Vermont's PDG-Expansion application is thoughtful and rigorous. In addition to
expanding access for four-year-olds in low-income circumstances, it proposes several
infrastructural and administrative improvements that will contribute to improvements in
quality in PreK programs for the target population. The successful funding of this application is
crifical to improving access and quality in Vermont in the service of its four-year-old children.

For all of these reasons, the State Board of Education strongly urges you to fund this
application.

Sincerely,

#tephan Morsé, Chair

" Vermont State Board of Education
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October 6, 2014

U.S. Department of Education 2629 Upper French Hill Road
Application Control Center Johnson, VT 05656
Attention: CFDA Number 84.419A 802-888-1188
550 12th Street, SW. egale@hendersonfdn.org

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

We are pleased to write a letter of support for Vermont's application for Preschool Development
Grants - Expansion Grants Application (PDG-Expansion) for Initial Funding, FY 2014, CFA
84.419B).

The A. D. Henderson Foundation, the Permanent Fund for the Wellbeing of Vermont’s
Children, the Vermont Children’s Trust Fund, the Turrell Fund, and several other philanthropic
sources have been diligent in expanding opportunities for Preschool in Vermont. Since 2005, these
foundations have supported the Vermont Community Preschool Collaborative (VCPC) to provide
start-up funding and technical assistance for public/private preschool partnerships. After two
years of philanthropic support, the preschool start-ups were then permanently funded by the
Vermont Education Fund. Over VCPC’s 9 year history, Vermont’s preschool enrollment increased
from 4,000 to 6,000 students. Most of this increase was from VCPC projects supporting private
childcare programs that met working families’ need for full day childcare and high quality
preschool. We believe the success of VCPC was instrumental in Vermont passing Act 166, our new
universal access to preschool law.

Funding through this PDG-Expansion application would enable Vermont to build on its existing
record of success, and improvements currently being implemented through its Race to the Top-
Early Learning Challenge (RTT-ELC) grant, to further improve its quality and expand access to high
quality early learning and development programs. The application proposes to expand new slots
for four-year-olds at or below 200% FPL, and to improve existing slots by expanding them from
part-time to full-time.

The successful funding of this application is critical to improving access and quality in Vermont in
the service of its four-year-old children. The Foundations involved in VCPC will continue to make
sure we have enough qualified programs and licensed teachers so all Vermont children have access
to the highest quality preschool possible. The Preschool Development Grant will allow us to
demonstrate the value of extending exposure to high quality programs, leading to greater public
investment in early childhood.

On behalf of the Pg}rmanent Fund, Vermont Children’s Trust Fund, Turrell Fund and others.

P P ,’j?_ = C -
A
Eddie Gale

Program Director
A.D. Henderson Foundation

Post Office Box 14096 = Fort Lauderdale, Florida 33302-4096
Fort Lauderdale (954) 764-2819 « Fax (954) 764-2878
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SUBGRANTEE LETTERS OF SUPPORT & MEMORANDUMS OF UNDERSTANDING

Addison Central Supervisory Union

Addison Northeast Supervisory Union

Addison Northwest Supervisory Union

Bennington County Head Start

Bennington-Rutland Supervisory Union

Burlington School District

Capstone Head Start

Champlain Valley Head Start

Chittenden East Supervisory Union

Early Education Services

Essex North Supervisory Union

Franklin Central Supervisory Union

Franklin Northwest Supervisory Union

Lamoille South Supervisory Union

Milton Town School District

NEKCA Head Start

Orange North Supervisory Union

Orange Southwest Supervisory Union

Orange Windsor Supervisory Union

Rivendell School District

Rutland Central Supervisory Union

Rutland County Head Start

Rutland Northeast Supervisory Union

SEVCA/Windsor County Head Start

Southwest Vermont Supervisory Union

Springfield School District

St. Johnsbury School District

Two Rivers Supervisory Union

Windham Central Supervisory Union

Windham Southeast Supervisory Union

Windsor Northwest Supervisory Union

Windsor Southeast Supervisory Union

Winooski School District
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tierhoad Goes Here

Subgranteg’si

ADDISON CENTRAL BUPERVISORY UNION

49 Charles Svenue s
Middieoury Uctober §, 2014

Yermont GE7EY
B02-382-9274

Fax 388-3024 1] 8. Department of Bducation

Business Office Application Control Certer
B02-3B2-1473
Attention: CFDA Mumber 84,4194

:Smdentﬁewﬁc%s ~
Boza6e-1087 S50 12th Street, SW,

Room 7039, Potomac Center Plazs
* Washington, DC 20202-4260

Pater L. Burrows, B Bd, .
Supermtendent Dear Secretaries Duncan and Burwell,

Carol B, Fenlmors, EdD
Assistant Superintendent . . . s .
of Cu::cumm ang On behalf of the Addison Central Supervisory Union, T sirongly suppost the State of Verinont's
Professional Devel i D . oo . : <
roressione: Levslopmean gpplication for Inttial Funding under the Freschool Development Grants — Bxpansion Granis

Dirsstor gﬁéﬁéﬁ%ﬁﬁfﬁ opportunity. The Addison Ceniral Supervisory Union currently seyves twenty five 4-year-olds at or

Susan H. English below 200% of federal poverty leve! in the towns/counties of Bridport, Cornwall, Middisbury,

Associate Director @fssm‘?e“t Ripton, Salisbury, Shoreham and Weybridge.
ervices

dason Lafora :
Director of Technology As described in the attached Memeorandum of Understanding (MOUY between the siate of Vermont
SBorvices — . . . )
and Addison Central Supervisery Union this grant apphcation will enable the our Supervisory
Uavid Boucher , . . ) .
Business Manager Waion/Supervisory District and ACSU partuer programs (Mery Johnson Children’s Center, Gtter

g Creek Child Care, East Middlebury Cooperative and Quarry Hill) to deliver of high-quality
preschool services to XX additional eliglble children in our high riéed community and to enhance

Bridport our preschool program infrastructire and capacity to deliver our high-guality preschool programs.
Gorrwall
Middlebury L0, #4 Onr MOU with the State contains the required standard set of terms and conditions, scope of work,
Ripton ) . . -
Safisbury and authorized signatures.
Shoreham
Union Blsirict #3

Woybridge Again, I strongly urge you to fund this application. If T can be of further assistance, please do not

hesitate to call me at (802) 382-1286.

Eouat
Cmporfunity
Employer Sy

(RN \g;w >§ S

Yicki A, Wells, Director of Student Services
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Addisen Northeast Supervisery Union
72 Munsill Avenue, Building 6, Saite 601
Bristol, VT (5443
Phone: (802) 453-3657 ~ www.anesu.org ~ Fax: (802) 453-2029

i L A B RAHAM - UNION MIDDLE/HIGH -SCHOOL-~BRISTOL -~ LINCOLN-~MONETON -~ NEW-BAVEN ~ STARKSBORG—

October 3, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.4190A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Addison Northeast Supervisory Union (ANESU), I strongly support the State of Vermont’s
application for Initial Funding under the Preschool Development Grants — Expansion Grants opportunity.
ANESU currently serves thirty 4-year-olds at or below 200% of federal poverty level in the towns Bristol,
Lincoln, Monkton, New Haven, and Starksboro.

As described in the attached Memorandum of Understanding {MOU) between Vermont and ANESU, this
grant application will enable the our Supervisory Union and our partner preschool programs (Otter Creek
Childcare, Mary Johnston Children’s Center, Quarry Hill, Bristol Preschool, Bristol Family Center,
Discovery Hills Childcare, Lincoln Cooperative Preschool, Starksboro Cooperative Preschool, Hinesburg
Nursery School, Annette’s Preschool, and Heartworks) to deliver of high-quality preschool services to
approximately 8§ additional eligible children in our high need community and to enhance our preschool
program, infrastructure and capacity to deliver our high-quality preschool programs. Our MOU with the State
contains the required standard set of terms and conditions, scope of work, and authorized signatures.

Again, I strongly urge you to fund this application. I I can be of further assistance, please do not hesitate to call
me at (802) 453-3657 ext 22.

7
Sincerelyx/’ -
Su anD/.(B)i’uhi, h.D.

Special Education Director
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Addison Northwest Supervisory Union

Addison Ferrisburgh Panton Vergennes Waltham
48 Green Street Vergamnmss, Yermont G5481 802 B7F 3332

Gctober 3, 2014

1.8, Department of Education
Application Control Center
Attention: CFDA Number 84,4194
550 12th Street, SW,

Room 7039, Potomac Center Plazs
Washington, DC 20202-4260

Dear Secretaries Duncan and Burweil,

On behalf of the Addison Northwest Supervisory Unlon (ANWSU}, 1
strongly support the State of Vermont’s application for Initial
Funding under the Preschool Development Grants - Expansion
Grants opportunity. ANWSU currently sarves x :

4 year-olds at or below 200% of federal poverty level in the towns of
Addison, Ferrisburgh, Panton, Vergennes and Waltham,

Ag describad in the attached Memorandum of Understanding (MOU}
between the State of Vermont and Addison Northwest Supervisory
Union, this grant appllcstion will enable ANWSU and some of its &
collaborative pre-school pariners to deliver of high-quality preschool
services to XX additional efigibie children in our high nead
community and to enbance our praschool program

infrastructure and capacity to deliver our high-quality preschosi
programs. Our MOU with the State containg the required standard
set of terms and mmﬁitﬁanﬁ, seope of wmrk, amﬂ authorized
gignatures. :

Agaln, I strongly urge you to fund this application. If I can be of
further assistance, picase do not hesitate to call me st (802) 877~
3332

ipéErintendent of $chools
Addison Northwest Supervisory Union
{ICanning@anwsu.org}
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106 Ledga HIl Drive, P.O. Box 583
gennington, Vermont 05201-0588
802.442.5497 8072.£42.3363 Fax

Ralph |. Provenza
Executive Director

Qctober 3, 2014

US Department of Education
Application of Contro! Center
Attention: CFDA Number 84.415A
550 12" Street, SW

Room 7039, Potormac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Bennington County Head Start, I and my Head Start Program’s Parent Policy
Council strongly support the State of Vermont's application for Initial Funding under the
Preschool Development Grants - Expansion Grants opportunity. Bennington County Head Start
currently serves 72 4-year-olds at or below 200% of federal poverty level in the towns/counties
of Bennington, North Pownal, Pownai, Shaftsbury, and Manchester. My Head Start program
actively engages parents and families using the Head Start Parent, Famiiy, and Community
Engagement Framework, Promoting Family Engagement and Schocl Readiness from Prenatal to
Age 8.

As described in the attached Memorandum of Understanding (MOU) between Vermont Agency
of Education and Bennington County Head Start, this grant application will enable the my Head
Start program and Bennington Rutland Supervisory Union Southwestern Vermont Supervisory
Union to deliver of high-guality preschool services to 20 additional eligible children in our high
need community and to enhance our preschool program infrastructure and capacity to deliver
our high-quality preschool programs by expanding to full day for 62 children. Cur staff will
actively engage the parenis and families of the additional children served by this funding
opportunity. Cur MOU with the State contains the reguired standard set of terms and
conditions, scope of work, and authorized signatures.

Again, I strongly urge vou to fund this application. If I can be of further assistance, please do not
hesitate to call me at (802} 442-5451.

Siny,
/ p—=l

Raiph 1. Provenza
Executive Director

RIP/asf United Counseling Service
Developmental Services « Mental Health & Substance Abusa Seyvices ¢ Head Start » Big Brothers Big Sisters
Community Rehabllitaticn & Emergency Services ¢ Youth & Family Services
WNWLUCSVEOTE
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DANBY BENNINGTON-RUTLAND SUPERVISORY UNION . PAWLET
DORSET . RUPERT
MANCHESTER . 6378 VT Route 7A SUNDERLAND
MOUNTAIN TOWNS RED Sunderland, Vermont (5250-8427 UNION DISTRICT #23
MT. TABOR Phone: 802-362-2452, Fax: 802-362-2455 UNION DISTRICT #47

Qctober 6, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potemac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Bennington Rutland Supervisory Union (BRSU), I strongly support the State of
Vermont’s application for Initial Funding under the Preschool Development Grants — Expansion Grants
opportunity. The BRSU currently serves a total of 55 children who are age four, and are at or below 200%
of federal poverty level in the towns of Danby, Dorset, Landgrove, Londonderry, Manchester, Mt. Tabor,
Pawlet, Peru, Rupert, Sunderland, Weston and Winhall,

As described in the attached Memorandum of Understanding (MOU) between Vermont and the BRSU,
this grant application will enable the BRSU to deliver of high-quality preschool services to 10 additional
children in our high need community and to enhance our preschool program infrastructure and capacity (o
deliver our high-quality preschool programs. Our MOU with the State contains the required standard set of
terms and conditions, scope of work, and authorized signatures.

Again, | strongly urge you to fund this application, IfT can be of further assistance, please do not hesitate
to call me at (802) 362-2452.

Sincerely,

Daniel M, French, Ed.D.

Superintendent, Bennington Rutland Supervisory Union
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1Y ' Located atf the historic
Eﬁﬂ%ﬁﬁ. %%%%%%ﬁ%ﬁﬁ%ﬁf&es Here .Egg:yeCofnpf e
| s H 130 Birge Street
w S I : Brattiehoro

& Yermont Parent-Child Centey Vermont 05301 .
802.254.3742 volre

800.427.3730 (VT)

807.254.3750 fax
October §, 2014

U.5. Department of Education
Appilication Control Center
Aftention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

Brattieboro Town School District’s Early Education Services (EES) enthusiastically supports the
State of Vermont’s application for Initial Funding under the Preschool Development Grants —
Expansion Grants Opportunity. Early Education Services currently serves fifty 4-year-olds at or
below 200% of federal poverty level in Windham County, Vermont. As an arm of the local school-

_district, EES delivers Head Start and Early Head Start programming 1o over 200 Windham County
families, in center and home-based full and half-day options. Our work is directed toward
developing relationships and partnerships with parents in order to support their self-sufficiency and
goals to prepare their children for school.

As described in the attached Memorandum of Understanding (MOU) between Vermont and
Early Education Services, this grant application will enable Brattleboro Town School District’s
Early Education Services to deliver high-guality preschool services to 13 additional eligible children
in our high needs communities and to enhance our pfeschoo'{ program infrastructure and capacity to
deliver our high-quality preschool programs. Our staff will work to actively engage the parents and
families of the additional children served by this funding opportunity. Our MOU with the State
contains the required standard set of terms and conditions, scope of work, and authorized signatures.

I strongly encourage you to éonséder this application, with confidence that successful outcomes
can be attained with a Vermont award.

Sincerely,

I b S - ,j_r,_ :
A Gh Madd

Drebra J. Ga§3, Executive Director, Brattleboro Town School District’s Farly Education Services

Administered by the Braitleboro Town School District
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Putiding a Lesroing Coramuniiy

Oetober 6, 2004

U5, Department of Education
Application Control Center
Attention: CFDA Number 84.419A
350 124k Sweet, 3W,

Room 7039, Potomac Center Plaza

Washington, DT 20202-4260
Dear Secretaries Duncan and Burwell,

On behalf of the Burdington School District. T strongly support the State of Vermont’s application for Initial
Fundmg under the Preschool Developruent Grants — Expansion Grants opportunity. The District currendy

serves about 80 4-year-olds at or below 200% of federal poverty level in the City of Burhngton, VT,

As described in the attached Meamorandum of Understanding (MOU) beiween the State of Vermont and the
Burlington School District, this grant application will enable the our District, along with our private preschool
partners. to deliver of high-quality preschoot services to 15 additional eligible children in our high need
community, while enhancing our preschool program infrastructure and our capacity to deliver our high-
guality preschool programs. Our MOU with the State contains the reguired standard set of terms and

conditions, scope of work, and authorized signatures.

Again, | strongly wrge ysz; to fund this application. I T can be of further assistance, please do not hesitate 1o call
me at (ROZ) 865-5332.

Stephanie Philips

Interim Supenntendent

STEPHANIE PHIFIRS ~ INTEREM SUPERINTENDENT
158 COLCHESTER AVE., ~ BURLINGTON VT {5401

EEC: This material is available in alternate formats for persors with disabilities.
To request an acconmodation, please call 1 800.253.0101 (T} or 18002530195 {voice).
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Al

—COMMUNITY ACTION———me

September 25, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12" Street SW

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of Capstone Community Action Head Start, I and my Head Start’s Parent Policy Council
strongly support the State of Vermont’s application for initial funding under the Preschool Development
Grants — Expansion Grants opportunity. Capstone Head Start currently serves 104 4-year-olds at or
below 200% of federal poverty level in Orange, Washington, and Lamoille Counties, Capstone Head
Start actively engages parents and families using the Head Start Parent, Family, and Community
Engagement Framework, Promoting Family Engagement and School Readiness from Prenatal to Age &.

As described in the attached Memorandum of Understanding (MOU) between Vermont and Capstone
Community Action Head Start, this grant application will enable Capstone Head Start and our partnering
school districts to deliver high~quality preschool services to an additional 137 eligible children in our
high need communities and o enhance our preschool program infrastructure and capacity to deliver our
high-quality preschool programs. Our staff will actively engage the parents and families of the
additional children served by this funding opportunity. Our MOU with the State contains the required
standard set of terms and conditions, scope of work, and authorized signatures.

Agaih, I strongly urge you to fund this application. If I can be of further assistance, please do not
hesitate to call me at (802) 477- 5139,

Sincerely,

Marianne Miller, Director
Early Head Start and Head Start
Capstone Community Action

20 Gable Place, Barre VT 05641-4138
802-477-5151 www.capstonevt,org Fax 802-479-5353
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CHAMPLAIN VALLEY HEAD START
431 Pine St. Burlington, VT 05401 802-651-4180
wwyw.champlatovallevhendstiartions 300-854-9648

fax: 802-658-0983

" Ootober 6, 2014

.S, Department of Education
Anplication Control Center
Artention: CFDA Number 844194
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secrelaries Duncan and Burwell,

On behalf of CVOEQ / Champlain Valley Head Start, | and my Head Start Program’s Parent
Policy Council strongly support the State of Vermont’s applcation for Initial Funding under
the Preschool Dievelopment Grants — Expansion Grants epportunity. Champlain Valley Head
Start currently serves 107 four-vear-olds at or below 200% of federal poverty level throughout
Franklin, Grand Isle, Chittenden and Addison Ceunties. Champlain Valley Head Start actively
engages parents and families using the Head Start Parent, Family, and Community
Engagement Framework, Promoting Family Engagement and School Readiness from Prenatal
fo Age 8. '

As described in the attached Memorandum of Understanding {MQOU) between the State of
Vermont and Champlain Valley Head Start, this grant application will enable CVHS and its
numerous school district partners and child care center partners to deliver high-guality
preschool services (o 147 additional eligible children in our high need community and to
enhance our preschool program infrastructure and capacity to deliver our high-quality
preschool programs. Our staff will actively engage the parents and families of the additional
children served by thig funding opportunity, Our MOU with the State contains the required
standard set of terms and conditions, scope of werk, and authorized signatares.

Again, | strongly wrge you to fund this application. If'1 can be of further assistance, please do
not hesitate to call me at (802) 651-4180.

Sincerely,
i (T
{Vz ettt . } e S

Paul Behrman, Director
Champlain Valley Head Start

Adgisen County Field Office Chitteriders County Field Office Frankiin / Grand [sie Field Office
10 Merchants Row, Suite 267 4 Kellogg Road 3 Lenmah Drive
Middlebury, VT 05733 Essex Junction, VT 05452 8t Albans, YT 05478
phione: §02-388-9881 phone: 802.872-2818 phone: §02-524-3876
fax: BOR-388-1291 fax; 802-872-0792 G BO2-524-8574

A PROGRAM OF THE CHAMPLAIN VALLEY OFFICE. OF ECONGMIC OFPORTUNITY, INC
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Chirtenden East Supervisory Usnion # 12

Administrative Offices
PO Box 282, 211 Bridge Sereet
Richmond,
Vermont 05477 . R
S UpETVLSOTY {Union | (02) 434 - 2126 (802) 434 - 2196 (fax)
www.ceswklZveog
Boltan Humtington Jestche Richmond Usederhill ID Dnderhilf My Mangfield USD #77

October 6, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 844194
550 12th Street, W,

Room 7039, Potomac Center Plaza
Washington, DT 20202-4260

Diear Secretaries Duncan and Burwell,

On behalf of the Chittenden East Supervisory Union, | strongly support the State of Vermont’s
application for Initial Funding under the Preschool Development Grants — Expansion Grants
opportunity. The Chittenden East Supervisory Union currently serves approximately 30 4-year-olds
at or below 200% of federal poverty level in the towns of Bolion, Huntington, Jeriche, Richmond
and Underhill,

As described in the attached Memorandum of Understanding (MOU) between the State of Vermont
and Chittenden East Supervisory Union, this grant application will enable the Chittenden East
Supervisory Union to deliver of high-quality preschool services to 45 additional eligible children in
our high need community and to enhance our preschoo! program infrastruciure and capacity to
deliver our high-quality preschool programs. Our MOU with the State contains the required
standard set of terms and conditions, scope of work, and authorized signatures.

Again, T strongly urge you to fund this application. 11 can be of further assistance, please do not
hesitaie to call me at (802) 434-2128,

Sincerely,
?‘v\ mf« J;/\*« T L M
QM&MM ‘E’\ s
J .

John R. Alberghini ..
Superintendent
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Essex North Supervisory Union
(Averill, Avery’s Gore, Bloomfield, Brunswick, Canaan,
Christopher R. Masson Lemington, Lewis, Norton, Warner’s Grant and Warren’s
Superintendent Gore)
P. 0. Box 180
Canaan, VT 05903-6160
Internet: crmasson@canganschools.org Telephone (802) 266-3330
Fax (802) 266-7085
October 6, 2014

U.S. Department of Education
Appiication Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Essex North Supervisory Union, I strongly support the State of Vermont’s application for
Initial Funding under the Preschool Development Grants — Expansion Grants opportunity. The Essex
North Supervisory Union currently serves seven 4-year-olds at or below 200% of federal poverty level in
the towns/counties of Bloomfield, Brunswick, Canaan, Lemington, and Norton., The preschool is located

at Canaan Schools.

As described in the attached Memorandum of Understanding (MOU) between Vermont and Essex North,
this grant application will enable our Supervisory Union to deliver high-quality preschool services and
enhance our preschool program infrastructure and capacity to deliver our high-quality preschool programs.
Our MOU with the State contains the required standard set of terms and conditions, scope of work, and

suthorized signatures.

Again, 1 strongly urge you to fund this application. If I can be of further assistance, please do not hesitate to
call me at (802) 266-3330,

Sincerely,

Christopher R. Masson

Superintendent
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] FRANKLIN COUNTY |
2 North Main Street ' ¢/o Franklin Northwest Supervisory Union
5t. Afbans, Vermont 100 Robinhood Drive, Suite 2
(5478 Swanton, Vermont 05488
524-3613 in 5t. Albans = http://earlychildhoodsuccess.org ¢ 868-4457 in Swanton

October 2, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

- On behalf of the Franklin County Early Childhood Programs in Franklin Central Supervisory Union

{FCSU), I strongly support the State of Vermont’s application for Initial Funding under the Preschool
. Development Grants - Expansion Grants opportunity. The FCSU currently serves 48 4-year-olds at or
below 200% of federal poverty level in the towns/coumties of Fairfield, Saint Albans City and Saint

Albans Town.

As described in the attached Memorandum of Understanding (MOU) between Vermont and FCSU, this
~grant application will enable our Supervisory Union in partnership with Blooming Minds Enrichment

7 Center, Tama Dodge Family Child Care, Y Harly Childhood Programs at St Albans and other, yet to be
.- identified private child care programs, to deliver high-quality preschool services to 25 additional

~eligible children in our high need community and to enhance our preschool program infrastructure and

- - capacity to deliver our high-quality preschool programs. Qur MOU with the State contains the required

Essential Early Education —~ Early Education Initiative — Bookmobile — Success By Six

screenings » evaluations * home visits » preschools © referrals ¢ consuliations ¢ service coordination + transition planning



Vermont PDG-Expansion Application for Funding (CFDA 84.419B)-Appendices
41

standard set of terms and conditions, scope of work, and authorized signatures.

Again, I strongly urge you to fund this application. If I can be of further assistance, please do not hesitate
to call me at (802) 524-3613.

Sincerely,

Michelle M, Spence, MEd '
Coordinator, Franklin County Early Childhood Programs
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2 North Mairn Street ¢/o Franklin Northwest Supervisory Union

5t. Albans, Vermont 108 Robinhood Drive, Suite 2
05478 Swanton, Vermont (5488

524-3613 in St. Albans * hitp://earlychildhoodsuccess.org © 868-4457 in Swanton

October 2, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza

Washington, DC 20202-4260
Dear Secretaries Duncan and Burwell,

On behalf of the Franklin County Early Childhood Programs in Franklin Northwest Supervisory Union
(FNWSU), I strongly support the State of Vermont’s application for Initial Fanding under the Preschool
Development Grants — Expansion Grants opportunity. The FNWSU currently serves 58 4-year-olds at
or below 200% of federal poverty level in the towns of Franklin, Highgate, Sheldon and Swanten.

As described in the attached Memorandum of Understanding (MOU) between Vermont and FNWSU,
this grant application will enable our Supervisory Union, in partnership with Blooming Minds

- Enrichment Center, Tami Dodge Family Child Care, Y Early Childhood Programs at St Albans and
other, yet to be identified private child care programs, to deliver high—quaiity preschool services to 25
additional eligiblé children in our high need community and to enhance our preschool program |
mfrastructure and capacity to deliver our high-quality preschool programs, Our MOU W1th the State

contains the required standard sef of terms and conditions, scope of work, and authorized signatures,

Essential Early Education ~ Early Education Initiative ~ Bookmobile — Success By Six
screenings v evaluations  home visils  preschools » referrals © consultations s service covrdination o transifion planning
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Again, I strongly urge you to fund this application. If I can be of further assistance, please do not hesitate
to call me at (802) 524-3613.

Sincerely,

Michelle M, Spence, MEd
Coordinator, Franklin County Early Childhood Programs
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LAMOILLE SOUTH SUPERVISORY UNION
46(0}{ ¥ Avenue
Morrisville. VI 050661

{302} 8838-4541
(B0 BER-OTID FAX

October &, 20714

L5, Department of Education
Appiication Control Center
Antention: CFDA Number 84 4194
550 12th btreet, SW.

Room 7639, Potomac Center Plaza
Washington, DC Z0202-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Lamoilie South Supervisory Union (LSSUY, which serves the school districts of
Elmore, Morristown and Stowe, Vermont, | strongly support the State of Vermont's application for
Initial Funding under the Preschool Development Grants — Expansion Grants opportunity. The
L5SU preschool programs currently serve 125 four-vear olds in school-based and community based
programs. We estimate that over 60 of our current four-vear old students’ families are at or below
200% of federal poverty level.

As deseribed in the attached Memorandum of Understanding (MOU) between the Vermont Agency
of Bducation and L.55U, this grant application wili enable the LSSU preschool program to deliver
high-quality preschool services to 45-60 eligible children in our high need community and to
enhance our preschool program infrastructure and capacity to deliver our high-quality preschool
programs. Our MOU with the State contains the required standard set of terms and conditions, scope
of work, and authorized signatures.

Again, | strongly urge you to fund this application, If [ can be of further assistance, please do not
hesitate o contact me at (80238884541,

Sincerely.

[ S

iy
f,f

Tracy Wmnd
Super intendent

Serving the Students of ELMORE o« MORRISTOWN - STOWE
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Milton Town School District

27 Harrichk Averwe,  Milton, VT G54068-30007  (802) 3035400 Fon (802) §93-3273

wwwnnmbsd-vi.pre

John L. Barone S
Superintendent of Schools

Timothy Denn Deborah King Donald ohnson
Dhireotor of Student Services Drirector of Curricalurn, Instroction,  Business Manager

& Informational Technology

Tamsny Hoone Terry Mazza ileon O Regan-Wheeler
Data & Assessment Coordinator  Human Resources Digtrict Registrar

Qetober 3, 2084

U5, Department of Blucation
Application Control Center
Astention: CFDA Number 84,4194
556 12® Streot, S.W.

Room TH39, Potonme Center Plaza
Washington, DC 20202.42460

Diear Secretaries Duncan and Burwell ,

On behalf of the Milton Town Scheol District, ¥ strongly support the Stete of Vermoni®s application for Injtal
Fundding under the Preschool Development Crrants — Expansion Grants epportunity, The Milien Tovwn School
District currently serves twenty-rwo dwvear-olds at or below Z00% of federal poverty level in the town of Milion.

As described in the sieched Memorandur of Linderstanding (MO between the Biate of Vermont and the Milton
Town Schoal District, this grant application will ennble cur Supervisory Bistrict to expand services and deliver
Bigh-guality new preschool services w thirty-six eligible children i our high need cormpmunity and to cuhance oty
preschool program infrastructure and capacity to deliver high-guality preschoot programs. O MOU with the Sute.
comtains the requived stanshard set of terms end conditions, scope of work, and authorized signatures,

Again, T strongly wrge you to fund this applicarion, 11 can be of further assistance, please do not hesitate to call me
wt (BO2)-BR2-54040,

Sinverely,

SSuperintendent of Schools
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A 6\) NEKCA

M o ?® Northeast Kingdom Community Action, Inc.

N YEARS
3 o oppoRTUNITY

HMEAD $YANT T rose 1008

Child and Family Development Program
191 High Street

Barton, VI 03822

Ph: 802-525-3362

Fax: 802-525-3087
October 6, 2014

11.5. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Northeast Kingdom Community Action (NEKCA) Head Start Program, 1 strongly
support the State of Vermont’s application for Initial Funding under the Preschool Development
Grants — Expansion Grants opportunity. The NEKCA Head Start Program currently serves 86 4-
year-olds at or below 200% of federal poverty level in Caledonia, Essex and Orleans counties. Our
Head Start program actively engages parents and families using the Head Start Parent, Family, and
Community Engagement Framewerk, Promoting Family Engagement and School Readiness from

Prenatal to Age 8.

As described in the attached Memorandum of Understanding (MOU) between the State of Vermont
and the NEKCA Head Start Program, this gramt application will enable the NERXCA Head Start
program to expand high-quality preschool services to approximately 40 eligible children in our high
need community and to enhance our preschool program infrastructure and capacity to deliver our
high-quality preschool programs. Our staff will actively engage the parents and families of the
additional children served by this funding opportunity, Qur MOU with the State contains the

required standard set of terms and conditions, scope of work, and authorized signatures.

NEKCA Administrative Office
P.O. Box 346, 70 Main Street, Newport, VT 03855
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\ 6 NEKCA

oﬁfs,m,,me?"'ow Northeast Kingdom Community Action, Inc.

% YEARS
§ of OCPPORTUNITY

HEAS: BTART § 19632000

Child and Family Development Program
191 High Street

Barton, VT 05822

Ph: 802.525-3362

Yax: 802-525-3987

Again, 1 strongly urge you to fund this application. If [ can be of further assistance, please do not
hesitate to call me at (802) 525-3362 x 205.

Sincerely,

IS T ks
Linda Michniewicz
Director

NEKCA Head Start

NEKCA Administrative Office
P.0O. Box 346, 1) Main Street, Newport, VT 05833
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Suserte L. Bollard
Superintendent of Schools

Edward P. Nasta SUPERVISORY Michaela B. Martin
Co-Direcior of School UNIOMN )

Transformation & Effectiveness Co-Director of School
"Working Together for Quality Schools”

Christopher F. Locarno
Business Manager

Transformation & Effectiveness

October §, 2014

ULS. Department of Education
Application Contro! Center
Attention: CFDA Number §4.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Orange Notth Supervisory Union (ONSU) I strongly support the State of Vermont’s application for Initial

Funding uader the Preschool Development Grants — Expansion Grants opportunity, The ONSU currently serves 12 doyear-

olds at or below 200% of federal poverty level in the towns of Washingten and Williamstown.

As described in the attached Memorandum of Underétanding (MOU) between the Vermont Agency of Education and the
Orange North Supervisory Union, this grant application will enable the our Supervisory Union to deliver of high-quality
preschool services to 10 additional eligible children in our high need community and to enhance our preschool program
infrastructure and capacity to deliver our high-quality preschoo! programs. Our MOU with the State contains the required

standard set of terms and conditions, scope of work, and suthorized signatures.

Again, 1 strongly urge you to fund this application. If [ can be of further assistance, nlease do not hesitate to call me at {802)
433-5818,

- Sincerely,
Susette L. Bollard

Superintendent of Schools

111B Brush Hill Road % Williamstown, Vermont 05679
Phone: 802-433-5818 & Fax: 802-433-5825
WWW,QFSH, O?*g
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October 6, 2014

U.S. Department of Education
Abpiicai‘ion Cantrol Center
Attention: CFDA Number 84.4194
850 12th Street, SW.

Room 7039, Potomac Center Plaza
Washingtor, DC 20202-4260

Dear HHS Secretary Burwell,

On behalf of the Grange Southwest Supervisory Union I strongly support the State of
Vermont's application for Initial Funding under the Preschool Develapment Grants -
Expansion Grants opportunity. The Orange Southwest Supervisory Union Preschool Program
currently serves 12 four-year-olds at or below 200% of federal poverty level in the towns
of Braintree, Brookfield, and Randolph. |
As described in the ottached Memorandum of Understanding (MOU) between Vermont and
Orange Southwest Supervisery Union, this grant application will enable the our Preschoo!
program and Vicki Palmer to de!iveﬁ high-quality preschool services o 12-25 additional
eligible children in our high needs community and to enhance our preschool program
infrastructure and capacity to deliver our high-quality prescheo! pregrams. Our MOU with
the State contains the required standard set of terms and conditions, scope of work, and
authorized signatures.

Again, T strongly urge you to fund this application. If I can be of further assistance, please do

not hesitate to call me at (802) 728-5555,

%\(\\AM

Pa'tmcaa Miller

Smce.r‘ely,

Associate Principal at Randolph Elementary School
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3590 VT Rouwde 14 - South Rovalton, VT 05064
Phowe: 802-TE3-88440 - Fax: 802-763-3235

Payuce O ol Thosing Bensid
Sugertntendent Busiess Manager

Dieborah Marthaws -
Trrector of Special Services

Oictober 6, 2614

U.5. Department of Education
Applicanion Control Center
Attentions; CFDA Number 84 419A
550 12tk Street, SV,

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dicar Secretaries Duncan and Burwell,

On behalf of the Orange Windsor Supervisory Union, 1 strongly support the State of Vermont's
application for Initial Funding under the Preschool Development Grants — Expansion Grants
opportunity. The OUrange Windsor Supervisory Union currently serves 44 four-vear-olds at or below
200% of federal poverty level in the towns of South Royalton, Sharon, Tunbridge, Chelsea and
Strafford.

As described in the attached Memorandum of Understanding (MOU} between Vermont and Orange
Windsor Supervisory Union, this grant application will enable the our Supervisory Union and Orange
County Parent Cluld Center, Creative Preschool and Magic Mountain Children’s Center to deliver high-
quality preschool services to 19 additional eligible children in our high need community and to enhance
our preschool program infrastructure and capacity to deliver our high-quality preschool programs. Qur
MOU with the State contains the required standard set of terms and conditions, scope of woerk, and
authorized signatures.

Again, [ strongly urge you fo fund this application. If I can be of further assistance, ;}E.efdée do not hesitate
1o call me at (802) 763-8840

Sincerely,
-

&

A - R
W

" Bruce Labs
Superintendent

Sesvizwg the Schooty and Commanitios of

Chelsear - Royaidonw - Shasov - Straffords - Tunbridge
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Rivendell Interstate School District Brenda L. Needham
10 School Drive, Orford, NH 03777 ‘ Superintendent
Tel: 603-353-2170 Fax: 603-3553-2189

www.rivendellschool. org Janet B. Cole

Director of Special Education

R R i

Rivendell

Tterstaie Sehack Dskict

October 6, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Rivendell Interstate School District. I strongly support the State of Vermont’s
application for Initial Funding under the Preschool Development Grants — Expansion Grants
opportunity. The Rivendell Interstate School District currently serves approximately six 4-yeat-
olds at or below 200% of federal poverty level in the towns/counties of Vershire and West
Fairiee.

As described in the attached Memorandum of Understanding (MOU) between Vermont and
Rivendell Interstate School District, this grant application will enable the our Supervisory
District to deliver of high-quality preschool services to approximately five (5) additional eligible
children in our high need community and to enhance our preschool program infrastructure and
capacity to deliver our high-quality preschool programs. Our MOU with the State contains the
‘required standard set of terms and conditions, scope of work, and authorized signatures.

Again, [ strongly urge you to fund this application. If T can be of further assistance, please do not
hesitate to call me at (802) 353-2170.

Sincerely,

o
% 95

A s

e —

N e
Sopsir g e .

Brenda L. Needham
Superintendent

Fairlee, Vershire, West Fairlee, VT and Orford}-NH
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RUTLAND CENTRAL SUPERVISORY UNION
' 16 Evelyn Street
Hutland, Vermonf 5761

(e of the Superintendent Phone: (B02) 7754343
Fux: (802} 77575319

October 6, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.410A
550 12 Street §,W.

Room 7639, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of Rutiand Central Supervisory Union, I strongly suppoit the State of
Vermont's application for initial funding under the Preschool Development Grants —
Expansion Grants opportunity. Rutland Central Supervisory Union currently serves 44
four-year-olds at or below 200% of federal poverty level in the towns of Proctor, Rutland
Town and West Rutland.

As described in the attached Memorandum of Understanding (MOU) between the State -
of Vermont and Rutland Central Supervisory Union, this grant application will enable
our supervisory union and Chiidren's Center at the Union Church Proctor; Rutland
County Parent Child Center; Stafford Children's Center; Northshire Day School; and
Rutland County Head Start to deliver high-quality preschool services to six additional
eligible children in our high-need community and to enhance our preschool program
infrastructure and capacity to deliver our high-quality preschool programs, Our MOU
with the state contains the required standard set of terms and conditions, scope of work
and authorized signatures.

Again, I strongly urge you to fund this application. I{ I can be of further assistance,
please do not hesitate to call me at 802-775-4342, ext. 103.

Sincerely,

I
A

T // ‘‘‘‘‘‘‘ /é ; / /gwwww e T
;DéblaT‘a‘v or, PICT.
C%upmm‘sendent of S;z qols

attachment
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PEL Box 327
Rutlargd, VT G5702

Office: 802 775138
Faxs 802775« 4020
Wahsite: ouhscoiong

October 6, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Sireet, SW.

Room 7039, Potomac Cenfer Pléza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

Om behalf of Ruotland Compmnity Programs (Rutland County Head Start), | and my Head Start
Progeam’s Parent Policy Council strongly support the State of Vermont’s application for Initial
Funding under the Preschool Development Grants — Expansion Grants opportunity. Rutland County
Head Start corrently serves 64 4-year-olds at or below 200% of federal poverty level in Rutland
County, Vermont. Our Head Start program actively engages parents and families using the Head
Start Parent, Family, and Community Engagement Framework, Promoting Family Engagement and

School Readiness from Prenatel fo Age 8.

As described in the attached Memorandum of Understanding ¢ MOU) between Vermont and Rutland
County Head Start, this grant application will enable the Head Start program to deliver high-quality
preschool services to eligible children in our high need community and to enhance our preschool
program infrastructure and capacity 1o detiver our high-quality preschool programs. Our stafl will
actively engage the parenis and families of the additional children served by this funding
opportunity. Gur MOU with the State contains the required standard set of terms and conditions,

scope of work, and authorized signatures.

Linited Way Mambar Agency
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Again, I strongly urge you to fund this application. If'T can be of further assistance, please do not
hesitate to call me at (802) 775-8225.

Administrator
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HAEAST SUPERVIBORY UNLO
‘ourt Dirtve, Brandon, E’mm»ﬁm g5758

B02.247 BYRT — www. ragsu.org

‘ wotietivated t the development of ehoracier, competance, wmme%y antf cormmunity.

Getober 8, 2014

U5, Department of Hducation
Application Control Center
Attention: CFDA Number 84.419A
550 12th Strect, SW.

Room 7039, Potormnac Center Plaza
Washington, DO 20202-4260

Drear Secretaries Duncan and Burwell,

On behalf of Rutland Northeast Supervisory Union, I strongly support the State of Vermont’s
application for Initial Funding under the Preschool Development Grants — Expansion Grants
opportunity. The Rutland Northeast Supervisory Union currently serves 35 4-year-olds at or
below 200% of federal poverty level in the towns Brandon, Chittenden, Goshen, Leicester,
Mendon, Pittsford, Sudbury and Whiting.

Asg deseribed in the attached Memorandum of Understanding (MOU) between the State of
Vermont and Rutland Northeast Supervisory Union, this grant application will enable Rutland
Northeast Supervisory Union and Early Learning Partuers to deliver of high-quality preschool
services to 10 additional eligible children in our high need comnmmity and to enhance our
nreschool program infrastructure and capacity to deliver our high-guality preschool programs.
Our MOU with the State contains the required standard set of terms and conditions, scope of
worlk, and authorized signatures.

Again, I strongly urge you to fund this application. If | can be-of further assistance, please do not
hesitate 1o call me at (802) 247-5757, ext. 18

Singersly.

m(’ "-""I

“«H;@azme Colling
Superintendent of Schools

Brondon  Chittenden  Goshen  Leivegier  Mendown  Pllisford  Sudbury Whiting
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& Windsor Countiay

COMBMUNITY
HBUSING GRANT

CHisE
INTERVENTION

EMERGENCY
HONHE REPAIR

FUEL A5SISTARCE

FOON STAMP
SUTREACH

HEAD START

L Westminster

802.722.4575
B00.464.5857
fax 802.722.450%

. seveal@sevrs.org

VWY SEVEE.0TG

" 91 Buck Drivel -

. Vermont 05758

SOUTHEASTERN VERBORY CORBMMUNITY ALTIGH

October 6, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.410A
550 12th Street, 5W.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Southeastern Vermont Community Action Head Start, T and my
Head Start Program’s Parent Policy Council strongly suppert the State of Vermont's
application for Initial Funding under the Preschool Development Grants — Expansion
Grants opportunity. The Southeastern Vermont Community Head Start currently
serves thirty-three 4-year-olds at or below 200% of federal poverty leve!l in Windsor
County. My Head Start program actively engages parents and families using the Head
Start Parent, Family, and Communily Engagement Framework, Promoting Family

Engagement and School Readiness from Prenaial to A ge 8.

As described in the attached Memorandum of Understanding (MO1L) between
Vermont and Vermont Community Action Héad Start, this grant application will
enable my Head Start program to deliver high-quality preschool services to additional
cligible children in our high need community and to enhance our preschool program
infrastructure and capacity to deliver our high-quality preschool programs. Our staff
will actively engage the parents and families of the additional children served by this
funding opportunity. Our MOU with the State contains the required standard set of

terms and conditions, scope of work, and authorized signatures.
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" Vermont 05158
802.722.4575 -
L B00,464.885 .0
fax 802.722.4509

sevea@sevea.ong i

" 91 BlcK Drive

L L SeveR.org

SOUDTHEASTERR VERMONT SOMMUNITY ACTION

Again, [ strongly urge you io fund this application. I[f1 can be of further assistance,

please do not hesitate to cali me at {802) 885-666Y.

Sincerely,

Jen. L4 /-
Lori Canfield ~
Head Start Director
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Southwest Vermont Supervisory Union

246 Scuth Stream Road
Bennington, Vermont 05201.5003
Telephone: 802-447-7501

FAX: 802-447-0475
- Qctober 8, 2014
U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.
Room 7039, Potomac Center Plaza

Washington, DC 20202-4260
Dear Secretaries Duncan and Burwell,

On behalf of the Southwest Vermont Supervisory Union, [ strongly support the State of Vermont’s
application for Initial Funding under the Preschool Development Grants —~ E}{pansion Grants
opportunity. The Supervisory Union currently serves a number of 4-year-olds at or below 200% of
federal poverty level in the towns of Bennington, North Bennington, Pownal, Shaftsbury and
Woodford.

As described in the attached Memorandum of Understanding (MOLU} b'etween Vermont and Southwest
Vermont Supervisory Union, this grant application will enable the Southwest Vermont Supervisory
Union to deliver high-quality preschool services to 83 ﬁdditio.nal eligible children in our high need
community and to enhance our preschool program infrasiructure and capacity to deliver our high-
quality preschool programs. Our MOU with the State contains the required standard set of terms and

conditions, scope of work, and authorized signatures.

Again, [ strongly urge you to fund this application. If T can be of further assistance, please do not hesitate
to call me at (802) 447-7501

Superintendent

Bennington, Mt. Anthony Union High School, North Bennington, Pownal, Shaftsbury, Woodford
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Zathary Mclaughlin
Superintendent of Springfield School District
Springfield, Vermont 05156

60 Park Street

Springfieid, VT 05156

(8071 885-5141 x16
Website: www.ssdvtorg

October 6, 2014

U.5. Department of Education
Application Control Center
AttentiomUFDA Number B4,4194
RO 129 Srest, SW,

Room 7039, Potomac Center Plaza
Washington DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Springfield School District, I strongly support i:héﬁmm of Vermont's application for Initial Funding
under the Preschoo! Development Grants - Expansion Grants opportunity. The Springfield School District currently
serves twenty-three 4-yvear-olds at or below 200% of federal poverty level in a part-time pre-k program in the

town of Springfield.

As described in the attached Memorandum of Understanding between Vermont and Pre-K Partnership of
Springfield School District this grant application will enable the Springfield School District to deliver high quality
preschool services to 12 additional eligible children in eur high need community and to enhance our preschool
program infrastructure and capacity to deliver our high quality preschool programs for a total of 35 eligible
children. Qur MOU with the State contains the required standard set of terms and conditions, scope of work, and

authorized signatures,

Again, [ strongly urge you to fund this application. If | can be of further assistance, please do not hesitate to call me
at (8027 885-1150. '

dryicLaughlin

Suferintendent of Springfield School District
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SPRINGFIELD SCHOOL DISTRICT

60 Park Streat
Springfield, Vermont 05156
Website: www ssdvh.org

Gladys Colling

Early Education Coordinator
‘18 Hotwver Street
Springfield, VT 05156

{B02) 8R5-1150

October 6, 2014

.5, Department of Education
Application Control Center
Attention:CFDA Number 84,4184
55{ 12% Street, SW.

Room 7039, Petomar Center Plaza
Washington DC 20202-4260

Dear Secretaries Duncan and Buarwell

(On behalf of the Pre-K Partnership of Springfieid School District, | strongly support the State of Vermont's
application for Initisl Funding under the Preschool Development Grants - Expansion Grants opportunity. The
Springfieid School District currently serves twenty-three 4-year-olds at or below 200% of federal poverty levelina

part-day pre-k program in the town of Springfield.

As described in the attached Memorandum of Understanding between Yermont and Pre-K Partnership of
Springfield School District this grant application will enable the Springfield School District to deliver high quality
preschool services to 12 additional eligible children in our high need community and to enhance our presches]
program infrastructure and capacity to deliver our high quality preschool programs for a total of 35 eligible
children. Dur MOU with the State contains the required standard sst of terms and conditions, scope of work, and

authorized signatures.

Again, t strongly urge you to fund this application, If | can be of further assistance, please do not hesitate to call me
at {802) 885-1150. ‘

Smc&r&

Gladys Collins

Pre-K Coordinator of Springfield School District
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57 Western Avenne
5t. Johnsbury, VT 05519

Margaret Ranny Bledsos, PhuD., Supsrindendent/School Tmprovensest Dirsofor
Jen Yulse, Direcior of Student Support Services Kathryn Ducharme, Business Manuger

October 7, 2014

U.S. Department of Education
Appiication Control Center
Agtention: CFDA Number §4.419A
530 12th Street, SW.

Room 7039, Polomac Center Plaza
Washington, DC 20202-4266

Dear Secretaries Duncan and Burwell ,

On behalf of the St. Johnsbury School District, | strongly support the State of Vermont's application
for Initial Funding under the Preschool Development Grants — Expansion Grants opportumty. The
St. Johnsbury Schoot Distriet currently serves 130 4-year-olds at or below 200% of federal poverty
tevel in the towns of St Johnsbury.

As described in the attached Memorandum of Understanding (MOU) between Vermont AOE and
The 8t Johnsbury School District this grant application will enable the our School District 1o
collaborate with focal providers and the 8t. Johnsbury School to expand our PreK. services for
children already enrolled in PreSchool and to provide additional slots so that we can provide high-
quality preschool services for all of the 4-vear olds of our cormmunity. This {s an essential need for
our high need community and we expect this to be transformative in terms of the academic and
social outcomes of our students, Our MOU with the State contains the required standard set of terms
and conditions, scope of work, and authorized signatares. -

Again, I strongly urge you to fund this application. If I can be of further assistance, please do not
hesitate to call me at (802) 745-2791.

Sincerely,

j a/iﬁ% fa;%f%:/ Q,()ixl}t»&

Dr. Ma’i‘é&mi R. Bledsoe
Superintendent

Owr Vision: “Every clild who walks Grough cur doors will Inave prepared to realize their dreams for the future.”
Phone; BO2-748-8912/3615 Fax: 802-748-1095/2542 “www.stisd.org
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Windham Central S upervisory Union wwawindhamcentral org
1218 Vermont Route 30 < Townshend, VT 05353 ' Wwindham Centrat wil provide member districis with the Isadership
B802-863-8510 phone 4+ 802-365-7934 fax : and resources te enswre a strong education system far all students,

Cctober 6, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

- On behalf of the Windham Central Supervisory Union, ] strongly support the State of Vermont’s application for Initial
Funding under the Preschool Development Grants - Expansion Grants opportunity. The Windham Ceniral Supervisory
Union curtently serves an estimated 15 number of 4-year-olds at or below 200% of federal poverty level in the towns

of Dover, Wardsboro, Jamaica, Newfane and Brookline.

As described in the attached Memorandum of Understanding (MOU) between VT AOE and Windham Central
Supervisory Union, this grant application will enable the our .X.__Supervisory Union program__and __(Timson Hill
Preschool, Sunny Lane Dayeare, Mt. Snow Déycare, Rock River and Hilltop Mentessori] to deliver high-quaiity
preschool services to 15 additional eligible children in our high need communities and to enhance our preschool
program infrastructure and capacity to deliver our high-quality preschool programs. Our MOU with the State contains

the required standard set of terms and conditions, scope of work, and authorized signatures.

Again, I strongly urge you to fund this application. If I can be of further assistance, please do not hesitate to call me at
(802) 365-9510

Sincerely,

e bl o

Steven B, John Ed D,

Superintendent

WCSU will | place students at the center of our deciston-making.
..-buitd frust and respact by acting ethically, transparently, and with integrity.
...Operate as a communily of lssrhers, committed to developing the skills and capabilifies of all.
...collaborate, share and seek creafive solutions.
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Windham Southeast Supervisory Union
53 Green Street
Brattieboro, VT 05301
802-254-3755

October 6, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
550 12th Sireet, SW.

Room 7039, Potomac Cenier Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Windham Southeast Supervisory Union (WSESL), I strongly support the State of
Vermont’s application for Initial Funding under the Preschool Development Grants — Expansion Grants
opportunity. The WSESU currently serves approximately 80 4-year-olds at or below 200% of federal

poverty level in the towns/counties of Brattlebore, Dummerston, Guilford, Putney, and Vernon.

As described in the attached Memorandum of Understanding (MO between Vermont and WSESU,

this grant application will enable the our Supervisory Union and

¢ The Neighborhood Schoolhouse *  The Winston Prouty Early Learning

* Hilltop Montessori School Preschool Center

¢ Bratileboro Nursery School * Sprouts Early Learning Cooperative

¢ West Bee Nursery School *  Mulberry Bush Early Leaming Center

to deliver of high-quality preschool services to 66 additional efigible children in our high need
communityand to enhance our preschool program infrastructure and capacity to deliver our high-
quality preschool programs. Gur MOU with the State containg the required standard set of terms and
conditions, scope of work, and authorized signatures.

Again, | strongly urge you to fund this application. If I can be of further assistance, please do not hesitate
to call me at (802) 254-3730.

Sincerely,

f&m /

Ron ‘Etahle} Superiitendent of Schools
Windham Southeast Supervisory Union
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WINDSOR NORTHWEST SUPERVISORY UNION
Serving the Schools and Communities of Bethel, Grawwille, Hancock, Pittsfield, Rochester, Stockbridge
PO Box 398

v o ne Meg Allson Powden Superinfendent of Schouls

gethel, Vermont 05032-3398 Jobana Snafling, ext 13 Adminisiealive Assistant
Toniz Mears, ext 17 Business Manager

oft (8023 234-0264 Warren Uszle, oxt 18 Diirmctor of Student Servicoy

fax (BO2)234.0267 Tracey Englohardy exd 15 Admin Assistant, 3PED

WIWW WSROI

Cctober 2, 2014

U.8. Department of Education
Application Control Center
Attention: CFDA Number 84.410A
500 12th SBtreet, SW.

Roorn 7039, Potomace Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell

Omn behalf of the Windsor Northwest Supervisory Union, [ strongly support the
Stale of Vermont’s application for Initial Funding under the Preschool
Development Grants ~ Expension Grants opportunity. The Windsor Northwest
supervisory Union currently serves 19 four-year-clds at or below 200% of
federal poverty level in the towns of Bethel, Rochester and Stockbridge.

As described In the attached Memorandum of Understanding (MOU) between
Vermont and Windsor Northwest Supervisory Union, this grant application will
enable the our Supervisory Union to deliver of ligh-guality preschool services
to 10 additional eligible children in our high need community and to enhance
our preschool program infrastructure and capacity to deliver our high-guality
preschool programs. Our MOU with the State contains the required standard
set of terms and conditions, scope of work, and authorized signatures.

Again, | strongly urge you to fund this applcatior. If [ can be of further
assistance, please do not hesitate to call me at (802) 234-0264.

wperinfendent
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WINDSOR SOUTHEAST SUPERVISORY UNION
Hartland » Weathersfield » West Windsor ¢ Windsor School Districts

05 Main Street, Suite 200 « Windsor, Vermont 05088
(023 6742144 - fax [802) 674-6357

October 6, 2074

LS, Department of Education
Application Centrol Center
Attention: CEDA MNumber 84.410A
550 12th Street, SW.

Room 7039, Potomac Center Plaza
Washington, DC 20262-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Windsor Southeast Supervisory Union, I strongly support the State of
Vermont’s application for Initial Funding under the Preschool Development Grants —
Expansion Grants opportunity, The Windsor Southeast Supervisory Union currently serves

ten 4-year-olds at or below 200% of federal poverty level in the towns of Windsor, West
Windsor, Weathersfield, and Hartland.

As described in the attached Memorandum of Understanding (MOU) between Vermont and
The Windsor Southeast Supervisory Union, this grant application will enable the Supervisory
Union to deliver high-quality preschool services to 16 additional eligible children in our high
need comununity and to enhance our preschool program infrastructure and capacity to deliver

our high-quality preschool programs. Our MOU with the State contains the required standard
set of terms. and conditions, scope of work, and authorized signatures.

Again, 1 strongly urge you to fund this application. If 1 can be of further assistance, please do
riot hesitate: to call me at (802) 802-674-2144.

) Y
Sipéerely, 7 /
f ﬁ ) /
;é‘ / 3/
AV

David W Baker
Superintendent of Schools
Windsor Southeast Supervisory Union
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Director of Support Services and Early Learning
Winooski School District
60 Normand St. Winooski, VT 05404
802.333-6085
October 6, 2014

U.S. Department of Education
Application Control Center
Attention: CFDA Number 84.419A
580 12th Sweet, 8W.

Room 7039, Potomac Center Plaza
Washington, DC 20202-4260

Dear Secretaries Duncan and Burwell,

On behalf of the Winooski School District I strongly support the State of Vermont’s application for
Tnitial Funding under the Preschool Development Grants — Expansion Grants opportunity. The
Winooski School District currently serves 23 4-year-olds at oy below 200% of federal pmerty level in
the city of Winooski, which is in Chittenden County.

As descnbed in the attached Memorandum of Understanding (MOU) between Vermont and Winooski
Schoal District, this grant application will enable the our district and Head Start program(s) to deliver
of high-quality preschool services to 15 additional eligible children in our high need community and to
enhance our preschool program infrastracture and capacity to deliver our high-quality preschool
programs. Our MOU with the State contains the required standard set of terms and conditions, scope of

work, and authorized signatures.

Again, | strongly urge you to fund this application. 1 can be of further assistance, please do not hesitate
to call me at (802) 383»45085.

Kincerely,

Robin E. Hood, E4.D.

Director of Support Services and Early Learning
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Following is a list of the 33 subgrantees who have signed draft MOUs for Vermont’s PDG-
Expansion project. In so doing, these subgrantees are acknowledging their commitment to
participating in the project. We have included a boilerplate copy of the draft MOU, and an
executed signature page signed by authorized representatives of the state and each subgrantee.
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DRAFT

SUBGRANTEE
PRELIMINARY MEMORANDUM OF UNDERSTANDING

(Final MOU to be submitted 99 days after State receives award, this is a preliminary, draft MOU to
establish interest from each subgrantee)

This Memorandum of Understanding (*MOU”) is entered into by and between __ VT Agency of
Education (“Lead Agency™) and (“Subgrantee™). The
purpose of this agreement is to establish a framework of collaboration, as well as articulate specific roies
and responstbilities in support of the State in its implementation of an approved Preschool Development
Grants—Expansion Grant.

1 ASSURANCES
The Subgrantee hereby certifies and represents that it:
1} Agrees to implement those portions of the State Plan indicated in Exhibit L.
2} Has all requisite power and authority to execute and fulfili the terms of this MOU;

3) Is familiar with the State’s Preschool Development Grants--Expansion Grant Application and is
supportive of and committed to working on all applicable portions of the State Plan;

4) Will implement the Scope of Work in Exhibit I consistent with the Budget included in section VIII of
the State Plan (inciuding existing funds, if any, that the Subgrantee is using for activities and services that
help achieve the outcomes of the State Plan); and

5) Will comply with all of the terms of the Preschool Expansion Grants—Expansion Grant, this
agreement, and all applicable Federal and State laws and reguiations, including laws and regulations
applicable to the Preschool Development Grants—Expansion Grant, and the applicable provisions of
EDGAR (34 CFR Parts 75, 77,79, 80, 82, 84, 86, 97, 98 and 99), and the debarment and suspension
regulations in 2 CFR Part 3485,

. PROJECT ADMINISTRATION
A. SUBGRANTEE RESPONSIBILITIES

In assisting the Lead Agency in implementing the tasks and activities described in the State’s Preschool
Development Grants--Expansion Grant application, the Subgrantee will:

1} Implement the Subgrantee Scope of Work as identified in Exhibit 1 of this agreement;

2) Make arrangements for High-Quality Preschool programs to be provided by Early Leaning Providers
and will appropriately monitor such entities;

3) Abide by the State’s Budget included in section VIII of the State Plan (including the existing funds
from Federal, State, private, and iocal sources, if any, that the Subgrantee is using to achieve the
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outcomes in the Preschool Development Grants—Expansion Grant Plan) and with the Subgrantee’s
Budget included in Exhibit If of this agreement;

4) Actively participate in all relevant meetings or other events that are organized or sponsored by the
State, by the U.S. Department of Education (“ED”), or by the U.S. Department of Health and Human
Services (“HHS™);

5) Post to any Web site specified by the State, ED, or HHS, in a timely manner, all non-proprietary
products and lessons learned developed using Federal funds awarded under the Preschool Development
Grants—Expansion Grant;

6) Participate, as requested, in any evaluations of this grant conducted by the State, ED, or HHS;

7) Be responsive to State, ED, or HHS requests for project information inchuding on the status of the
project, project implementation, ouicomes, and any problems anticipated or encountered, consistent with
- applicable local, State, and Federal privacy laws;

8) Provide researchers with access, consistent with requirements of all applicable Federal, State, and
local privacy laws, to availabie data regarding the enrollment and school readiness of Eligible Children in
State Preschool Programs;

9 Implement culiurally and linguistically responsive outreach and communication efforts to enroll
igolated or hard-to-reach families; help families build protective factors; and engage parents and families
as decision-makers in their children’s education;

10Y Minimize local administrative costs; and

11) Partner with EEAs or other Early Learning Providers, as appropriate, to carry out activities that will
provide children and their families with successful transitions from preschool into kindergarten.

B. LEAD AGENCY RESPONSIBILITIES

In assisting the Subgrantee in implementing its tasks and activities described in the Preschool
Development Grants--Expansion Grant application, the Lead Agency will:

1) Work collaboratively with the Subgrantee and support the Subgrantee in carrying out the Subgrantee’s
Scope of Work, as identified i Exhibit T of this agreesment;

2} Award in a timely manner the portion of Preschool Development Grants—Expansion Grant funds
designated for the Subgrantee in the Plan during the course of the project period and in accordance with
the Subgrantee Scope of Work, as identified in Exhibit I, and in accordance with the Subgrantee’s
Budget, as identified in Exhibit II;

3) Provide feedback on the Subgrantee’s status updateé, any interim reports, and project plans and
products;

4y Keep the Subgrantee informed of the status of the State’s Preschool Development Grants--Expansion
Grant project and seek input from the Subgrantee, where relevant to the portion of the State plan that the
Subgrantee is implementing;
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3y Facilitate coordination soross Subgrantees necessary 1o impiermes the State Plan;
&3y Identify sources of technical sssistance for the projest; and

Ty Monitor Subgrantes’s inplementation of High-Quality Freschool Programs,

O, JOINT RESPOMNGIBILITIES

1y The Lead Agency and the Subgrantoe will implement the State Plan consistent with the description of
the roles and responsibiiities outlined wr the State’s appbeation and in the Scope of Work in Exhibit §

2) The Lead Agoncy and the Subgrantes will each appoint a key contact person for the Freschool
Development Grants--Expansion Grant;

3y These key contacts from the Lead Agency and the Stbgrantee will maintain frequent communication
to facilitate cooperation under this MOU, consistert with the State Plan and governmee stractors,

43 Lead Agency and Subgrantee personnel will work together to determing appropriate timelines for
project wpdatey and staius reports thronghout the grant period,

51 Lead Agency and Subgrantse perscunsl will negotiate in good failk toward achieving the overal! goals
of the Staie’s Preschiool Development Grants--Expansion Grant, including when-the State Plan requires
maodifications that sffect the Subgrantes, or when the Subgrantes’s Scope of Work requires modifications;

6y The Lead Agency and the Subgrantee will devise plans to sustain High-Quality Preschoo! Programs
after the grant pertod, including any non-Federal support fiat the State-or Subgrantess plan to contribute;

7% The Lead Agency and the Subgrantee will coordinate plans related to assessments, data sharing,
instructionel tools, family engagement, cross-sector and comprehionsive services efforts, professional
developiment, and workforce and leadership development; and

&y The Lead Agenoy and the Subgranies will coordinate, but net supplant, the delivery of High-Quality
Preschoot Programs funded wnder this grant with existing services for preschoolaged children ineluding,
if applicable, programs and services supporterd Hrough vitle | of the ESEA, part C and section 619 of part
B of IDEA, subtitle VII-B of the Mf‘mmm-‘ifmm Act, the Head Start Act, and the Child Care and
Drevelopment Block Grant Act

o ’I}%'}“;“ RECOURSE IN THE EVENT OF SUBGRANTEE’S FAILURE TO PERFORM

If the Lead Apency determines that the Subgrantee is not meeting its goals, tmelines, budget, or annuai
targets, o 3% in some other way not fulfilling apphcabie requirements, the Laad Ageﬁcy will fake
approprizie oxforcement sction, which could melude nninting » collsborasive process by which they
attempt to resolve the disagroements batween the Lead Agency and the Subgrantes, or initiating such
enforeement measures as are available to the Lead Agency. under applicable Stare or Federal law,

HL MOIDNFICATIONS
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EXHIBIT I - VERMONT AGENCY OF EDUCATION (VT AOE) (Lead Agency) AND

SUBGRANTEE P

IMINARY DRAFT SCOPE OF WORK

The Vermont Agency of Education (Lead Agency) and subgrantee hereby agrees to participate in
the state Plan, as described in the state’s application, and more specifically commits to undertake
the tasks and activities described in detail below. In addition, the Vermont Agency of Education
and subgrantee will collaborate to establish Performance Measures for any aspects of the state’s

plan that the subgrantee is implementing.

umentat

pe of

General VT AQE; Sign MOU in first 90 days Not applicable Signed

subgrantee MOUs

General VT AOE; Attend planning meetings to develop 100% of Individualize

subgrantee individualized scope of work including subgrantees develop | d approved
performance measures in the first 90 days | individualized scope | scope of
of work plans work plans
approved by VT
AOE
General VT AOE; Attend regularly scheduled meetings To be negotiated Attendance
subgrantees during the grant period for professional records
development, coordination, technical
assistance, and other purposes.

General subgrantees Formally express commitment to creating | Appropriate Individualize
and improving new slots, raising quality to | language inserted in | d approved
mandated standards, and working on individualized work | scope of
Vermont and local sustainability plans, in | plans work plans
individualized work plans

DX4) VT AOE Subgrant at least 95% of funds to two or 95% of funds VT AOE
more high needs communities subgranted to two or | reporting

more high needs
communities
VT AOE Set ambitious and achievable annual To be negotiated VT AOE
targets for the number and percentage of plan;
additional eligible children to be served subgrantee
during each year of the grant period plan;
subgrantee
reporting
VT AOE Ambitious expansion of the number of To be negotiated VT AOE
new slots in state preschool programs that plan;
meet the definition of high quality subgrantee
preschool program plan;
subgrantee
reporting
VT AOE Ambitious improvement of existing To be negotiated VT AOE
| Vermont preschool program slots to bring plan;
them to the level of a high quality subgrantee
preschool program by extending programs plan;
from half-day to full day; limiting class subgrantee
size and decreasing child to staff ratios; reporting

employing and compensating a teacher
with a bachelor’s degree; or providing
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comprehensive services

subgrantees VT AOE’s ambitious and achievable To be negotiated VT AOE
annual targets incorporated into subgrantee plan;
local plans subgrantee
plan
(D)(5) VT AOE; VT AOE, in coordination with each To be negotiated VT AOE
subgrantees subgrantee, sustains high quality preschool plan;
programs after the grant period, including subgrantee
any non-Federal support that the VT AOE plan;
or each subgrantee commits to contribute subgrantee
reporting;
VT AOE
reporting
E@®) VT AOE; The roles and responsibilities of VT AOE | To be negotiated VT AOE
subgrantees and subgrantee in implementing the project plan;
plan clearly defined subgrantee
plan
EQ2) VT AOE How the VT AOE plans to implement high | To be negotiated VT AOE
quality preschool programs, including the plan;
organizational capacity and existing subgrantee
infrastructure of the subgrantee to provide plan
high quality preschool programs, either
directly or indirectly through an Early
Learning Provider or Providers, and
coordinate the delivery of high quality
preschool programs
(EX)3) | VT AOE How VT AOE will ensure that each To be negotiated VT AOE
subgrantee minimizes local administrative plan;
costs subgrantee
plan;
subgrantee
reporting
(E)(4) VT AOE How the VT AOE and subgrantee will To be negotiated VT AOE
monitor the ELPs to ensure they are plan;
delivering high quality preschool programs subgrantee
plan;
subgrantee
reporting
(E)(5) VT AOE How the VT AOE and the subgrantee will | To be negotiated VT AOE
coordinate plans related to assessments, plan;
data sharing, instructional tools, family subgrantee
engagement, cross-sector and plan;
comprehensive services efforts, subgrantee
professional development, and workforce reporting
and leadership development
(E)(6) VT AOE; How VT AOE and subgrantee will To be negotiated VT AOE
subgrantees coordinate, but not supplant, the delivery plan;
of high quality preschool programs funded subgrantee
under this grant with existing services for plan;
preschool-aged children including, if subgrantee
applicable, state preschool programs and reporting;
programs and services supported through state
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title I of the ESEA, part C and section 619
of part B of IDEA, subtitle VII-B of the
McKinney-Vento Act, the Head Start Act,
and the Child Care and Development
Block Grant Act

reporting

(EXT)

subgrantees

How the subgrantee will integrate, to the
extent practicable, high quality preschool
programs for eligible children within
economically diverse, inclusive settings,
including those that serve children from
families with incomes above 200 percent
of the Federal Poverty Line

To be negotiated

subgrantee
plan;
subgrantee
reporting

(EX®)

subgrantees

How the subgrantee will deliver high
quality preschool programs to eligible
children, including eligible children who
may be in need of additional supports,
including but not limited to those who
have disabilities or developmental delays;
are English learners; reside on "Indian
lands"; are migrant; are “homeless”; are in
the child welfare system; reside in rural or

tribal areas; are from military families; and

other children as identified by the state

To be negotiated

subgrantee
plan;
subgrantee
reporting

E))

VT AOE;
subgrantees

How VT AOE will ensure the subgrantee
implements culturally and linguistically
responsive outreach and communication
efforts to enroll children from families

To be negotiated

VT AOE
plan;
subgrantee
plan;

subgrantee
reporting

with eligible children, including isolated or
hard-to-reach families; helps families build
protective factors; and engages parents and

families as decision-makers in their
children's education

(E)(10)

VT AOE;
subgrantees

How VT AOE will ensure strong
partnerships between each subgrantee and
LEAs or other early learning providers, as
appropriate, including partners with LEAs
or other early learning providers to carry
out activities that provide children and
their families with successful transitions
from preschool into kindergarten; provide
opportunities for early educators to
participate in professional development;
provide family engagement, support,
nutrition, and other comprehensive
services and coordinating with other
community partners to ensure families’
access to needed supports; provide full
inclusion of eligible children with
disabilities and developmental delays;
provide for

the inclusion of children who may be in
need of additional supports; ensure age-
appropriate facilities; develop and

To be negotiated

VT AOE
plan;
subgrantee
plan;
subgrantee
reporting;
state
reporting
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implement a systematic procedure for
sharing data and other records consistent
with Federal and state law; and utilize
community-based learning resources.

access to high quality preschool programs
in Vermont will be maintained or

Q) VT AOE; Align with a birth through grade 3 To be negotiated VT AOE
subgrantees continuum by improving transitions for plan;
birth through age five through coordinating subgrantee
with other early education and care plan; state
programs and child care family service reporting;
providers; and ensuring that the provision subgrantee
of high quality preschool programs will reporting
not lead to a diminution of other services
or increased cost to families for programs
serving children from birth through age
five.
(F)Q) VT AOE; Align with a birth through grade 3 To be negotiated VT AOE
subgrantees continuum for kindergarten through grade plan;
3 by ensuring that eligible children are subgrantee
well-prepared for kindergarten; and plan;
sustaining the educational and subgrantee
developmental gains of eligible children by reporting
promoting collaboration between
preschool and kindergarten teachers;
expanding access to full-day kindergarten;
increasing the percentage of children who
are able to read and do math at grade level
by the end of third grade; sustaining a high
level of parent and family engagement;
and
taking steps, or building upon the steps it
has taken, to align, at a minimum
child learning standards and expectations;
teacher preparation, credentials, and
workforce competencies; comprehensive
early learning assessment systems; data
systems; and family engagement strategies.
(G)() VT AOE; Use the funds from this grant and any To be negotiated subgrantee
subgrantee matching contributions to serve the reporting;
number of children described in its state
ambitious and achievable plan for each reporting
year
(G)(2) VT AOQE; Coordinate the use of existing funds from To be negotiated state
subgrantee Federal sources that support early learning reporting;
and development, and State, private, local, subgrantee
foundation, or other private funding reporting
sources for activities and services that help
expand high quality preschool programs
G)3 VT ACOE; Sustain the high quality preschool To be negotiated state
subgrantee programs supported by this grant after the reporting;
grant period ends to ensure that the number subgrantee
and percentage of eligible children with

reporting
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[ Documentat

'ekpande'd, inclu&iﬁg to addmonal hlgh
need communities

Signature (Authorized Representative of Lead Agency) Date

Signature (4uthorized Representative of subgrantee, if applicable) Date
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"This Mesrsndurn of Understanding miy be smended onfy by written agresment signed by sueh of the

parties favolved, in consulistion with BD end HUS,

V. DURATION

This Memorsnduen of Understending shalf be sffective, beglnning with the dats of the et stgnanue
hereon snd ending npon the expiration of the Pregchon] Devalopment Grants—Bupansion Orent

period,
V. SIGNATURES
Authorized Rapresentative of Lead Avenoy:

October 9, 2614

Kigmatore

Hisbeoce Haelrombe

Anthorized Representeiive of Spbgrantes;

",

Vot

Sseretary-of Bducation

Qe datin, 7, 0oi

Thare

o P @wmlm%

Prirg Name

Ocplon, #, 2014
Titte SL{P@@"} wiud @Wﬁf\

project

Beoesnat
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This Memorandum of Undersumding shait be effective, hegiming with the dase of the last signatome

hereon. and ouding upon the expirion of the Preschool Developnrent Grants—Eywoansion Grant mroject
erind.

V.SIGNATURES

athorized Represesiative ¢f Subgrantee:

Sz p

Sipnuters Bage
r’am
e i
o o X
Py P8 ) BouwsGwrh
Privit Mameo Tifte

Anthoczzed Represmtative of Lead Agency:

P

soteey &, SR

ﬁ:&gﬁfm@iﬁm ot

Esbeore Ho

s apretary of Rdwcaion

Privyt Meams
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“This Memeranidum of Understanding may be amended only by written agreement signed by each of the
parties involved, in consuliation with ED and HES.
- IV. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last signaiure

hereon and ending upen the expiration of the Preschool Development Orats--Expansion Grant project
periad.

V. SIGNATURES

Authorized Representative of Lead Ageney:

Slpnaturg : Tt
Rebescs Halcombe | Swovetary of Bdnoation

Authorized Representative of Subgrantee:

cb/u«% lc_‘,Qw_m f’?ﬂ/é//j”f?"

Signahme S . ‘Date
%@M!&bﬁ FE e S B 1 A T

Print Name Title
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V. SIGNATURES

Authorized Representative of Lead Agency:

Cictoberd, 2014

Blgmairy Emsto
Ribeces Holeombe Secretaryof Educstion

Authorized Representative of Subgrantae:

Ly ; A r 7. 2014
/\M %gﬂ yf/{z "y Qetober 7, 2014
Signature Date

Debra I, Gass, Executve Divector, Earty Bducasion Services

Print Mame ) : Title
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HE MODIFICATIONS

Thiz Memorandum of Understanding may be amendsd only by written agrecment signed by each of e
parties mvoived, In consulation with BD andg HHE,

V. DURATION

This Memovasdom of Undersianding shall be effective, beginning with the date of the lagt signsbme
herenn and ending wpon the expivation of the Preschool Developiment Grams—-Expansion Orant profect
period, ‘

V. BIEGNATURES

Authorized Represenmtive of Lead Agency:

Trotodor §, 2054

Stgaature Lty
Febecoa Holoombe ‘ Sscretary of Bducaion

SRR

S DG

5,

Print Kame
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This Memorandum of Understanding shall be effective, beginming with the daie of the last si gnature
hereon sad ending spon the expiration of dwe Preschool Development Crams--Eixpansion Crant project
naried.

Y, SIGHNATURES

Authorized Reprogontaive of Sutbgrantee:

tppipane G it

7
Sipmature ‘ Niste

PTG & pILLEE,  HerD) ST [t e
Print Naﬁw Titie

CAP ST T i (T TP

Autherized Represeutative of Lead Agency:

Dyoinber 8, 2804

ol v Becretmry of Bducation
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This Memorandum of Understanding may be amended only by written agreemen: signed by cach of the
parties invoived, in consultation with ED end TS -
. DURATION

This Memorandum of Undersmnding shall he effective, beginning with the date of the last signature
heceon and ending upon the expiration of the Preschool Development Grants--Fxpanston Gront project
pariod. :

Y, BIGMNATURES

Authorized Reprosentative of Lead Apency:

Otrber &, 2004

Siomature Fegte
Bebeoce Holeombe Secreétary of Bducation

Authorized Representative of Subgrantse:

, : 5o
L P - IVl
Date

Print Name
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This Memorandum of Understanding may be amendsd only by written agresment signed by each of the
parties mvolved, i consultation with EDY and HHS.
. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last signature
hereon and ending upon the expiration of the Preschoo! Development Grants—Expansion Grast projset
petiod,

V. SIGNATURES

Authorized Representative of Lead Agency:

Ootober §, 2004 \

Rigunture Dists
Rebenca Holoombe _ Secretary of Rducation

Anthorized Represerntative of Subgrantes:

H ot
5 >=\ ““““‘“*“‘““\ . /K ﬁﬁ}"ﬂ

t i I aETY I
,\)E}’%ﬁ&f\ t_"ia @}1—‘*&#5@.:#{% QJM’U & wi&dm» gy i@ zf% f‘&Q 4, ﬁ
Rt ' i

Print Name Title
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This Memorandum of Understanding may be amended cnly by written agresment signsd by each of the

parties invelved, in consulistion with ED and HES,
IV, BURATION

This Memorandum of Understanding shall be effective, beginnj.ng with the date of the last signaturs
bereon and ending upon the expiration of the Preschool Development Grants—Expansion Grant project
period. ‘

V. BIGNATURES

Autharized Reprosettative of Lead Agency:

Croppber B, 314

Sigmatars : Lamte

Buebeoos Holvomibe Sacretary-of Bducstion
Awthorized Representative of Subgraniee:

o

W 10/6/14
Signature Drate
___Christopher R. Masson Superintendent, BNSU

Print Name Title
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V. SIGNATURES

Authorized Representative of Lead Agency:

Otober 9, 2084
Hebaoon Floloombe Becretary of Bducaden

Authorized Representative of Subgrantee:

| {’\ﬂ{aﬁm&f@ﬂ%ﬁ e D214

Signaturs Prate ‘ |
Michelle W “Rﬁge,r\( e lo- 2 - )4 ?AE)@%\&

Print Name Title
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HE MORDIFICATIONS

This Memerandum of Uncerstanding may be amended only by written agreement signed by each of the
parties involved, fn consubtation with B} and HHS, ‘

Y. DURATION

Thez Memorandum of Understanding shall be effective, beginning with the date of the last signaturs
hereon end ending upon the sxpiration of the Preschool Development Grants~Expansion Gramt project

period,

V. SIGNATURES

Authorized Representative of Lead Agency:

fotober 4, 2014

“Eiomatun:

Bebecor Holoombe

Authorized Representative of Subgrantee:

.
el H Fl
=y S

& P

AL ”“'f‘f {/{ ,;C,';/fiw‘ﬁ'”‘ e

Secratary of Bducation

¥ P
b

Signamfe [
H S

Frc er LAY Eerd

i 7
(’f{ f’g} ’f«'f 4 t;
£ £
Date

e

S wgperatendent LSed
i !

£
#
i

Pring Mame

Title
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This Memorandum of Understarding shall be effective, beginning with the date of the last signamre
hereon and ending upon the expiration of the Preschool Development Grauts--Expansion Grant project

period.
%, BIGNATURES

Authorized Representative of Lead Agency:

Cetobar B 2018

Sigretars Daie

Frernencs Haoloomlbe seoretary of Bducation

Authorized Representative of Subgrantee:

M—’f ;F-H/f: é;w.« {"-”/:;e‘/éc‘ﬁz*)"A
- 7
Siffiature ‘ -

Dats

mn £, g&rﬁﬂi ’-jﬁ.’. /4&'@;@24 ftargﬁ’?%

Print Names Title
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This Memorandum of Unciersiazzding rmay be amended only by written agrecment signed by each of the
parties involved, in consudliation with BIr and HS,
IV, DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last signaturs

hereon and ending upon the expiration of the Preschoo! Development Grants--Expansion Grant projfect
period,

Y. BICNATURES

Authorized Reproventative of Lead Agency:

Oioteherd, 2044

- Signture Dt

Bisbenos Hoboomibe Secretary of Bducation

Authorized Representative of Subgrantee:

Sida Nichnsnor 10614

Signature U Date

‘Lf}’icf& qufh;f;mw”mzd l%'ajﬁzm Df}'ec‘vé»”

Print Name Title
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This Memotandum of Understanding may be amended only by written agreement signed by sach of the
parties involived, in consultation with ED and HIHS,
IV. DURATION

This Memorandum of Understanding shall be effective, beginning with fhe date of the jast signature
herecn and ending upon the expiration of the Preschool Development Grants--Expansion Grant project
period, '

V. SIGNATURES

Anthorized Representative of Lead Agency:

Ortoberd, 2014

Sigasture ‘ i

Rebecca Hotomnbe Secretery of Thucstion

Authorized Representative of Subgrantes:

; éﬁ&ﬂ e’jf/ /’WME fo. 8 {4/
S

Signature Date
Susette 1. fhollacd L0, 8.0
Print Name | Title
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This Memorandum of Understanding may be amended only by writtsn sgreement sigued by sach of the
parties involved, in consulistion with ED and HHS.
V. DURATION

This Memorandum of Understanding shall be sffective, beginning with the dete of the last signatere
hereon and ending vpon the expivation of the Presthool Development Girants—Expansion Grant projact

period,
V. SIGNATURES
Authorized Reprasentative of Lead Ageney:

Crotuber 8, 2004
Sdpumiure Dite
Rabecca Holopaibe. Secretury of Bdacation
Authorized Representative of Subgrantee:
fo.(og ¢ w

7 .
Signature oo Date

Bl it Sllenirasnic

Print Mame Title
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This Memorandom of Undersianding shall be effective, beginning with the date of the last signamre
hereon and ending upon the expiration of the Preschool Development Gronte—Fxpansion Grant project
- pering.

Y. SIGNATURES

Anthorized Representative of Lead Agencw:

Gowber 9, 2014
‘ Dty
Rebiecea Holoombe ' Secretary of Educetion

Authorized Repressniative of Subgrames:

Shgneture ' - Drate
Bruce Labs Buperintrdd
Primt Nama Title ;

[0 ~F Lo f"ﬂi»;f
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This Memorandum of szdérsts:ad:ing mzy be amended only by written agreement sipned by esch of the
pariies involved, in consultation with ED and FHS,
IV DURATION

This Memorandum: of Undersianding shall be effective, beginning with the date of the fast sipnaturs

hereon and encing upon the expiration of the Preschool Development Grants-¥xpansion Grant project
perind. :

V. SIGNATURES

Anthorized Representative of Lead Agency:

Cetober g, 2014

o

Figherca Hedoombe - Bevrataey of Bducatinn

Aunthorized Represeniative of Subgrantee:

10/a/14
Signature Date
Brenda L. Needham Superintendent, Rivendell Intersiate School Migirict

Print Name - Title
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This Memorandum of Understamding may be amended only by writren agreement signed by each of the
parties involved, In consultation with ED and HHS.
TV. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the tast signature
hereon and ending upon the mpmmm of the Preschioo! Developmant Gr ant%E*«:pammn Cirant project
period.

V. STGNATURES

Authorized Represeniative of Lead Agenoy,

Chotober &, 2154

Hismatuve Pt

Secretary of Bducation

Authorized Representative of Subgrantes:

e

/éﬁﬁ; g.,f ﬁ%) 1Ot =1

i ‘Tﬁ&ﬂlﬁu

/

Date

Fal
H

e L aslov SnedSen ) v et
i

Priut Nage Tiile
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This Memorandum of Understanding may be amended ealy by vt agrooment siged by such of the
parties ivvelved, in consaliation with D and HEE,
Y. BURATION

This Memorandmn of Usderstanding shall be effestive, beghuxing with the date of the Inst siguature

herson asg ending voon e a;agsn‘afmx@ of thie Fresohoo! Davelopment Grnts--Bupansion Grot projest
pariod, :

V. GIGRATURES

Authorized &@gma‘axmﬁvc of Subgmntee:

x"’ ”;,-é“ / _ Cteher §, 2014 .
ff" :

dot émm;sw Date
_Dink Conrcelle Administiutor
Py Moyae . Thie

Autiwrized Reprosentative of Lead Agency:

Gimber € 3t

Bipnature : Eaane
Rebecos Hal oo ' Secrstary of Bducation
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Thiz Memorsndusn of Understanding may be amended only by written agreemant signad by each of the
parfies involved, in eonsuitation with BU and HHES,

N DURATION

This Merspendum of Understarding sha¥l e offective, beginning with the date of the lest signature
hereon and ending upon the exphratioe of the Preschou] Development CGrante--Expansion Grant project
period, '

V. SIGNATURES

Avthorized Representative of Lead Agenoy:

Cictober O, 2074

Sigsatng Dhaie
Bebecos Holeomibe S Seoretary of Bducation

Authorized Representative of Subgrantes:

.4

ffﬁ oy

I
{ Voge £0F e

AR S

Print Mame ' Title
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This Memeranduny of Understanding may be amended only by written agreement stgned by sach of the
parties involved, i consultation with ED and HHS.
IV, DURATION

This Memorandum of Usiderstanding shall be effective, beginning with the date of the last signature
herson and ending upon the expiration of the Prescheo! Developmers Grants—Expansion Grant projsct
perind, '

V. SIGMATURES

Aunthosized Representative of Lead Agency:

Ohevoler G, 26044
Sipreniure Fhete
Habrevon Bloloumibe Secretary of Bdwoadion
Print Name Title

Aut‘m}nzeki Reure&mt% 0‘? Subgram
" //

b ] (’—} ; cp F = \ i
Wi wo “’7’&}?&\:{&54’/ e:)’r@ S §IE W DEET

Print Mame . Titie
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This Memorandum of Understanding may be amended only by written sgreement signed by each of the
parties involved, in consuliation with ED and HHS.
IV, DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last signature

hereon and ending upon the expiration of the Preschool Development Grants--Expansion Grant project
period.

V. SIGHNATURES

Autlorized Representative of Lead Agency:

'ﬁ Rl Qetoher 9, 3614

m%_,

Blemature Date

Rebecos Holcombe ' Sacretary of Educetion

Aunthorized Representative of Subgrantes:

7 |
/”WM | (‘&’/é [ i

/"‘\J

Signature Date

o \%’4‘5’1(@% Kfﬁgpe/('zéﬂiwc!?wf” |
Print Name ‘ Title
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This Memorandum of Understanding may he amended only by written agreement signed by each of the
parties involved, in consultation with ED and HEHS.
V. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last signature
hereon and ending upon the expiration of the Preschool Development Grams—Expansion Grant project
period, .

V, SIGNATURES

Authorized Representative of Laad Agency:

Cyetoduey-9, B4

Signmlore Dt
Bebeooa Holomabe Besvatary of Bducation

Authorized Representative of Subgrantes:

Woow - -
B YN S G wdaad
TR NI (U e eedl
. E i
. b’ :
Signature Diate
iy Conigda (G i

Print Name Title
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Fhis Memorendum of Understaiziing shall be effsctive, beginning with fhednie.of the gt signatans
hereon-and ending upon terexpiration of the Proschon! Dovelopment Grants—Expansion Gramt projest
periad,

Y, SHIMATURES

Agtherized Reprasentaiive of Lead Apeneyr

Crotobey i, 2014

Bpnanme

st

S

Hébeoen Heate

e Secrefary s

Eduoution

Anthorized Represemtative of Subpramue:

Shnature Dimte

s

. . , ¢

Y e S T T

LB ] U
i

Print Hame Titha
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This Memaogdum of Understanding may be amended only by written agreement signed by each of the
parties nvelved, ir consultation with BD and HEHS.
IV DURATION

"This Memorsmdum of Understanding shall be effestive, beginning with the date of tha last signatue
horaow sad ending wpon the expivation of the Preschost Development Orants--Expansion Grant pretect

puriod,
Y SIGHMATURES

Authorized Remesentative of Lead Agoncy:

Chotober 9, 2004

Ylgnature Bt
Fabsecon Hloloonbe _ Secretary-of Bducation

Authorized Representative of Subgrantes:

Diate

Pring Mame Tithe



Vermont PDG-Expansion Application for Funding (CFDA 84.419B)-Appendices
103

This Memorandim: of Understanding may be amended only by written agreement signed by each of the
" parties involved, in consultation with EDY and HES,
. DURATION

This Memorandim of Understanding shall be.effective, beginning with the date of the last signature
hereon and ending upon the expiration of the Preschool Development Grante--Expansion Grant project
period.

V. BIGNATURES

Autherized Representative of Lead Agency:

Criztobey €, 2514

Shpnulrg - Dhate
Baebecos Foloorabs Secretary of Bducation

Authorized Representative of Subgrantes:

az- e J
7 POl e
C} i L g ‘w'éfﬁﬁf ?
Signainre ' Date
N Py T s
Ld L @,J,.zf},{zu{_

Print Mame Title
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This Memorandwn of Understanding may be amended only by writteon agreement signed by each of the
partics invoived, in consuliation with ED) and HHS,

NV, DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the ast signature

bereon and ending upan the oxpération of the Preschoo! Dovelopment Grants-B

pericd.
V. SIGNATURES

Authorized Representztive of Lead Agoncy:

xpeagion Grant projeet

Cigtober 9, 2034

Higmalure

Rebegoa Holoordbe

Authorized Representative of Subgraniee:

Secretary of Education

/

£

[ Fooos
Tuwes & (oo

/
zs%/f?’,/k’*’%f
7SS

Dhage

=y

Print Name

gyvfg@{»z«\jz@?/é ‘,72— 5‘&

—

Title
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.

ihn Memoranduty of Understanding shall be offestive, beginning with the thate ofthe last signsrare
hereon anid suting upas the expirstion of the Présobion] Development Grants—Eipansion Grant project -
pierimd.

V. SIGRMATIRES

Authorized Representstive of Lead Ageney:
2 Sy

Fabedcn Hiolcombe Suoretary of His

Authonired Reprseniefive of Subgrentee:

Lk o

Hipnsiore : Tate

;f d} i o !

PGS [ Sl g

£

Bring Mame Tiide
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This Memorandum of Understanding may be amended only by written agreement signed by each of the
parties invelved, in consuligiion with ED and HHS,

V. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last signatre
hereon and ending upon the expiration of the Preschool Development Grants—-Bxpansion Grant projeut

pertod.

V. BIGNATURES

Authsrizaéﬁepresen‘cative of Lead Agency:

.

ctober ¢,2004

Signarare

Bebaces Boloomibe

Authorized Representative of Subgrantes:

Trate

Bsoretary of Bducadion

Océ\‘s b X Zg

Mangps | Lalis

Signuture

@'r Mo Smﬂ E\S&Sc&

Date

Print Name

i &Qﬁ f£pa e &:ﬁé&”

Title
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This Femoradum of Understanding may be amended only by writien agrecoant signed by ssch of the
paitiey nvelved, o consoliatinn with D and BEE,
BV DHIRATION

Ny ’-w:'i,«. 3 Erey S T T P e .
Fhis Memorandurs of Understanding shall be offsutive, beginning with th date of the lags signahue
[atetetss and ending upon e expiztion of the Presstwol Development Gromss— mewnrz Grant pratoot
peviod.

Y. BEGMATURES

Anthorized Reprpserdative of Lead Agency:

Sigraiure : {sate

Bebeoca Heloombe Secretary of Brucstion.
Representative of Subgrantes
........ . : ' _Owinber 8, 2014
Sgnsture Dt
_Swepbanie Racy . Early Edacation Collabortive

{THELS

Priregtow/

Privt Mame Tithe
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Windham Centrai Supew%sory_ Uinior e windhericaniral.org
1218 Vermont Rowle 30 % Townshend, VT D553 Windham Central will provide metnier districts with the leadership
802-365-8510 phane <+ B0R2-365-7934 fax . : and resources {0 enswre a stiong education system for alt students.

applivable, programs and services supported through title T of the ESEA, part C end section 619 of part B of
IDEA, subtitle VII-B of the McKinney-Vento Act, the Head Start Act, and the Child Cave and Development
Block Grant Act

L. STATE RECOURSE IN THE EVENT OF SUBGRANTEE'S FAILURE TO FERFURM
If the Lead Agency determines that the Subgrantee is not meeting its goals, timelines, budget, or annual targets,

or is in some other way not fulfilling appiicable requirements, the Lead Agency will take appropriate
erforcement action, which could include initiating a collaborative process by which fhey attempt fo resolve the -
disagreements between the Lead Agency and the Subgrantes, o initiating such enforcement measures 2s are

available w the Lead Agency, under applicaﬁia State or Federal law,

I MODIFICATIONS C
This Memorandum of Understanding may be amended only by written agreement signed by each of the parties
volved, in consultation with ED) and BIHS,

IV. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last signature hereon and

ending upon the expiration of the Preschool Davéiopmcnt Urants--Expansion Graut project pariod.

V. BIGNATURES o
Authorized Representative of Lead Agency:

»@m Onrosbrer $, 2ORE

Eigreniiae Erata

Bebeccs Folonmabe Femratery o Tdnoation

Authorized Representative of Subgrantee:

ﬁwa%/;ﬁ, o -S4

Signature Date
Steien., e zf)é%_@f? Seesgpirm terelost bogsir
Print Name ; Tifle 4 :

WOBU wil . place eludants at the center of cur denision-making.
-.buitd trust and respect by acling ethically. trensparently, and with integrity,
opsraie as & cominity of lsarnecs, commitied 1o developing the skilis and capebiliies of s,
..cofizhorate, shere and seek creafive solitions.
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This Memorandum of Understanding may be smended only by written agresmeﬁt signed by each of the
parties involved, in consultation with ED and HES,
IV, DURATION

This Memorandum of Understanding shali be effective, beginning with the date of the last signature
. hersoy and ending upon the expiration of the Preschool Development Grants—Expansion Grant project
" period,

V. SEGNATURES

Authorized Representaiive of Lead Agency:

Choobeoe 44
Brpnatues . - Ligte.
Relseccs Heotoombie Seoretnryol Eduoation

Authorized Representstive of Subgrantes:

./47% _wleliy

A |
N

Signature Date
o ﬂ%(eg Supetiitec do 7™
Print Name { - Tithe
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This Memorandum of Understanding may be amended only by written agreement signed by each of the
partiss invelved, in sonsultation with BD and HHS,

V. DURATION

This Memorandum of Understanding shall be effective, beginning with the daiz of the last signature
hereon and ending upon-the expiration of th:: Preschool De\iefﬂpmeni Grants—-Pxpansion Geant Hojeat
period. :

V. BIGNATURES

Awthorized Representative of Lead Agency:

J_{?L Crabedbair B, 2088

Hipmadure Tigte
Brpbsocos, Fladotmive Secrwtary-of Bduoetion

Priny Name Title

Authy 0/(2& Reareaema %5u5 oraniee:
/ !
f

// :
\ ,.f"//
i’l "‘JQMA AN

Sigrature

Print Name Tile
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This Memorsndum of Understanding shall be effective, beginning with the date of the last signatwe
hereon and ending upon the expiration of the Preschovl Development Grants--Expension CGrant project
period.

V., SIGNATURES
Authorizad Representarive of Lead Agency:

Eignmture Pl
Eobeors Holoembe Secretary of Bducation
Print Name © Tide

Authorized Represenative of Subgrantes:

I \s&m{fw ol

P S ey

Signature Date

Rebin E. Yood ol

Priot Mame Thie
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| Selention Participatin | vy -
TR TR Batng Type of Participation Megsurs @ fom,
| Criterien | Party ' applicable}

expanded, including to additional high
i need commmmaities

Chitober B, 2814

Tipte

ol e/
.

Bignatire (Authorized Represemiative of subgraniee, if applicabla) [yate
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Determination of the Statewide Rate for pre-K Tuition

Act 166 charged the Agencies of Education and Human Services with jointly developing a process to
determine a statewide rate for 10 hours of prekindergarten for 35 weeks. A small group of staff from both
agencies looked at four methods to determine a rate. The four methods were:

1. the Provider Cost of Quality Calculator (PCQC) developed with the support of the Office of
Child Care in the federal Department of Health and Human Services;

2. current rates paid by school districts for qualified public and private programs;

3. adjusting the base education amount by the pre-K weighting factor and administrative costs
incurred by school districts; and

4. a National Institute for Early Education Research (NIEER) cost estimation model developed by
the Institute for Women’s Policy Research and Early Childhood Policy Research.

The group determined that all four methods converged to the same general rate. The NIEER model was
chosen as the base due to it being based on:

a. astudy of high-quality pre-K programs nationwide;
b. ameta-analysis of 33 early education evaluations; and
c. nationwide data that allowed for specific cost-of-living adjustments for Vermont.

Method 1, the Office of Child Care PCQC, used cost estimates for programs with a five STAR rating in
the Vermont STARS quality rating and improvement system and included the additional costs related to
achieving Vermont pre-K standards. When the result was adjusted for 10 hours per week for 35 weeks,
the annual estimated rate was $3,434.

Method 2, using current rates paid by school districts, looked at the average of 120 reported rates for both
qualified public (35) and private providers (85) as reported by school business offices. The average of all
rates was $3,038. Excluding the top and bottom 5%, the average was $2,951. Excluding the top and
bottom 10%, the average was $2,902.

Method 3, using the base education amount ($9,285) and the pre-K weighting factor (0.46), looked at a
range that excluded estimated administrative costs of 20% to 30% incurred by district business offices.
Using a range of 70% to 80%, the rate was $2,990 at the low end and $3,417 at the high end.

Method 4, the NIEER model, looked at pre-K programs having teachers with Bachelor’s degrees,
programs of varying length (3, 6, and 9 hours), and varying class sizes (15, 17, and 20 students) for 185
days per year. When adjusted for Vermont specific cost-of-living adjustments (provided by NIEER) and
10 hours per week for 35 weeks, the costs were $3,315 for a class of 15 students, $3,053 for a class of 17,
and $2,757 for a class of 20, with the average of the three being $3,042. The average was rounded to
$3,000 based on estimated class size.

The $3,000 will be adjusted annually by the New England Economic Project cumulative price index
(NEEP CPI) as of November 15 for state and local government purchases of goods and services. The
NEEP CPl is currently used to adjust the base education amount, essential early education grants, and
transportation aid as well as several other parameters.
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No. 166. An act relating to providing access to publicly funded
prekindergarten education.

(H.270)
It is hereby enacted by the General Assembly of the State of Vermont:
Sec. 1. 16 V.S.A. § 829 is amended to read:
8 829. PREKINDERGARTEN EDUCATION+-RULES

(a) Definitions. As used in this section:

(1) “Prekindergarten child” means a child who, as of the date

established by the district of residence for kindergarten eligibility, is three or

four years of age or is five years of age but is not yet enrolled in kindergarten.

(2) “Prekindergarten education” means services designed to provide to

prekindergarten children developmentally appropriate early development and

learning experiences based on Vermont’s early learning standards.

(3) “Prequalified private provider” means a private provider of

prekindergarten education that is qualified pursuant to subsection (c) of this

section.

(b) Access to publicly funded prekindergarten education.

(1) No fewer than ten hours per week of publicly funded

prekindergarten education shall be available for 35 weeks annually to each

prekindergarten child whom a parent or guardian wishes to enroll in an

available, prequalified program operated by a public school or a private

provider.

VT LEG #301082 v.1
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No. 166 Page 2 of 16

(2) If a parent or quardian chooses to enroll a prekindergarten child in an

available, prequalified program, then, pursuant to the parent or guardian’s

choice, the school district of residence shall:

(A) pay tuition pursuant to subsections (d) and (h) of this section

upon the request of the parent or quardian to:

(i) a prequalified private provider; or

(ii) a public school located outside the district that operates a

prekindergarten program that has been prequalified pursuant to subsection (c)

of this section; or

(B) enroll the child in the prekindergarten education program that it

operates.

(3) If requested by the parent or guardian of a prekindergarten child, the

school district of residence shall pay tuition to a prequalified program operated

by a private provider or a public school in another district even if the district of

residence operates a prekindergarten education program.

(4) If the supply of prequalified private and public providers is

insufficient to meet the demand for publicly funded prekindergarten education

in any reqion of the State, nothing in this section shall be construed to require a

district to begin or expand a program to satisfy that demand; but rather, in

collaboration with the Agencies of Education and of Human Services, the local

Building Bright Futures Council shall meet with school districts and private

providers in the region to develop a regional plan to expand capacity.

VT LEG #301082 v.1
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No. 166 Page 3 of 16

(c) Prequalification. Pursuant to rules jointly developed and overseen by

the Secretaries of Education and of Human Services and adopted by the State

Board pursuant to 3 V.S.A. chapter 25, the Agencies jointly may determine

that a private or public provider of prekindergarten education is qualified for

purposes of this section and include the provider in a publicly accessible

database of prequalified providers. At a minimum, the rules shall define the

process by which a provider applies for and maintains prequalification status,

shall identify the minimum quality standards for prequalification, and shall

include the following requirements:

(1) A program of prekindergarten education, whether provided by a

school district or a private provider, shall have received:

(A) National Association for the Education of Young Children

(NAEYC) accreditation; or

(B) at least four stars in the Department for Children and Families

STARS system with at least two points in each of the five arenas; or

(C) three stars in the STARS system if the provider has developed a

plan, approved by the Commissioner for Children and Families and the

Secretary of Education, to achieve four or more stars in no more than two years

with at least two points in each of the five arenas, and the provider has met

intermediate milestones.

VT LEG #301082 v.1
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No. 166 Page 4 of 16

(2) A licensed provider shall employ or contract for the services of at

least one teacher who is licensed and endorsed in early childhood education or

in early childhood special education under chapter 51 of this title.

(3) A reqgistered home provider that is not licensed and endorsed in early

childhood education or early childhood special education shall receive reqular,

active supervision and training from a teacher who is licensed and endorsed in

early childhood education or in early childhood special education under

chapter 51 of this title.

(d) Tuition, budgets, and average daily membership.

(1) On behalf of a resident prekindergarten child, a district shall pay

tuition for prekindergarten education for ten hours per week for 35 weeks

annually to a prequalified private provider or to a public school outside the

district that is prequalified pursuant to subsection (c) of this section; provided,

however, that the district shall pay tuition for weeks that are within the

district’s academic year. Tuition paid under this section shall be at a statewide

rate, which may be adjusted regionally, that is established annually through a

process jointly developed and implemented by the Agencies of Education and

of Human Services. A district shall pay tuition upon:

(A) receiving notice from the child’s parent or guardian that the child

is or will be admitted to the prekindergarten education program operated by the

prequalified private provider or the other district; and

VT LEG #301082 v.1
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No. 166 Page 5 of 16

(B) concurrent enrollment of the prekindergarten child in the district

of residence for purposes of budgeting and determining average daily

membership.

(2) In addition to any direct costs of operating a prekindergarten

education program, a district of residence shall include anticipated tuition

payments and any administrative, guality assurance, guality improvement,

transition planning, or other prekindergarten-related costs in its annual budget

presented to the voters.

(3) Pursuant to subdivision 4001(1)(C) of this title, the district of

residence may include within its average daily membership any

prekindergarten child for whom it has provided prekindergarten education or

on whose behalf it has paid tuition pursuant to this section.

(4) A prequalified private provider may receive additional payment

directly from the parent or guardian only for prekindergarten education in

excess of the hours paid for by the district pursuant to this section or for child

care services, or both. The provider is not bound by the statewide rate

established in this subsection when determining the rates it will charge the

parent or guardian.

(e) Rules. The eemmissionerofeducation-and-the-commissionerfor

childrenand-familties Secretary of Education and the Commissioner for

Children and Families shall jointly develop and agree to rules and present them
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to the state-board-of-education State Board for adoption under 3 V.S.A.

chapter 25 as follows:

engaging-h-a-community-needs-assessment. To permit private providers that

are not prequalified pursuant to subsection (c) of this section to create new or

continue existing partnerships with school districts through which the school

district provides supports that enable the provider to fulfill the requirements of

subdivision (c)(2) or (3), and through which the district may or may not make

in-kind payments as a component of the statewide tuition established under this

section.
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i | I - lified . idors | I
capacity to meet the district’s needs effectively and efficiently. To authorize a

district to begin or expand a school-based prekindergarten education program

only upon prior approval obtained through a process jointly overseen by the

Secretaries of Education and of Human Services, which shall be based upon

analysis of the number of prekindergarten children residing in the district and

the availability of enrollment opportunities with prequalified private providers

in the region. Where the data are not clear or there are other complex

considerations, the Secretaries may choose to conduct a community needs

assessment.
(3) To require that the school district provides opportunities for effective
parental participation in the prekindergarten education program.

(4) To establish a process by which:

(A) aparent or guardian residing-n-the-district-or-a-provider—or-both;

oer-outside-the-district notifies the district that the prekindergarten child is or

will be admitted to a prekindergarten education program not operated by the

district and concurrently enrolls the child in the district pursuant to subdivision

(d)(1) of this section;

(B) adistrict:

(i) pays tuition pursuant to a schedule that does not inhibit the

ability of a parent or guardian to enroll a prekindergarten child in a
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prekindergarten education program or the ability of a prequalified private

provider to maintain financial stability; and

(ii) enters into an agreement with any provider to which it will pay

tuition regarding quality assurance, transition, and any other matters; and

(C) a provider that has received tuition payments under this section

on behalf of a prekindergarten child notifies a district that the child is no longer

enrolled.

process to calculate an annual statewide tuition rate that is based upon the

actual cost of delivering ten hours per week of prekindergarten education that

meets all established guality standards and to allow for regional adjustments to

the rate.

districts-to-report-these-costs-to-the commissionerof-education. [Repealed.]
(7) To require scheoldistricts a district to include identifiable costs for

prekindergarten programs and essential early education services in their its

annual budgets and reports to the community.
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(8) To require schoeldistricts a district to report to the departments-their

Agency of Education annual expenditures made in support of prekindergarten

care-and education, with distinct figures provided for expenditures made from

the general-fund General Fund, from the education-fund Education Fund, and

from all other sources, which shall be specified.
(9) To provide an appeal administrative process for:
(A) a parent, guardian, or provider to challenge an action of the a
school district or the State when the appeHant complainant believes that the

district or State is in violation of state statute or rules regarding

prekindergarten education; and

(B) aschool district to challenge an action of a provider or the State

when the district believes that the provider or the State is in violation of state

statute or rules regarding prekindergarten education.
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To establish a system by which the Agency of Education and Department for

Children and Families shall jointly monitor and evaluate prekindergarten

education programs to promote optimal outcomes for children and to collect

data that will inform future decisions. The Agency and Department shall be

required to report annually to the General Assembly in January. Ata

minimum, the system shall monitor and evaluate:

(A) programmatic details, including the number of children served,

the number of private and public programs operated, and the public financial

investment made to ensure access to quality prekindergarten education;
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(B) the quality of public and private prekindergarten education

programs and efforts to ensure continuous guality improvements through

mentoring, training, technical assistance, and otherwise; and

(C) the outcomes for children, including school readiness and

proficiency in numeracy and literacy.

(11) To establish a process for documenting the progress of children
enrolled in prekindergarten education programs and to require public and
private providers to use the process to:

(A) help individualize instruction and improve program practice; and

(B) collect and report child progress data to the commissionerof

edueation Secretary of Education on an annual basis.

(f)_Other provisions of law. Section 836 of this title shall not apply to this

section.

() Limitations. Nothing in this section shall be construed to permit or

require payment of public funds to a private provider of prekindergarten

education in violation of Chapter |, Article 3 of the Vermont Constitution or in

violation of the Establishment Clause of the U.S. Constitution.

(h) Geographic limitations.

(1) Notwithstanding the requirement that a district pay tuition to any

prequalified public or private provider in the State, a school board may choose

to limit the geographic boundaries within which the district shall pay tuition by

paying tuition solely to those prequalified providers in which parents and
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guardians choose to enroll resident prekindergarten children that are located

within the district’s “prekindergarten region” as determined in subdivision (2)

of this subsection.

(2) For purposes of this subsection, upon application from the school

board, a district’s prekindergarten region shall be determined jointly by the

Agencies of Education and of Human Services in consultation with the school

board, private providers of prekindergarten education, parents and guardians of

prekindergarten children, and other interested parties pursuant to a process

adopted by rule under subsection (e) of this section. A prekindergarten region:

(A) shall not be smaller than the geographic boundaries of the school

district;

(B) shall be based in part upon the estimated number of

prekindergarten children residing in the district and in surrounding districts, the

availability of prequalified private and public providers of prekindergarten

education, commuting patterns, and other region-specific criteria; and

(C) shall be designed to support existing partnerships between the

school district and private providers of prekindergarten education.

(3) If a school board chooses to pay tuition to providers solely within its

prekindergarten region, and if a resident prekindergarten child is unable to

access publicly funded prekindergarten education within that region, then the

child’s parent or quardian may request and in its discretion the district may pay
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tuition at the statewide rate for a prekindergarten education program operated

by a prequalified provider located outside the prekindergarten region.

(4) Except for the narrow exception permitting a school board to limit

geographic boundaries under subdivision (1) of this subsection, all other

provisions of this section and related rules shall continue to apply.

Sec. 2. PREKINDERGARTEN EDUCATION; CALCULATION OF
EQUALIZED PUPILS; EXCLUSION FROM EDUCATION
SPENDING

If a school district did not provide or pay for prekindergarten education

pursuant to 16 V.S.A. § 829 in fiscal year 2015, then:

(1) for purposes of determining the equalized pupil count for the fiscal

year 2016 budget, the long-term membership of prekindergarten children shall

be the number of prekindergarten children for whom the district anticipates it

will provide prekindergarten education or pay tuition, or both, in fiscal year

2016; and

(2) for purposes of determining the equalized pupil count for the fiscal

year 2017 budget, the long-term membership of prekindergarten children shall

be the total number of prekindergarten children for whom the district provided

prekindergarten education or paid tuition, or both, in fiscal year 2016, adjusted

to reflect the difference between the estimated and actual count for that fiscal

ear.
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Sec. 3. QUALITY STANDARDS

(2) The Agencies of Education and of Human Services shall review

existing quality standards for prekindergarten education programs and may

initiate rulemaking under 3 V.S.A. chapter 25 to require higher standards of

guality; provided, however, that no new standards shall take effect earlier than

July 1, 2016. Changes to the quality standards shall be designed to ensure that

programs are based on intentional, evidence-based practices that create a

developmentally appropriate environment and support the delivery of an

engaging program that supports the social, emotional, intellectual, language,

literacy, and physical development of prekindergarten children.

(b) In January of the 2016, 2017, and 2018 legislative sessions, the

Agencies shall report to the House and Senate Committees on Education and

on Appropriations, the House Committee on Human Services, and the Senate

Committee on Health and Welfare regarding the quality of prekindergarten

education in the State.

Sec. 3a. REPORT ON ENROLLMENT AND ACCESS

The Agencies of Education and of Human Services and the Building Bright

Futures Council shall monitor and evaluate access to and enrollment in

prekindergarten education programs under Sec. 1 of this act. On or before

January 1, 2018, they shall report to the House and Senate Committees on

Education and on Appropriations, the House Committee on Ways on Means,
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and the Senate Committee on Finance regarding their evaluation, conclusions,

and any recommendations for amendments to statute or related rule.

Sec. 3b. PREKINDERGARTEN REGIONS; PROCESS AND CRITERIA

The Agencies of Education and of Human Services, in consultation with the

Vermont Superintendents Association, the Vermont School Boards

Association, the Vermont Principals’ Association, the Vermont-NEA, and the

Building Bright Futures Council created in 33 V.S.A. chapter 46, shall develop

a detailed proposal outlining the process and criteria by which the Agencies

will determine the prekindergarten region of a school district if requested to do

so pursuant to Sec. 1, 16 V.S.A. 8§ 829(h)(2), of this act. The Agencies shall

present the proposal to the House and Senate Committees on Education on or

before January 15, 2015. The Agencies shall also present any

recommendations for amendments to statute, including repeal of or

amendments to subsection (h).

Sec. 4. CONSTITUTIONALITY

On or before July 1, 2014, the Secretary of Education shall identify the

private prekindergarten education programs to which school districts are

paying tuition on behalf of resident prekindergarten children, determine the

extent to which any program provides religious prekindergarten education, and

establish the steps the Agency will take to ensure that public funds are not

expended in violation of Chapter I, Article 3 of the Vermont Constitution and

the Vermont Supreme Court’s decision in Chittenden Town School District v.
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Vermont Department of Education, 169 Vt. 310 (1999) or in violation of the

Establishment Clause of the U.S. Constitution.

Sec. 5. EFFECTIVE DATE

This act shall take effect on passage and shall apply to enrollments on

July 1, 2015 and after.

Date Governor signed bill: May 28, 2014
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NO. 62. AN ACT RELATING TO PREKINDERGARTEN EDUCATION.

(H.534)
It is hereby enacted by the General Assembly of the State of Vermont:
Sec. 1. FINDINGS

The general assembly finds:

(1) The first five years of a child’s life are crucial to a child’s

development.

(2) The family plays the most important role in the life of a young child.

Families have the primary responsibility and right to nurture and provide for

the early childhood development and education of their children.

(3) Approximately 70 percent of Vermont parents are employed in the

workforce. At least 70 percent of Vermont’s three- and four-year-old children

are in “out of the home” child care for up to 50 hours per week, while their

parents work to provide for the family’s needs.

(4) The broader community has a vested interest in assuring that all

children and families have access to the care and support needed for the growth

and development of children. Failure to meet the needs of young children

results in significant societal costs in the future.

(5) A child’s growth and development occur best in integrated

environments. Early nurture and development opportunities are best provided

in locations that are convenient to families and minimize transitions for

children.
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(6) The provision of early care and prekindergarten education through

high-quality private providers is one of the most crucial elements supporting

the strength and stability of the system serving young children.

Sec. 2. 16 V.S.A. § 11(a)(31) is amended to read:

(31) “Early childhood education,” means-a-program-which-provides

educational “carly education.” or “prekindergarten education” means Services

for designed to provide developmentally appropriate early development and

learning experiences based on Vermont’s early learning standards to children

who are three to five four years of age and to five-year-old children who are

not eligible for or enrolled in kindergarten.

Sec. 3. 16 V.S.A. § 829 is added to read:

§ 829. PREKINDERGARTEN EDUCATION; RULES

The commissioner of education and the commissioner for children and

families shall jointly develop and agree to rules and present them to the state

board of education for adoption under chapter 25 of Title 3 as follows:

(1) To ensure that, before a school district begins or expands a

prekindergarten education program that intends to enroll students who are

included in its average daily membership, the district engage the community in

a collaborative process that includes an assessment of the need for the program

in the community and an inventory of the existing service providers.

(2) To ensure that, if a school district begins or expands a

prekindergarten education program that intends to include any of the students
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in its average daily membership, the district shall use existing qualified service

providers to the extent that existing qualified service providers have the

capacity to meet the district’s needs effectively and efficiently.

(3) To require that the school district provides opportunities for effective

parental participation in the prekindergarten education program.

(4) To establish a process by which a parent or quardian residing in the

district or a provider, or both, may request a school district to enter into a

contract with a provider located in or outside the district.

(5) To identify the services and other items for which state funds may be

expended when prekindergarten children are counted for purposes of average

daily membership, such as tuition reduction, quality improvements, or

professional development for school staff or private providers.

(6) To ensure transparency and accountability by requiring private

providers under contract with a school district to report costs for

prekindergarten programs to the school district and by requiring school

districts to report these costs to the commissioner of education.

(7) To require school districts to include identifiable costs for

prekindergarten programs and essential early education services in their annual

budgets and reports to the community.

(8) To require school districts to report to the departments their annual

expenditures made in support of prekindergarten care and education, with
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distinct figures provided for expenditures made from the general fund, from

the education fund, and from all other sources, which shall be specified.

(9) To provide an appeal process for parent, guardian, or provider to

challenge an action of the school district when the appellant believes that the

district is in violation of state statute or rules regarding prekindergarten

education.

(10) To establish the minimum quality standards necessary for a district

to include prekindergarten children within its average daily membership. Ata

minimum, the standards shall include the following requirements:

(A) A provider must have received:

(i) National Association for the Education of Young Children

(NAEYC) accreditation; or

(ii) At least four stars in the department for children and families

STARS system with at least two points in each of the five arenas; or

(iii) Three stars in the STARS system if the provider has

developed a plan, approved by the commissioner for children and families and

the commissioner of education, to achieve four or more stars within three years

with at least two points in each of the five arenas, and the provider has met

intermediate milestones; and

(B) A licensed center shall employ or contract for the services of at

least one teacher who is licensed and endorsed in early childhood education or

in early childhood special education under chapter 51 of this title; and
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(C) A reqgistered home shall receive regular, active supervision and

training from a teacher who is licensed and endorsed in early childhood

education or in early childhood special education under chapter 51 of this title.

(11) To establish a process for documenting the progress of children

enrolled in prekindergarten programs and to require public and private

providers to use the process to collect and report child progress data to the

commissioner of education on an annual basis.

Sec. 4. 16 V.S.A. § 4001(15) is added to read:

(15) “Prekindergarten child” means a three- or four-year-old child who

is enrolled in a prekindergarten program offered by or through a public school

pursuant to rules adopted under section 829 of this title or who is receiving

essential early education services offered pursuant to section 2956 of this title.

Prekindergarten child also means a five-year-old child who otherwise meets

the terms of this definition if that child is not yet eligible for or enrolled in

Kindergarten.

Sec. 5. 16 V.S.A. § 1073(c) is amended to read:
(c) Anindividual who is not a legal pupil shall-ret may be enrolled in a

public school-exeeptforenreliment in a prekindergarten program offered by

or through a public school pursuant to rules adopted under section 829 of this

title or in a program of essential early education;-witheut-the-consent-of the

superintendent offered pursuant to section 2956 of this title.

Sec. 6. 16 V.S.A. §4001(1) is amended to read:
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(1) “Average daily membership” of a school district, or if needed in
order to calculate the appropriate homestead tax rate, of the municipality as
defined in 32 V.S.A. § 5401(9), in any year means:

(A) the The full-time equivalent enrollment of pupils, as defined by
the state board by rule, who are legal residents of the district or municipality
attending a school owned and operated by the district, attending a public
school outside the district under an interdistrict agreement, or for whom the
district pays tuition to one or more approved independent schools or public
schools outside the district during the annual census period. The census period
consists of the first 40 days of the school year in which school is actually in
session:-and.

(B) the The full-time equivalent enrollment in the year between the
end of the last census period and the end of the current census period, of any
state-placed students as defined in subdivision 11(a)(28) of this title. A school
district which provides for the education of its students by paying tuition to an
approved independent school or public school outside the district shall not
count a state-placed student for whom it is paying tuition for purposes of
determining average daily membership. A school district which is receiving
the full amount, as defined by the state board by rule, of the student’s
education costs under subsection 2950(a) of this title, shall not count the

student for purposes of determining average daily membership. A state-placed
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student who is counted in average daily membership shall be counted as a
student for the purposes of determining weighted student count.

(C) The full-time equivalent enrollment for each prekindergarten

child as follows: If a child is enrolled in 10 or more hours of prekindergarten

education per week or receives 10 or more hours of essential early education

services per week, the child shall be counted as one full-time equivalent pupil.

If a child is enrolled in six or more but fewer than 10 hours of prekindergarten

education per week or if a child receives fewer than 10 hours of essential early

education services per week, the child shall be counted as a percentage of one

full-time equivalent pupil, calculated as one multiplied by the number of hours

per week divided by ten. A child enrolled in prekindergarten education for

fewer than six hours per week shall not be included in the district’s average

daily membership. Although there is no limit on the total number of children

who may be enrolled in prekindergarten education or who receive essential

early education services, the total number of prekindergarten children that a

district may include within its average daily membership shall be limited as

follows:

(i) All children receiving essential early education services may be

included.

(ii) Of the children enrolled in prekindergarten education who are

not receiving essential early education services, the greater of the following

may be included:
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(1) ten children; or

(1) the number resulting from:

(aa) one plus the average annual percentage increase or

decrease in the district’s first grade enrollment as counted in the census period

of the previous five years; multiplied by

(bb) the most immediately previous year’s first grade census

count; or

(111) the total number of four-year-olds in the district.

Sec. 7. 16 V.S.A. § 4010 is amended to read:
§ 4010. DETERMINATION OF WEIGHTED MEMBERSHIP

(@) On or before the first day of December during each school year, the
commissioner shall determine the average daily membership of each school
district for the current school year. The determination shall list separately:

(1) resident Resident prekindergarten children;

(2) Resident pupils being provided elementary or kindergarten

education; and

2)—+esident (3) Resident pupils being provided secondary education.

* * *

(c) The commissioner shall determine the weighted long-term membership
for each school district using the long-term membership from subsection (b) of
this section and the following weights for each class:

Grade-Level\Weight
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Prekindergarten 0.46

Elementary or kindergarten 1.0

* * %

Sec. 8. 33 V.S.A. § 3502 is amended to read:
§ 3502. CHILD CARE FACILITIES; SCHOOL AGE CARE IN PUBLIC
SCHOOLS; 21ST CENTURY FUND
(@) Unless exempted under subsection (b) of this section, a person shall not
operate a child care facility without a license, or operate a family day care

home without registration from the department. All prekindergarten programs,

regardless of whether they are located in a public school or a private facility,

shall be licensed by the department. This provision does not apply to essential

early education services provided to individual children.

(b) The following persons are exempted from the provisions of subsection
(@) of this section:

(1) A person providing care for children of not more than two families
other than that of the person providing the care.

(2) A hospital or establishment holding a license issued by the
department of health, or a person operating a program primarily for
recreational or therapeutic purposes, unless the hospital, establishment or
person provides services for the care, protection and supervision of children
not incidental to its primary purpose in which case subsection (a) shall apply to

those nonincidental additional services.
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(3) Child care facilities operated by religious organizations for the care
and supervision of children during or in connection with religious services or

church sponsored activities.

the-departmentof-education. [Repealed.]

* * *

Sec. 9. DEPARTMENT OF EDUCATION AND DEPARTMENT FOR
CHILDREN AND FAMILIES; RESPECTIVE DUTIES
REGARDING PREKINDERGARTEN AND KINDERGARTEN
PROGRAMS

The respective jurisdiction and duties of the department of education and

the department for children and families with respect to prekindergarten and

kindergarten programs shall be as outlined in the memorandum of

understanding executed by the department of education and the precursor to

the department for children and families on May 28, 1999.

Sec. 10. REPORT TO GENERAL ASSEMBLY

On or before January 1, 2010, the commissioners of education and for

children and families shall file a written report with the house and senate

committees on education regarding:

(1) The per-district enrollment of children who are in prekindergarten

programs and who are receiving essential early education services.

www. leg.state.vt.us



Vermont PDG-Expansion Application for Funding (CFDA 84.419B)-Appendices
140

NO. 62 Page 11

(2) The breakdown of districts choosing to limit the average daily

membership of prekindergarten children by each of the three methods set forth

in 16 V.S.A. § 4001(1)(C)(2).

(3) The statewide cost, including the cost to the education fund, of

providing prekindergarten programs by or through school districts and any

changes to that cost since the effective date of this act.

(4) The annual expenditures spent in support of prekindergarten care

and education, with distinct figures provided for expenditures made from the

general fund, from the education fund, and from all other sources, which

sources shall be specified, from the effective date of this act forward.

(5) The information and data required through rulemaking in 16 V.S.A.

§ 829(5) through (7).

(6) The effectiveness of prekindergarten programs in reaching quality

program standards set forth in department of education rule.

(7) The effects that the prekindergarten programs covered by this act

have had on the early development, learning experiences, and behaviors,

including extreme or disruptive behaviors, of young children in VVermont.

(8) The effect that the limits on the number of prekindergarten children

that may be included within a district’s ADM established in Sec. 6 of this act

have had on the ability to serve the needs of young children and the

advisability of eliminating or amending those limits.
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(9) An analysis of whether and to what extent retention, elimination, or

amendment of the ADM limits would affect the state’s ability to fund in an

adequate manner the child care subsidy program administered by the

department for children and families. The child care subsidy program enables

many at-risk children to receive both nurture and developmental services

crucial to preparing these children to enter school. The report shall also

discuss any other actions that the commissioners believe would increase the

state’s ability to fund the child care subsidy program adequately.

(10) A proposal for consolidating the authority currently exercised by

the department for children and families and the department of education to

requlate and fund all early childhood programs.
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Sec. 11. TRANSITIONAL PROVISIONS

Any district that offered prekindergarten education during the 2006—2007

academic year shall not be affected by the provisions of 16 V.S.A.

§ 4001(1)(C) in Sec. 6 of this act that limit the total number of prekindergarten

children who may be counted within the district’s average daily membership:;

rather, the district may instead choose to include within its average daily

membership the total number of prekindergarten children enrolled in its

program, provided that the number does not exceed the highest number of

prekindergarten children enrolled and counted within its average daily

membership in any one of the following three academic years: 2004—2005,

2005-2006, or 2006—2007. If, at any time, the district elects to determine its

average daily membership of prekindergarten children based on the limitations

in 16 VV.S.A. § 4001(1)(C), the decision shall be final, and the district shall at

all times be bound by that subdivision.

Sec. 12. PREKINDERGARTEN EDUCATION STUDY COMMITTEE

(2) The prekindergarten education study committee created in Sec. 1 of

No. 186 of the Acts of the 2005 Adj. Sess. (2006) shall continue its existence

and composition until March 1, 2008 to:

(1) analyze additional financial data;

(2) receive periodic reports from the commissioner of education and the

commissioner for children and families regarding implementation of this act,

particularly the rulemaking required in Sec. 2 of this act;

www. leg.state.vt.us
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(3) propose legislation to the general assembly as the committee deems

necessary.

(b) The committee shall meet no more than twice when the general

assembly is not in session. For attendance at a meeting when the general

assembly is not in session, legislative members of the committee shall be

entitled to per diem compensation and reimbursement of expenses as provided

in2 V.S.A. 8§ 406(a).

Sec. 13. CONSTRUCTION

Nothing in this act shall be construed to require a school district to provide

a prekindergarten education program.

Sec. 14. REPEAL

Subsection 2(a) of No. 186 of the Acts of the 2005 Adj. Sess. (2006)

(moratorium on state board of education rules regarding early childhood or

prekindergarten services) is repealed.

Sec. 15. EFFECTIVE DATES

This act shall take effect on July 1, 2007, except that the rules required by

Sec. 3 of this act shall apply beginning in the 2008—2009 academic year.

Approved: June 1, 2007

www. leg.state.vt.us
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No. 66. An act relating to home visiting standards.

(S.156)
It is hereby enacted by the General Assembly of the State of Vermont:
Sec. 1. PURPOSE

In recognition of the significant positive contribution that home visiting

services make with regard to enhancing family stability, family health, and

child development; fostering parenting skills; reducing child maltreatment;

promoting social and emotional health: improving school readiness: and

promoting economic self-sufficiency, the General Assembly seeks to ensure

that home visiting services to Vermonters are of the highest quality by

establishing standards for their administration, delivery, and utilization review

that foster the contributions of diverse practice models.

Sec. 2. RULEMAKING

(a) As used in this section, “home visiting services” means regular,

voluntary visits with a pregnant woman or a family with a young child for the

purpose of providing a continuum of services that improves maternal and child

health: prevents child injuries, abuse, or maltreatment; promotes social and

emotional health:; improves school readiness; reduces crime or domestic

violence: improves economic self-sufficiency; or enhances coordination and

referrals among community resources and supports, such as food, housing, and

transportation.

(b) The Secretary of Human Services, in consultation with interested

providers and other stakeholders, shall develop rules establishing standards for

VT LEG #292164 v.1



Vermont PDG-Expansion Application for Funding (CFDA 84.419B)-Appendices
145

No. 66 Page 2 of 2

the delivery of home visiting services throughout Vermont to be adopted by

the Secretary on or before July 1. 2014.

(¢) In developing standards for the delivery of home visiting services, the

Secretary shall be guided by best family-centered and family-directed practices

and evidence-based models. The standards adopted by rule shall address the

following:

(1) creation of a system of home visiting services that can respond to

diverse family needs:

(2) service provider training and supervision;

(3) a structure for coordinating services at the state and local levels with

respect to outreach efforts, family intake methods, referrals, and transitions:

(4) access to supports, resources, and information to address short- and

long-term family needs:

(5) criteria identifying which home visiting models and home visiting

programs are eligible for funding;

(6) the contributions of organizations that use trained volunteers; and

(7) performance evaluation and quality improvement measures,

including mechanisms for tracking funding, utilization, and outcomes for

families and children at the state, community, and program levels.

Sec. 3. EFFECTIVE DATE

This act shall take effect on passage.

Date the Governor signed the bill: June 3, 2013

VT LEG #292164 v.1
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EMERGING QUALITY IMPROVEMENT PROTOCOL FOR VERMONT PREK
As part of Vermont’s Race to the Top-Early Learning Challenge grant, Vermont is
developing the following continuing program improvement protocol. The following

descriptive material is taken from Vermont’s RTT-ELC application:

Section B3: Rating and monitoring ELDP

Abstract:

Vermont has developed, implemented, and continually refines a system for rating
and monitoring the quality of ELDP participating in VT STARS. Highly qualified VT
STARS Coordinators, who accept and review VT STARS applications, verify
information about structural aspects of program quality using evidence submitted by the
ELDP applicant or verified in the Bright Futures Information System (BFIS). Process
quality is assessed at higher levels of the system using valid and reliable tools and scores
are factored into the rafing decisions. We Believe the plan for monitoring and rating
levels of quality in VT STARS is a good one but quality control in implementation is a
concern, RTT-ELC resources will help us to correct this and to add the dimension of
increased monitoring of publicly funded preschool to our system.

Hich-guality Plan Summary
Goal: |

Vermont’s goal 1s to increase the frequency and guality of monitoring in our system
for rating early learning development programs (ELDP) participating in VT STARS and
publicly funded preschool by increasing capacity, improving inter-rater reliability and
creating integrated monitoring and rating processes across child care hicensing, VT
STARS, and publicly funded preschool.

Cutcomes:
e By the end of the funding period (2017), 100% of ELDP participating in VT
STARS and rated as 3, 4 or 5 VT STARS have had at least one appropriate and
refiable ERS or CLASS within the last 18 months. Scores afe maintained ina VT

STARS Admunistration data system for use in internal validity evaluation;
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¢ By the end of the funding period (2017), 100% of publicly funded preschool

programs receive on-site monitoring visits at least every three years;

s By the end of the funding period (2017), performance accountability data on

publicly funded preschool programs is collected, summarized and reported

annually to the Vermont Legislature and the public; and

¢ By the end of the funding period (2017), families report using VT STARS ratings

as important information when deciding which early learning and development

program 1is best for their children.

Strategies:

o Develop and implement capacity to deliver timely and reliable ERS observations

‘as part of VI STARS adnmuinistrative functions;

¢ Develop and establish the necessary capacity to systematically and effectively

monitor state investment in publicly funded preschool programs; and

e Increase the visibility of VT STARS as a tool for families to use m making

decisions about enroliing their children in ELDP.

Table 1: Timeline and Parties Responsible

Activity Year Parties
Responsible
- 2014 | 2015 | 2016 | 2017

Recruit and hire two full time (FT) i CDID/DCF

assessors in VT STARS VT STARS

administrative contract. Administrators

Provide training to ensure both U CDD/DCF

assessors are trained to reliability on VT STARS

all ERS. Ensure that at least one of Administrators

the FT assessors is designated as a

“state anchor” in ERS for Vermont

Procure tablet technology to support a CDD/DCE

efficient and consistent observation, VT STARS

data collection and reporting - two Administrators

for FT assessors and two to loan to

contractual assessors

Train assessors on use of technology 0 VT STARS
Administrators

Establish clear job duties and i VT STARS

performance expectations for Administrators

4S5€85801s VT STARS

Oversight
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Committee

Assess and document availability of
additional reliable observers in VT
that may be used when demand
exceeds capacity of 2 FT assessors

VT STARS
Administrators
VT STARS

"| Oversight

Committee

Establish written referral protocols
and processes for programs
requesting ERS observations

VT STARS
Administrators
VT STARS
Oversight
Committee

Establish and maintain quality
control processes to maintain inter-
rater reliability in accord with
recommendations of the ERS
Institute (see Appendix XI)

VT STARS
Administrators
VT STARS
Oversight
Committee

Provide timely and appropriate
classroom assessment services to VT
STARS participants

VT STARS
Administrators

Monitor inter-rater reliability,
observer performance, capacity to
meet demand and experience of
ELDP providers

CDD/DCF
VT STARS
Oversight
Committee

Develop VT STARS policies and
regulations regarding program
quality fluctuations indicated by ERS
monitoring scores during the three
year perlod that a VT STARS rating
is valid

CDD/DCF
VT STARS
Oversight
Committee

FEvaluate effectiveness of this
strategy. Make recommendations for
efficiently and effectively sustaining
activities that work best to achieve
goals

CDD/DCF
VT STARS
Oversight
Committee

If outcomes have been achieved,
repurpose gquality investments to
support permanent expansion of VT
STARS administrative contract to
support this function.

CDD/DCF

Contract with a national expert to
help design and pilot a monitoring
system for publicly funded preschool
in Vermont based on what evidence
indicates is the most effective means
of measuring quality in ELDP for
preschool children

AQE
CDD
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Contract with an in-state consultant
with expertise in early childhood
education to manage the design and
piloting of a monitoring system for
pubiicly funded preschool. In the
mmplementation phase, this
consultant will also participate
actively as a monitor collecting
baseline data

AOE

Create and facilitate a preschool
monitoring work group comprised of
staff from state agencies, monitoring
project consultants, Early Childhood
Educators from both LEA-based and
community-based ELDP, legislators
and a small group of interested
stakeholders and experts to advise
the design and piloting processes

AGE

Monitoring Project
Consultant

CDD

BBF Council

Propose and pilot a plan for
monitoring publicly funded
preschool that includes monitoring
goals, program performance
measures and processes that are
coordinated with child care licensing
and VT STARS assessment

AOE

Monitoring Project
Consultant

CDD

VT STARS
Administrators

Establish mter-agency protocols and
processes to coordinate and integrate
preschool monitoring, child care
licensing and VT STARS
assessments. Provide clarity on
differentiated roles for staff and for
programs. Promote effective
communication and information
sharing among licensing staff, VT
STARS assessors and preschool
monitors assigned to the same ELDP

AOQOE

Monitoring Project
Consultant

CDD

VT STARS

Administrators

Evaluate the pilot and revise the
system design as warranted

AQE

Monitoring Project
Consultant

CDD

Summarize and analyze data to
produce a report to the legislature on
the development, piloting and initial
implementation the preschool
monitoring system

AOQOE
Monitoring Project
Consultant

Contract with a second in-state

AOE




Vermont PDG-Expansion Application for Funding (CFDA 84.419B)-Appendices

consultant with expertise in early
childhood education to conduct
baseline visits to publicly funded
preschool programs

Communicate details of the
monitoring plan and performance
measures to all ELDP operating
publicly funded preschool programs
in LEA or community-based settings

AOE

Monitoring Project
Consultant

CcDD

Conduct monitoring visits, complete
monitoring tasks, collect and
organize baseline data related to
agreed-upon performance measures.
Provide technical assistance on
compliance with publicly funded
preschool requirements

AOE
Monitoring Project
Consultants

Summarize and analyze baseline data
to produce a report to the legistature
on the performance of publicly
funded preschool programs in
Vermont

AQE
Monitoring Project
Consultants

Assess the efficacy of the system for
monitoring publicly funded
preschool and make
recommendations for sustaining the
system with the intention to ensure
on-site visits to publicly funded
preschool programs at least once
every three years with bi-annual
reports 1o the legislature on the
performance of publicly funded
preschool programs and the return on
preschool investments in terms of
school readiness and impact on the
achievement gap between high needs
children and their peers

AQE
Monitoring Project

| Consultant

CDD

Build on the existing communication
and community engagement strategy
to share information about the
importance of high-quality
experiences in the early years and the
quality of ELDP in Vermont with
families and the general public on-
line, in the media and through
referral services provided by
community based organizations

CDD: the Bright
Futures Information
System (BFIS)
BBF Council
Community Child
Care Support
Agencies {Child
Care Resource and
Referral Agencies)
Vermont
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serving children with high needs. Association for the
Education of Young
Children (VAEYC)
Vermont Child Care
Providers
Association
(VCCPA)

Vermont Child Care
Industry and
Careers Council
(VCCIC)

Metrics: Semi-annual monitoring of success in meeting Qutcomes targets.
Rationale:

This rationale addresses both B3a, using a valid and reliable tool for monitoring
ELDP, and B3b, providing quality rating and licensing information to parents with
children enrolled in ELDP. _

All early leamning and development programs (EL.DP) caring for children in more
than two families are subject to licensing regulation and monitoring in Vermont. This
includes Family Child Care Providers (FCCP), Community based Centers (Centers),
center based Early Head Start (EHS) and Head Start (HS), and publically funded
Preschool programs delivered by the local education agency (LEA) or in partnership with
a community-based setting. No type of ELDP is exempt.

There are essentially three levels of regulated approval. Registration of FCCP,
Licensure of FCCP or Centers (which includes HS programs), and Preschool approval.

Registration and Licensure is the under the jurisdiction of the Department for
Children and Families. Four Licensing Technicians manage paperwork and processes
from a central office and nine Licensing Field Specialists (LFS) complete monitoring and
complaint site visits and impose licensing actions from home offices in their caseload
areas. These staff work under three Senior Licensing Supervisors in the Child
Development Division (CDD) of the Department for Children and Families (DCF).

Over the past 18 months, CDD has worked with a group of over 100 ELDP
providers, state agency staff, including Agency of Education (AOE), Maternal Child
Health (MCH), and Departmen;c of Mental Health (DMH), and other local experts and

stakeholders to thoroughly review and revise Vermont’s adequate but outdated
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 registration and licensing standards. The CDD contracted with the National Association
of Regulatory Administrators (NARA) to support this work. Significant improvements in
Health and Safety are proposed based on the most recent edition of Caring for Our
Children, the American Academy of Pediatrics (AAP) definitive standards on health and
safety in child care (2011).

Alignment is embedded in the proposed reégulations between the Northern Lights
Career Development Center (NLCDC) Career Ladder, Vermont Early Learning
Standards (VELS) and VT STARS and coordination with public school reguirements for
publicly funded preschool programs operated by LEAs. The proposed regulation is under
final internal review. The proposed regulations will be moving into the promulgation |
phase this fall and will be implemented in 2014 with extensive training and technical
assistance for Hcensing staff and ELDP.

During the 2012 legislative session, the Vermont legislature approved two new
licensing field specialists LFS in CDD (from formerly seven to current nine LFS) with
the intent to reduce caseloads and increase frequency of monitoring visits. The Division
1s working toward a goal of visiting each regulated ELDP at least once annually. In 2012,
prior to the addition of the two new Licensing Field Specialists, 39% of registered Family
Child Care Programs and 90 % of all licensed programs were visited by licensing staff -
about 60% of all ELDP across settings. By 2014, we intend to reach our goal of 100% of
all regulated ELDP having at least one unannounced monitoring visit in a 12-month
period. Current registration or licensure is a threshold requirement for VT STARS. All
ELDP applying to enter or move up in VT STARS must have been visited within the past
12 months. Ensuring that VT STARS applicants and participants have current monitoring
visits is a priority of CDD licensing staff. Licensmg staff may conduct announced and
unannounced visits to program at any time fo check for routine compliance or respond o
complaints. Information about compliance with regulations is routinely exchanged
between CDD Licensing staff and VT STARS Coordinators.

Regulatory compliance is managed as part of a comprehensive data system in CDD
called the Bright Futures Information System: (BFIS). This searchable database of all
regulated providers is available on-line to families and the public. Providers can update

program information about services they offer in the system and this is available to
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families, Regulatory compliance information including when site visits occur and a
record of violations is also posted on-line. Quality ratings and accreditation status is
displayed. Recently the system was updated to provide information about preschool
approval.

As noted in B1, participation in VT STARS is open to all programs but voluntary
for most. The regulatory history arena ensures that the quality improvement system rests
squarely on the foundation of compliance with state regulations. Administration-of VT
STARS is managed by a community-based agency through a competitive contract

.awarded by the CDD. Two full-time VT STARS Coordinators are employed by the
agency to accept applications, review evidence, verify points and award approval and
ratings in the VT STARS. Both VT STARS Coordinators are highly qualified with
Masters degrees in Early Childhood Development and 25 years of experience in the field.

VT STARS Coordinators have access to licensing and professional development
information in BFIS to validate evidence submitted in applications. They work closely
with the VT STARS Oversight Committee and with staff from CDD and AOE. VT
STARS ratings are valid for three years. ELDP participating in VT STARS must submit
annual reports affirming ongoing compliance and may submit additional evidence and
request a review to improve ratings at any time.

ELDP can earn up to five points in the program practices arena of the VI STARS
(see Table 6). This is the arena where reliable program assessments are an important tool
in monitoring and improving quality. Applicants earn points in this arena moving from
awareness of global quality via training and informed self-assessment through coaching
with a knowledgeable coach from outside their program to readiness for a more formal,
and rigorous third party program assessment where “high stakes” scores impact how
many points are earned toward a VT STARS rating.

» Strengthening reliable use of ERS in VT STARS

The Environmental Rating Scales (ERS) (University of North Carolina-Chapel Hill,
no date) are the predominant valid program assessment tool recognized and applied in the
VT STARS. These include the Infant Toddler Environmental Rating Scale (ITERS), the
Early Childhood Environmental Rating Scale (ECERS), the Family Child Care
Environmental Rating Scale (FCCERS) and the School Age Care Environmental Rating
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Scale (SACERS). The ERS have been proven as valid tools for program assessment,
monitoring and improvement. The Classroom Assessment Scoring System (CLASS) is
also recognized as a valid program assessment tool in VT STARS. CLASS is generally
used by programs in higher tiers of VT STARS who have consistently high ERS ratings.
See C2 for a discussion of Vermont’s Comprehensive Assessment System.

Vermont has already put plans in place to improve understanding of global quality
measures and use of the ERS at the entry levels of the quality continuum. In 2012, CDD
received a Workforce Education and Training grant from Vermont’s Department of
Labor. $12,600 of those funds was awarded to the VT STARS Administration contractor
to increase effectiveness in use of the ERS as a means for improving environmental
quality for ELDP in VT STARS. Four well qualified and experienced early childhood
professionals, ERS trained and approved as Level four trainers in the VT Northern Lights
Instructor Registry, are now in place to provide consistent and coordinated training
experiences for all types of programs throughout Vermont. They will provide group
tl'ainings and individual consultation to support growth upward in VT STARS through
improved program practices.

Prior to 2011, Vermont apphied a traming of trainers model to developing ERS
observers in VT STARS. Though the core trainers had recetved training {from the ERS
Institute in North Carolina at one time and used training materials approved by the
Institute, fidelity to the rigorous protocol required to ensure vahid use of the tool for high
stakes purposes and inter-rater reliability was lacking. In 2011 and 2012, CDD sought to
remedy this concern by sponsoring training to reliability by ERS Institute staff in the
ECERS and the ITERS for a core group of well qualified and experienced early
childhood professionals in Vermont.

| Fifty-five potential assessors were trained in this effort but only a few were trained
to 85% reliability at that time. Individuals from this group continue to conduct most of
the ERS assessments in the VT STARS for a daily stipend. A system for maintaining
intér—rater reliability was not established. ERS program assessment improved but not
sufficiently to deliver the level of confidence we need to support high stakes use for the
growing number of programs entering the higher levels of VT STARS at this time and to

use ERS scores to measure internal validity in the system.
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The first strategy detailed in the HQP above is based on recommendations from the
ERS Institute for achieving and maintaining inter-rater reliability in the ERS (see
Appendix XI). Through the VT STARS administration contract, we will recruit, train and
deploy two well-qualified and experienced early childhood professionals as state anchors
in the valid and reliable use of all relevant ERS. VT STARS ERS Assessors will work
out of home offices and be responsible for regions where they will conduct or coordinate
and oversee all ERS assessments in VT STARS. We will continue to support a small
group of reliable assessors as consultants, increasing the stipends, support and oversight
for these activities, to assure that demand for assessments is met in a timely manner for
all programs participating in VT STARS. As part of this process, three to five star
programs will be assessed, using an appropriate ERS, when applying for approval or
renewal and at least once more during the three-year approval period. We believe this
will resolve weaknesses related to both present and future validity and reliability of ERS
assessments in VT STARS and increase the rigor and usefulness of consistent program
assessments in assessing and improving quality.

» Beyond VT STARS: Monitoring publically funded preschool programs in
Vermont

PreK administration is a shared responsibility of Agency of Education (AOE) and
CDD/DCEF. Publicly funded preschool programs must be licensed by CDD and must also
meet higher standards to be approved. These are:

o National accreditaiion or a rating of at least 4 VT STARS in the VT STARS.
Three STAR programs may be provistonally approved with an approved plan to
increase to at least 4 VT STARS within 12 months;

¢ Engagement of a teacher with an early childhood or early childhood special
education license; and

*  Assessing and reporting children’s progress using TS Gold.

Currently, AOE collects and maintains information about publicly funded preschool
programs but there is no formal monitoring process. In H.270 (see Al), the House
Committee on Education specifically aséigns AQE and CDD/DCF with responsibility to
more ﬁl‘oactively monitor publicly funded PreK in Vermont, a finction both agencies

enthusiastically support but lack carrent resources to conduct in a robust manner. The
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House Committee on Education used the Results Based Accountability (RBA) model
referred to elsewhere in this application as a basis for the language regarding a
monitoring system in this biil.

In the second strategy described in the HQP above, Vermont will use RTT-ELC
resources fo design and develop a system to monitor current and expanding publicly
funded preschool programs. The system will focus specifically on promoting optimal
outcomes for children, especially high needs children, and informing future policy
decisions. Vermont will partner with a nationally recognized organization or individual
with expertise in early childhood education and program evaiuation to help design and
pilot a preschool monitoring system. AOE and CDD will convene a work group
comprised of staff from state agencies, monitoring project consultants, Early Childhood
Educators from both LEA and community based ELDP, legislators and a small group of
interested stakeholders and experts to advise the design and piloting processes.

AOQE will recruit a highly qualified early childhood educator as the Monitoring
Project Consultant to manage the development and piloting processes in the first two
years of the grant period and then actively monitor preschool programs as the monitoring
system is implemented in the third and fourth years. A second preschool monitoring
consultant will be brought on in the third year to assist in implementation. Preschool
meonitors will collect and organize data and information about how each publicly funded
preschool program is offered ioéally and will provide on-site technical assistance to
programs regarding program rules, services for children and families and coordination
with other local ELDP and other services for children and families. They will have full
access to all program information available in BFIS and to all VT STARS program
assessment data. Preschool monitoring will be intentionally coordinated with child care
licensing and VT STARS assessment activities.

In 2015, year two of the grant period, the Monitoring Project Consultant will
summarize and analyze data to produce a report to the legislature on the development,
piloting and initial implementation of the proposed preschoot monitoring system. In
2017, year four of the grant period, the Monitoring Project Consultant will summarize
and analyze baseline data to produce a report to the legislature on the performance of

publicly funded preschool programs in Vermont. Some questions the report may
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address are: how much is invested in publicly funded Preschool; how local communities
structure publicly funded Preschool services and coordinate with other services for
children with high needs such as IDEA services, Title I funding, Head Start and CC FAP
subsidies; the quality of publicly funded ELDP as documented in valid and reliable
assessments conducted by VT STARS assessors; and information about the children who
participate and how those children are learning and developiﬁg.

The AOE and CDD/DCF will use the data and anecdotal evidence accumulated
during piloting and implementation to assess the efficacy of the system for monitoring
publicly funded preschool and make recommendations for sustaining the system with the
intention to ensure on-site visits to publicly funded preschool programs at least once
every three years with bi-annual reports to the legislature on the performance of publicly
funded preschool programs and the return on preschool investments in terms of school

readiness and impact on the achievement gap between high needs children and their peers
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Report on Progress of Children in Prekindergarten
R EPO R | Education in 2012-2013/Impact of
April 2014 Prekif‘:dergarten Education on Kindergarten

| Readiness

Submitted to the Senate Appropriations Committee

by Secretary of Education, Rebecca Holcombe

™~ VERMONT

AGENCY OF EDUCATION
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Vermont's Prel

"*"--=.-"'-f'Ch'ildfénj sﬁogress‘fesR-epnrt*'2__

Early learning and development programs that offer publicly funded prekindergarten
education (PreK) are required to collect and report child progress data annually. During
the past two yeérs, the Agency of Education (AOE) and the Department for Children
and Families (DCF) have stipulated that all programs must use Teaching Strategies ‘
GOLD (TS GOLD) to comply with this requirement. TS GOLD is a developmentally

appropriate and authentic assessment of young children.

The TS GOLD data show the amount of progress PreK children make during the school
year. The child’s teacher coliects and analyzes observations and documentation
throughout the 35 weeks of PreK. This assessment also serves to deepen the teacher’s
knowledge of each child over the course of the school year. The TS GOLD: results
measure the growth the child has made from the start of the year, no matter where that
starting point is, to where the child is at the end of the year. Because TS GOLD is used

nationally, we can also compare the progress of our children in PreK to the progress of
children across the country.

The charts below summarize the progress children in Vermont PreK programs made in
2012-2013 as measured by TS GOLD. These charts clearly show that both age groups,
three- and four-year-olds, made progress in all six areas of development: social-
emotional, physical (i.e. fine and large motor), language, cognition, literacy, and

- mathematics. The growth was most pronounced in the Literacy domain for both age
gl'O'LlPS.

Prefl Progress 2012-2013
TS GOLD 3Wear-Clds

Total Bumdber of Points by Doniain

Domalns
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Prei Progress 2012-20138
TS GOLD 4-Year-Olds

Total Nuraber of Points by Doniain

Domins

NOTE: Total Number of Points is the sum of adding the ratings (1-9) for each item within a domain.
Domains vary in the number of items, so the totals vary. For 4-Year-Olds scale, the Social Emotional
domain tep is 62 and the bottom is 46, whereas for Physical the top is 39 and the bottom is 29.

It is expected that children would show some level of increased knowledge and skills
during the nine months of the school year. To account for this fact, 2 more detailed
analysis of the TS GOLD data was completed. The progress of children in Vermont
PreK programs was compared with “widely held expectations” generated by TS GOLD
results from a national sample (approximately 20,000) used to validate TS GOLD. The
following pie charts show the percentage of children below, meeting, or exceeding these
nationally established expectations for the six developmental areas. The data shown
here are for the four-year-olds attending PreK programs in 2012-2013. As is evident
across all develépmental areas, the percentages of children meeting and exceeding the
national expectations increase significantly from fall to spring. In other words, children
in Vermont PreK programs seem to grow more than the national norm. The TS GOLD
data for the three-year-olds evidence a similar pattern.

SOCIAL EMOTIONAL DEVELOPMENT

Percentage %ee%ﬁng:_fﬁ;ﬁanai Expactations
Sotial Emotional Development
d¥earOhls~FALL 2012

| Parcentage Meeting National Expectstions
Social Emnﬁ@na_i Development
4 Yeoar Olds - SPRING 2023

b Below m Below
& Wisaling & Medting
& Exceading 2 Eyennd
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PHYSICAL DEVELOPMENT (FINE & LARGE MOTOR DEVELOPMENT)

Perceniage Megting National Expactations _
Physicst Devalopment ‘
S¥esrOlds - FALL20%0

5 Below
= Wiseting

# Excedding

Percentage Meeting National Expeciations
Physicsi Development
E¥ear Olds - SPRING 20213

B felow
B festing

¥ Exceeding

LANGUAGE DEVELOPMENT

Percentags Mesting Mationsl Expectations
Langusze Davelopment
& ¥ear Obde - FALL 202

& Betow
‘B Meeting

% Exrzeding

Parcentage Mesting Notionsl Expectations
kanguage Development
I¥ear Ofds - SPRING 2013

& Below
# flesting

i Exceeding

COGNITIVE DEVELOPMENT

Paroentage Meeting Hatlonal Expectations
Cognitive Development
‘A ¥ear Olds - FALLZ2012

& Balow
Sllesting

% Exceeding

Percentage Maeting National Expectations
Cognitive Development
& ¥ear Olds - SPRING 20153

& Helow

& Mesting
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LITERACY DEVELOPMENT

Farceniage Meeting Mational Expeciations
Literacy Development
G¥ear Qlds - FALL 2012

Poreontage Meeting National Expectations
Literacy Davelcmment
A¥earOlds - SPRING 2013

o f
2 Below & Bafow

Ehdeeting

Mettng

% Eroegding

= Exraading

MATHEMATICS
Parcentage Meeting Mational Expectations. | Percentags Meeting Mational Expectations.
Kathematics : Mizthematics

H¥ear Olds- SPRING 2013

% Below 2 Bilow

EMesting

& Meeating
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ermont’s Preki de garten Edu cation Program

_ Prekindergarten Education & Kindergarten Re

Does participating in prekindergarten education increase the possibility that children
will be ready for kindergarten? National data support a confident “yes” to this
question. Several studies, starting with the widely known and respected Perry
Preschool and the Abecedarian Projects to more recent studies of New Jersey’s Abbott
School District and Boston Public School’s prekindergarten programs, all provide
compelling evidence of prekindergarten education’s positive impacts on kindergarten
readiness and improved outcomes beyond kindergarten.

But what about Vermont’s publicly funded prekindergarten (PreK) programs? QOur data
suggest that children who participate in PreK are more likely to be ready for
kindergarten, and the effect is most pronounced for children living in poverty and

children who have access to two years of PrekK, as opposed to one.

Vermont's Kindergarten Readiness Survey (KRS) has been used to measure children’s
readiness for kindergarten since 2000. Vermont developed this assessment to measure
the knowledge and skills children bring when they arrive at kiridergarten, including
skills identified as foundational skills for learning. The kindergarten teacher determines
the level of the child’s skills after a few weeks of observations, relative to others in the
class and on a fixed scale. An overall rating of “readiness” is calculated based on

whether the child is “practicing” or “performing independently” on all the items of the
KRS. '

The 2012-2013 and 2013-2014 KRS data were analyzed to determine to what degree
attending publicly funded PreK in Vermont had an effect on children’s kindergarten
readiness. In our data, the more children who are eligible for free or reduced lunch
attend PreK, the more likely they are to be ready for kindergarten. Specifically, children
from low income backgrounds who don't attend PreK have a 30% probability of being
kindergarten ready, while students from low income backgrounds with one year or two
years of PreK have a 35% or a 55% probability of being kindergarten ready,
respectively. This suggests our low income children would experience the greatest
gains with two years of PreK.
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This relationship is also present for more affluent students, although it is not as
pronounced. More affluent students who don't attend PreK or attend for only one year
have a 58% probability of being kindergarten ready, while more affluent students with
two years of PreK have a 70% probability of being kindergarten ready.

The tables below summarize the results of this analysis for the 2012-2013 and 2013-2014
KRS results.

0Odds and Probabilities to be Kindergarten Ready- 2012-2013 KRS

FRL Eligible Students Only Non-FRL Students All Kindergartners Surveyed
Pre K Pre K Pre K
Years Odds | Probability Years | Odds ! Probability Years Odds Probability
0 0.89 47% 0 2.62 72% 0 1.67 62%
1 0.95 49% 1 2.4 71% 1 1.52 60%
2 14 58% 2 3.2 76% 2 2.16 68%

" -0dds and Probabilities to be Kindergarten Ready- 2013-2014 KRS 7

FRL Eligible Students Only Non-FRL Students All Kindergartners Surveyed
Pre K Pre K Pre K
Years Odds | Probability Years : Odds | Probability Years Odds Probahility
0 0.44 30% 0 1.37 58% 0 0.92 48%
i 0.53 35% 1 137 58% 1 1.001 52%
2 1.23 55% z 2.38 70% 2 16 61%

While the findings vary from these two data sets, what is consistent across the data is

the finding that all children benefit more from two years of PreK, and the effect is most

pronounced for children who live in poverty.

Though we were pleased to see these results, we did note that although our children’s

progress was strong compared to a national sample, the effects we found were not as

pronounced as the effects of some of the programs in the national research such as the
studies from the Abbot School District and Boston Public School.

Why aren’t the impacts of PreK on Kindergarten Readiness in Vermont more
pronounced?

There are some possible explanations for why our KRS does not indicate the same
effects of PreK as some well-known studies such as Abbott School District and the

Boston Public School (BPS) PreK program. These include:
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= Characteristics of the Abbott and Boston PreK programs:

o Both are full-day, full week programs (Vermont's PreK is only 6-10 hours
per week)

o All PreK classroom teachers had the minimum of a B.A. in early
childhood education and many in BPS had master’s degrees (Verfmont
only requires that one person in a community based center program needs
to have an educator license in ECE and only 3 hours of supervision in a
family-based child care program)

o A research-based curriculum was used in all classrooms (Vermont law
only states that the program must address the Vermont Early Learning
Standards, there’s no mention of using research-based curriculum)

o Teachers received coaching to support their use of best instructional
practices (Vermont does not require coaching)

» Characteristics of the assessment used to measure Kindergarten Readiness

o Inmany of these studies, children’s knowledge and skills were assessed
using assessments that have been validated and that were administered
by trained and reliable assessors. In contrast, Vermont's KRS is
administered by teachers who are not trained raters, so we have questions
about the validity and reliability of these ratings. Strengthening these
measures and providing training to teachers would make these measures
more reliable. .

= Characteristics of the non-PreK population of children

o When the Perry Preschool and Abecedarian Projects were implemented,
children had few early education opportunities; hence, comparisons
between children attending Perry Preschool and children not participating
in any early learning and development program provided a stark
comparison.

o In Vermont, children may be enrolled in a quality early learning and
development program and NOT be included in the PreK population.
There are even programs in which some children are counted as PreK by a
school district while other children participating alongside in that same
program are not counted as PreK because their home town may not be

offering Prek.
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VERMONT EARLY LEARNING STANDARDS

finsert picture of baby;toddler, preschooler, K-3 child]

Guiding the Development and Learning of Chiidren
from infancy Through Grade 3
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Introductioh

The importance of quaiity early childhood experiences as the foundation for school success and lifelong Iéé?ning has been demonstrated by research,
practice, and public opinion. Plainly said, early experiences matter. The forces that shape these early experiences are embedded in familles,
schools, and communities, and are largesy controlied by zdulis. A comamon uncerslanding of the knowledge, skills, and dispositions that children
gain through high qualily early childhood experiences should exist regardiess of where children spend their wak'ihg:hours.

The first edition of the Vermont Early Learning Standards (VELS) was published iy 2004, and met with widespread approval from early childhood
educators, adminislralors, parenis, and policy makers. For the first time, Vermonters shared a comman set of standards that described what
children should know and be abie to do from age 3 to the time they entered Kindergarien, Having common standards led o shared language and
values for parents and educators, leaders and policy makers, abott the experiences that matter in helping children be ready to succeed school
and fife. Play was a featured prominently in every domaln of thE VELS, and we all came together around the betief that young children's play
was the foundation upon which to foster learning across all development and content area domains.

Since 2004, Vermont has made critical advances in the way we approach early chitdhood education and services.

«  Public pre-k is now universally available to all.3, 4, and 5 year olds throughioat the state. A chiid in public pre-k may be educated in & schook
operated preschool, or in a high auality commiinity-based preschool or family'shiid care program;

«  Children’s integrated Services brought together early intervention, famity support, and early childhood and family mental health services under
one umbrelia with the potential of providing a continuum of child and family development services from birth to age 6;

¢ Varmont has an Early Childhood Action Plan which acls as a blueprint for pelicy development at the state and communtty level to address the
neads of young children and their famiies, and a Race to theéTop Early Learning Challenge Grant to build the systems and infrastructurs o
make this action pian a reality; o

«  Common Core State Standards are being implemented in K-3 schools across the state, and are resulting in changes in curricelum and
assessment, with a focus on skills and knowledge that prepare alf children for sucoess in college and careers;

s Early childhood Is period of human development defined as the years from birth to age 8. Research has proven that when curriculum, instuction,
and assessment is linked through the early childhocod years, children do betier. Looking at it this way, # makes sense 16 align standards and
assessment along a continuam from birth to grade 3.

«  Greater emphasis on valid and refiable ways to assess young children’s fearning; Vermont's pre-k programs share a comsnon research-based
assessment system called Teaching Strategies GOLD, which has sofidified for early educators the link between instruction and leaming;
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«  Multi-tiered Systemns of Support that acknowledge meeling children whers they are at with universal high quality instruction, eavircnments,
and refationships for af,, and targated teaching and support for those who need mors instruction to gam skilis, with intensive inferventions
avaliable for children whose academic and behavioral needs are the greatest.

These and other advances in early childhood education have created the need fo revise the VELS, A committes was esiabiished in 2012 to
synihesize the changes in krowledge, research, and praclice, both across the country and in Vermont, and make recommendations f0r 2 new
setof Verment Early Learning Standards. With the 2013 award of Race to the Top Early Leaming Challenge Grant, these revisions became &
reality.

Purpose of the VELS

The VELS is Infended to be & resource for families, ieacﬁérs, caregivers, administrators, and poficy mekers to answer two questions

«  Whal should children frow and be able o do to prepare them to succeed in school.and in fife?
s What expariences should be available in homes, schools, and communifies to help them gain the knowledge and skills that prepare them for
school and Hfe?

Regardiess of whether children are in preschoal, child care, or af home, whether they ars typically developing or have speoial developmenial
challenges and needs; whether"ihey are [eaming to speak cne language or many, the VELS represent common goals for davelopment and
learning during the early childhood years The VELS are 2 fool for adults whe ars responsible to understand these goals, and provide the
opportunities and experiences that aliow ait children fo make: progress soward or achieve them, incleding making adaptations and
accommodations for children's unique circumstances.

Use of the VELS
The VELS should be used to

«  Inform families abowt the development and capabilities of children blrth to grade 3
»  Guids educators in the development and selection of curiculum and educational strategies
e Emphasize the imporiance of play as the foundation for chifdren's development and fearing
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«  Support referrals of ohildren to qualified specialists when corcems about development are raised
e Provide a framework for administrators to overses curricular praciices and advocate for resources

«  Coniribute to a shared language and pubilc awareness about the significance of early chidhood edutation and experiences, and the need to
invest resources early and wisely

The VELS should not be used as

An assessment checkiist

A comprehensive clrrictlum

A tool to diagnose er label children, or fo keep children from progressing todthe next levet or grade
A mandate for specific teaching practices or materials :
" An evaluation of leachers or srograms

A ratlonale for excluding children from participating in programs.or experiences

s 8 ° * b #

Meeting the unique needs ofunderrepresented children
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Guiding Principles

We believe that

Every child has promise.

Every child develops through loving and nurturing relationships with adults and other chifdren.

Fwery child teams trust and respect through responsive and predictable relatignships. )

Every child forms ideas of how the world works and her piace in the world through active interactions with the worlgt and through positive relationships with
others,

Every child has a unigus tife-story written by the family, community, and culture of which she is a member, These unique differences enhance us ail.
Every chitd learns and develops best when her physical and emotional neads are mef, and when she teels safe and valued.

We believe thaf

£y

°

Familles are & child's first, consistent, and most Important teachers.
Famities are to be respected and supperted as partners and deci’sidh_ makers in the education of their child,
Famiiss” home language and culture are parl of the enfire families' identity, they are 1o be valued and maintained.

Wa further believe that

Children from infancy through third grade iearm through play, exploration, inquiry, engagement, asking questions, and communicating with adutis and sther
chitdren,

Children's learning opportu
current knowledge and abilities.
All early chiidhoodieducators - those caring for infants, teaching in a Head Start program, or teaching third grade ~ need 1o have and use a deep
understanding of child development in their praclices. ’

Curricula and educator practices in children's firsi eight years need to be aligned, accumulative, and appropriate to the child's developmental isvel.
Edueation viewed and implemented as a conlinuous, seamiess process acress the Birth through Grade 3 confinuum diminishes the challenges of transitions
and the “Fade Qut" sffect seen in K-3, espaciatly among the most at-risk groups of children.

sare best when they are relevant. infegrated across content areas, based on children's inferests, and builf on children's
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Belonging, Sociat and Emotional [earning and Deveiopment

“The foundations of sacial competence that are developed in the first five years are linked to emotional wehkbeirig and affect a child's later abilify o functionafly adapt
in school and fo form successful refationships throughaut fife.” -National Scientific Council on the Developing Child

From the time infants first respond to ol siles, ko when they are negoliating with us for just five more minites of play, to when they begin 1o understand how to work on a team,
our children are navigating the construct of our soclal world. Social and emotional skills are the “bricks and mottes” of alt areas of davelopment, according to Jack Shonkoft, Director
of the Center on the Developing Child at Harvard University (Epstein, 2009). The Head Start Outcomes synihesize the imporiance of this area by noting that positive social
emotional development in the early years provides the basis for ffe-long learing, relates to \ater academic success, and prevents future behavior difficulties and is more effective
than remertial practices In tater school years fHead] Start Bureau, 2007).

This lsarning area includes how childran inferact with adults, children, famillar people, strangers, and-at home, in schoat, chureh, or other community settings. They leam about the
groups to which they belong {family, classroom, religion, ¢ubs, sporis} and about thosa inwhich they may not be a parficipant. They dispfay a wide range of emotions that they can
identily, telk abowt, recognize in others, and lsarn to manage-these-appropriately. Soclak-Emotional skils eventuatly lead to chikiren being able lo work cooperatively with others,
recagnize and respect individuals, similarities and diffarences, and genarally et along with others in their world, When they are infants, they are looking to trust adults to listen to
their cries and meet their needs. As they maiure and their capacity for commumcanan grows, they make demands, leatn new expectations of behavior, ask why things are, and
begin to try things an their own, Laler, they work with friends fo solve problems and become more skiled in feading, following and working cut differences with others. As they grow
ard develop more competence in the social domain, they witl have perlods of challenging andisting In order to understand where the limits are. By the fime our children are
isaving the third grade, they will fixely have had best friends, as well as some enemies, successfully play complex garmes with rufes, be able io delay grafificafion for
longer ferm goals and begin to show empalby for others from their experiences with managing and understanding their own: feelings and impulses.

There are a mysiad of influences o a childs cial development including family culture, individual temperament, opportunities for practicing their growing soctal skifls with a variety
of children and aduils, sccess to different comi‘ﬁbnfty achivities. and the quality of thelr early care and education. Recent research from the Center for the Social Emotional
Foundations tor Early Learming (CSEFEL) siresses tat adulls oa_;'w shape and feach saclal amotional skills by using pasitive behavior supports and that children jeam these skills
mare effecively when they have consistent expectations and opporiuéities 1o practice thelr nawly found skifls in 2 suppartive, frusting Envifonment,

Comment [CSL1]: Although the newer Head

Start Child Development and Early (eaming
Framework doesn’t make thess sxacr seme pointy,
1 might be berter to inok st the hewst document
[2013) ter see i you can ite the newer document
sather than oRe that sn't curreathy i use [assuming

 this is 2 citation for the Child Outzomes
i Framewerk).

! Commaent [CSLA]: You couid consider

thentioning The stb-domains within the ELDE

 specificatly somewhere in this paragraph 50 that

there's a morg gireet tonneciion between what's

! being discussed here and what the reader will see
i onthe pext pages.

i Comment {CSL3]: i nddltlcnta iting CSEFEL,

fit ko th nkah ut referencing the
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Sub-domain: Relationshins

Goal: Children deveiop healthy positive relationships with aduits, pears and.wilki

grotipl

Some of the indicators of yourg children leaming to develop positive relationships are as follows:

The examples under ‘relationships” seam to iude both hebaviors that ehildren exbibi that are g
cribed a8 sosal shlie"—skiis that are necessary o gal aony with cthars ang

that &se befler i

sed iy iheir nelalionships wiih

ut glsa inshede some behaviors

i ofher words, o

shild could demaonatrate with any child, nat il

: could Taciitaie relat

I “mecial skl in BT You could consider sevarating them out and 24

2 pist synonympys with relationshiss {in

skl that seem to be Hore genatis

Infants and young foddiers (1)

{birth to 18 months}

|
|

Oider toddiers and twos (T)

148 mbnths to 36 months)

Preschociers (P)

{3- and 4-year olds)

: Comment [CSL4]: Perhaps this phrase 1sh't
: needed, Relationshins within 2 group would
probably be with peers

] Forrnatied: Highlight

: Formatted: Fant: Not ltakic
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Form & sense of trust and attachment with adult

1. Inifiate interactions with aduits by smiling,
gestuting or vocalizing

2. Look toward familiar adults and seek comfort
when feeling uncerfain

3 Forifbond uith primary caregiver

4. Enjoy playtng with and helping an adukt

5. imitate adult hehavior

6. Foliow adutt pointing or aze

lop a positive relati

P with paers

1. initiate interactions with children by smiling,
gesturing oF vocaiizing

2. Smile and show they fike being close to familiar
children

Standards

distrassed
4. Wateh and fisten to other children
5. Copy other foddlers; faughs when others laugh.

3. Demonstrate soncern of interest when others are

?ﬂaintai:{tf a positive relationship with adults

1. Spontaheously show their work to others

2. Tefl others about family membars and events

3. Enjoy simple turn taking games with adults
and may direc! adults in their role

o deveiop play. “relé?_.i_gnsﬁ s

- Al
Remember and usethe names of familiar
| peers

Réfing biay relaioniships beith peers

differences among people .
. 3. . Enter into play sivations and play cooperatively
th-one of more children

4. Develop fiendships with peers

5 Demonstrate sympathy and caring for olhers

£ : aho
8. Re-establish a relationship with others after 2
gonflict

- i adulis
Maintain attachments with adults

1. Demonstrate affection for famifiar adulis
Hhrotgh hugs, kisses, making gits

Z.  Separate from imporant aduits in a familiar
seffing with minimal distress

3. Show preferencs for one adult over ancther
when more than one is present

: Comment {OSLBE: it's usually better for the

" | language used in indicators to be something vou can
i wee doring the age period being adaressed,
© “Maintain” may not be the best ward,

Comment [CSL11]: Thic may not be cear, 1

! thee b way to deseribe what this looks likefuse

behavioral descriplors.

: Comment [CSL1ZT Cm not sure that this
© terminology i clear. Perhaps it is “relatrenships

demonstrated through play’?

* Formatted: Highlight

Fortmatted: Highlight

Comment [CSL13]: Exploring new experiences

i and expioring/understanding differences amang
i people swern to be twa distinet concepts. Perhaps
: this should be two separate exampies,

| Comment [C5L5]: Could this inchide 2

kehaviatal descrptor of what this expectation looks
Hke?

Comment [CSL9]: 1 am not sure what a “play
relationship” is. Do vou mean "develap relationships

. through play” or "duting play?

i Formatted: Highight

* Corument [CSLB]: Although you may not intend
* for these examplas 1o be in & continuum, thes one
© seams particeiarty young o be a1 the end of the ks,

Domain: Belonging, Social and Emotional Leaming & Devalopment

Sub-domain: Relafionships

Some of the indicators of yogng chilgren learning to.develop posfiive refationships are as follows:

Kindergazir;ers (K}
(5- and 6- year olds) i

First Gradess {1)
{6~ and 7- year oids)

Second Graders {2)
; {7~ and Byear olds)

Third Graders (3)
¢8- and 5-year olds)

. Comment [CSL7T: | noticed that stranger
i whwiety is not included among the examples, but

i 1 this seems to be an important aspect of developing
i an attachment refationship with an adult. it is
| inciuded under the "sense of beiongmg” standard,
., wiers other examples address attachmend, but not

among the examples for this stendani.

Formatted: Highlight

Comment [{81.10]: This example seems a ktde
advanced for this age group, yniess vou mean that
chifdren this age notice physical simitarities and
difterences, and hotice these differences with

suppart from adults wha pomnt out differences..
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Build trust with aduit

1. Sofieit help from adults to
accomplish chaflenging tasks

2. Respond to and question aguk
dirsctives for greater
understanding

3. Engage in raciprocal conversation
with familiar adufis

4. Trost tarliar adultsnd cese
peers

5. Seek adults’ acceptance and
frigndship

6. Seek help, clarification, and
permission from famiflar aduits

Develop a otisl identity

1. Engage in cooperative learning
activities {0 somplete a task

2. Play cooperatively with 3 or 4
others for sustained perdods of time

3. Express themselves in new
sottings

4, Engage in games and activities
{hat require adkerence o ruies

5. Initiata sharing and tum taking
when appropriate

Standards

comparison to salf

7. Recognize posifive qualities in
others

8 tnvite others fo join a group

& ldentdy Closgifriends on the basis
of proximity and frequency of
interaction

8  Respect and others difierences n .

interactions with peers and others

1

2.

Refledt.iiparihow their behavior
affetts oihers

Seek hefp from peers and aduits
when needed

ldenitify ways fo work and play wefi
with peers. .
Demonstrate jositive:$6c:

Respect the feslings, rights and
bafongings of others

Bhow Increasing ability to
constructivaly resolve conflicts with
peers

acfivities -~ s
Regognize posifive qualities in
themselves and othars

Show consideration. respest and
compassion for others

Cooperate in smalt and large group |

interactiong with pears and

hehavior

1. Establish ang maintain positive ©
refationships with peers

2. ldentily the positive characteristics
of friendship

3. Apply social norms fo connect and

infgract with others

... igrognize a connection between

personal behavior and social
CORENICATION

Paraphrase ways 1o stay'safé from
svangers,

Listen to others and begins to
understand their perspective

“Begin to advosate for seff and

others

Speak up aboul an injusiica they
see and take action with peers
Consider the bast approach toa
problem before reacting

. Developia conseience and moral

standards

safoty considerations guide
behavior

Recagnize thers are differences in
skif:and abilty among peers
Diseriminate different points of
view afmgny peers and olhers

__ Demonstrate respect for personal

snace and belongings.

Halp thamselves and others make
sucially acceptahle shoices and
responsible decisions

" Dramatize ways to stay safe fron:

strangers

Bescribe appropriate responses-to
harassment, builying intimidations.
and abuse

Analyze mare complex prabems to
nelp identify the tyne of solution
needed

Ehogsd trends based
personalities rather than i
same foys/activities

" Comment FCSLIB]: The ndicazor should start
i with a verb in order 1o destribe # behavior that is

experied

. Comment {CSL1G]: I seerns that the separate
¢ strand related to trust and attachment with famitiar
: aduits has been merged with pee: interactions and
i not speciiivally entified for this ape group throogh -
i third grade, Not sure if that was the intentian

i Comment ICSE22]: The indicator should begin

with & verb

* been dropped and the indicatnes for tiis age groc”

: Comment [CSL28]; Peraps this should be
+ called sorial sklis? | alss aotivad that The consthisct

of relalionships {with pesrs and with adults} has

i Comenent [CS1.33Y: Since ali behavior with

Gther parsons is “social bekaviar”, perkaps this (7Y

| Comment {CSLANY: Whatis the behaviet yo

wonld gee—tan yau put “reflect vpon” thic

: Comment [CSL29]: Term that should be
i defined.

| Comment [CSL24]: This term showl be

defined,

Comment [CS1.34%: This seatns 16 repeat the
indicator at the 16p of the Hst, i there something™

Comment {CSL21]: T wrminotogy may need

to be defined or replaced with deseriptors that

Comment [CSL2SY: This indicator may not by

i ciear, Does this mean “recpgnize that acions 7

| Comement [CSEE5]: Paers should not be

referenced under this indicatar because the

Demain: Belonging, Secial and Emotlional Learning & Deveiopment

Sub-domain: Emotions

Goal: Childran develop the abllity o ident:;a‘y: understan, and express emations in a healthy way.

Some of tha indicators of young children isaming to identify, undsrstand, and express emotions are as follows:!

: Comment [C8L263: This idicetor seams pretty
T different from the other examples.

: Comment {CSLL6]: The indicators under this
i catagory seem 1o b referring To soulal skills rathi ™

Comment [CSL30): This indicator seams
different fram tie others.

!

: Infants and young foddiers (i)

% Glder toddters and twos (T) i

Preschoolers (P}

| Commest [CSLR1}: This may be difficult for
: teachers 1o observe,

: Comnent {C5527): s there a way to
 cammunicate this indicator in obssrvabie terms?’

: Comment [CSL17J: This one inditator seems to
i be abowg peer rekationships rather than social skifls.
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{birth to 18 months)

(18 months to 356 months}

{3~ and dwyoar oids)

Standards

Srile at inleresting sensary stimuiation or famifiar
faces

Cry when in physical or emotional distress
Expregs fear

Resist engagement with unfamiliar others; may
ery or demonsirate faar

Exprass pleasure with smiles, coos, belly laughs,
is precotminantly happy

L S B

Express a range of emotions

Begin to show ramorse

Show affection

Bamonsirale concern when caregiver Is
distressed

Express anger and sometimes. tantrums
Show frustration when unable to express seff
Demonstrate Jnderstanding of another's distress
and attempl to comfort the other

: fear

Useand understaiid 2 Merigty:ofwordsilo
describe feefngs

Begin to demonstrate ampathy
Recognize and label differant amational
eXpressions

Recognize fealings in thomselves and othars
Learn to calm themselves after brief pariods of
tistress or excitament

Bagin toleaimid control angar

Usg pretend play ie practice a vatlely of
emofianat sifuations (e.q., scary monsters,
superheroes)

i Comment [{CSL34]: How would a child bis age

{ express smotions? Perbaps you tould include &

: description of the benaviors that aduits are kikely to
1 see jr this age proup,

: Comment [CSL35]: What are the expectations
ur how enotions would be expressed at this age?
here wouhd probably be some expeaations for
Hilfdren this sage to exprass some amations

¢ verhally

¢ Formatted: Highlight

i Comment [€5L32): How would & child this age
< express fear? Can youl include behavioral
! indications of fear that & caregiver woult faok for?

Comment [C5L36]: Is this indicator diffsrent

from the ane abave? Perbaps this indicatar i about

hildren’s abillty (o label emotions rather than

: ewpress their own feelings at the time they
experience the feeling?

‘ Formatted: Highlight

¢ Comment {CSLE7]: There seems to be same
wwerlap hetween this indicetor and the first two
indicators.

Comment [CS1333: Perhaps you rould add
some indicators to descrihe what waukd be

| ohserved al the oldest and of this age graup, These
indicators may not fully cover emotional expression
at the 18 month aga.

Comment [CSL3BY: This indicater seerms similar
ta the indicator ahove i

Formatted: Highlight
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Domain: Belonging, Soclal and Emotional Learning & Development
Sub-tomain: Emolions

Some of the indicators of youny children fearning o dentiy, Bdersiaig. and expross emolions are as follows:

,Kinﬂergam}arsg (K) : Conyment {C5L38Y: ( noticed that the preschoot |

Eirst Graders (1) secondGraders (2 ¢ 1 . Third Graders (3} | indileators Inchade one reiated to children expressing
i emotions dyring pretend play, but there isno
{5 and 6- year oids) {6« and 7« year GldE) {7- and B-year O|GS} (3- and Q-year olds) i nention of play in This age group.
. ' | Comment [TSLA07: | noticed in the two oldest
1. Label various feelings and 1. Retogrize how the body and 1. Describe various smoions and the | 1. Demenstiats ie-abitets Identifd ‘ :‘;;i':::im::x ;":}::;’::’:: :':b:{u;un‘t o
emutions {ace ¢an show different irumstances that cause them. the calses and consaguences of i

much emphasis on their abikny 1o control strong

2. Recoghize how emotions are finked

emotions

-—Ligeriminata between more

various emotions

i emotions,

to behavior ldentify more complex feelings complex feslings and emotions 2. instances of empathy Comment [CSL45]: Perhaps this could be
Display emotions approprataly and and emotions &7 Provide physical and emotional 3. Interpret to others why feelings are “describe”
acoording to the situation Modify intensity of emotional, comfon as an expression of hurt Formatied: Hightight
Respand with sensitivity and roaction to the situaton empathy 4. Recognize thal s specific feefing ¢ Comment [CSE41]: What would be the
l sympathy when social partners Acknowledge when their feslings |+, Reconnize that Briok does not slways conslate with behaviars that indicate & chiid is abie to “recognize”
fects e hurt fations: may oeot ki ‘e acil { how emotions and behavior ars connectad? Try to
;:press leaings - ;9 Ul wariations may o¢ . g‘ - ; AKIng @ spedilic aclion ; describe the behavior that teachers would look for,
monstrate empathy by usin rprass emolignal distress incretents, not i an all of nothing . Describe thoughts, fesfings and :
w . 4‘ patey oy 9 T 3 o N ) < i & i Corement [CSL48]: It may not be dear what it
k<l words of actions when coﬁnerned whoh thelr feeligs are marfer. ‘ ‘ emuaitons based on prior ¢ rneans to “intefpret” an intanice of empathy.
K] about what others are feeiing Use prefend play o praciices Examine: why their feefings are hurt experiences o recent situations i Perhaps this could be written “Describe what
= 18 Confinuesio require adult variety of emotional stuations ; happened and what the persons lnvoived are fesiing |
W N i L B - when they cbserve someone else sxpresging
assistance to control emotional empathy”?
distress . | Comment [£51,433: Perbaps it is not dear what
7. Employ some problem-solving £ an "smotional variation” is. Fhis might be written
skills to manage strong feslings in 4. . “emotior be d s celative
themselvas and with ofhers i

| Comment [CSLAA): tn order for this to be
| obsarvabie, perhaps this coult be worded "Discuss
i why their feelings ate hurt™,

+ Comment [CSLA2]: Perps this could be stated
something ke, “control emational distress with
adult assistance” ar something lke that to put tie
! focuss more on wiat tve child can do than on what's
| nosded from the aduft.
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Domain: Belonging, Social and £maotional Leaming & Development
Sub-domain: Sel-Regiila

return o a frame of mind that fosters learning, engagement, and positive relationships.

Same of the indicators of young children learning seif-reguiafion are as foliows:

ey tise their grov&ung al 1Iﬁles of selfvrégulatiun té su.stam.or

Preschoolers (P}

(3~ and A-year oids)

Comment [CSLA7]: This is an imporiant srea ta -
adress, but can be difficult to operstionalize

. through indicaters. You may want to fook at the

+ extent to which it is clear how each of the indicators
{ relates diractly to self-regulation—is the Zonnection
i clear?

infants and young toddiers (1) J Older toddiers and twos {T)
{birth to 18 months) {18 months to 36 months)
1. Cry er vocafize for assistance 1. Disnlay disfress when routine is changed
2. fi caregivers for € 2. Seek out aduls for comfort
3. Respond positively fo adult's attempts at soothing 3. Attempt to cope with feelings through verbal,
4. Apply calming and self-soathing methods for brigf physical, or sottal mesns
w periods 4. Requast help from others
T 5 Manbulateichietisto caim self 5. Follow single-step directions
g & : & Display interest i1 play with others
&% | 7. Distndiist change i the tone of veice of others 4

e

o

Engage in pratend play o

Ablde by another person's ideas or wishes
Wait for shoit petiods of time to satisfy a desire.
Foltow simpte rules, routines, and directions
Moderate actions and responses {o others with
minima] directions from adulis

Start or stop activity based on extemal cwes
Taka furps during activities with others

Focus atention for brist periods during a sefi-
selected activity

Shift attantion and manags transitions with minimaf
directian from aduits

 Comment [CSL52]: perivaps this

getting at
the child's ability to facus attention? i so, perhaps it

: would be pood to say “engape i pretend play auer
: 5 short periot of time™?

! Cotamtent [OSES0}: Perhaps it would be gnod to
! also acknawledge that chitd in this age range may
: fose rontrok of thelr emotions of theow temper

tanteums that becomme fess intense, ast for shorter

: periods of e, and become less fraguent.

{ Comement FCSLE11: § may net enderstand how
: this indicator $its with This standarc

| Comstnent FOSLARY! is there 2 ciearer way to sy

this? Parhans “use favorite objects 1 Calm seff |

{ @mnot surs there is 2 bit difference between this

indicator and the one above.

Domain: Eelcnging, Social and Emotional Leamning & Development
Sub-domain: Sel-Regulation ’

Comment [CSL497: Deccribe the hehaviors that
would indicate a chid has distinguished 8 change in
tone of voke of ethers.




Goal: Children igari:to manage their strong feelings, hehaviors, states of arousal, and focused atiention. They use their growing abifities of self-regulation to sustain or
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returm fo a frame of mind that fosters learning, engagement, and positive relationships.

Some of the indicators of young chiftiren learning self-reguiation are as follows:

and small group bictifies

Kindergariners (K} First Graders {1} Second Graders {2) Third Graders {3}
(5~ and 6- year olds) (8- and 7- year olds) (7~ and 8-year olds) {8~ and 9-year olds)
1. Foous attenfion and resist 1. Foous attention for brief periods on Demonstrate longer attention span | 1. |nitiate the uss cFselicalming
distraclions tasksttopics assigned by others whils engaged in tasks assigned strategles to cope with
2. Foous on a self-selected achivily or | 2. Avoid acting on impulse by calming Hy éﬁhers uncomfortable é_mu’ii" s
task to pomipletion. down when expetienting strong Analyze more complex prablems to | 2. Demonstrats the ability to soive
3. Demonstrate control of impulsive emotions help identify the type of solufion problems and manage strong
behavior 3. Make decist heedsd b fesiings using oreative sitategies
4, Recognize how own actions affect probiems Employ some fchnigies for sefl Engage in pro-active seff-
others independently regulation when needed management strategiss using
5. Kenage feelings and social 4. Describe strategies to cope and Focus aftention without interruption indirect methods such as readin
situafions with greater manaye stress effectively on tasks/topics assigned by leaving potentiaily chatlenging
indgpendence 5, Demonstrate uneven abifty o by others for & duration of at least situation before losing soniroi
£ |8 Sesk help, clarification, and practice lechiies for self- 20 minutes 4. Demonstrate prhigher abifityto focus
.§ permission from teachers or other teguifation | Undersiand and independently attention and sit calmly during non-
§ adults 6. Dewmonstrate an abifity fo tolerate apply steps for reselving more prefered activities {e.q., al-school
@» 7. Resolve some simple conflict tast minute changes and less camplex confiict and probiem assemblies}
through negetiaiion and detailed directions solving strategies 5. Concentrate on projects and
compromise before seeking adult Rechinize that sef-instruction can complets tasks Wil feviinteruptiong
be applied to review and medify 6. Maintain attention for fonger than 30
8. actions wrinies, I
1. Employ selt-instruction for planning
behaviar and regulating actions,
3 tand and apply some basic '
steps for problam solviag and
relaxation techriques
0. Engage in more structured large

i Cotmiment [CSLS3]: Perhaps vou would want to

: include 5 "quatifier” for this indicator, sinch a4 “For

i short pariods of tme” 1o Indicate that the

: expectation isn't for a landevgarten-age chitd to it

i for lang periods of time {or perhaps vou want 1o

i combine this indicator witi: the one that follows and

+ Indicate that focus and resisting distractions is wher -
i the chitd is doing an Fcivity hie of she has selerted).

Comment {CSL61]: Good. fust be sure to deting
of provide a desermtion of “self-caimng strategies”

Comtnent {CSL547: Gaod! Conveys that it's
important the chiid has setected b aetivity aned
defines what you want to see twdthtut implying that
it's impartant for the child to focus for a specific
amount af time}.

: Carment {CSL55): You might wantte intlude &

“qualiier” for this indicatnr. Would you expect this
Indicator to be demonstrated alf of the tine or
Voften™?

: Comment [CSUSST: tt may ot be clear what
f this is descriptingfreferming to.

: Comment FOSLB0Y: This mdicator s=ems o
: overiap with the flrst indic

Compment [CSLE2): 1t may not be clear what &

i “higher ability” to focus is. Perhaps this means that

echildren can “consistenthy” forus attention dunng

i not ~preferred activities {for shom periods of

time?].?

! Comment [CSLSBY: Pernaps It would be helpful
© 10 explain wiat “techngpies for seifrefivlation” are
i and think abowt whether this indicator is different

1| from the other indicator in this age group.

: Comment [CSLE3]: Does this mew: “when not
tinterrupted” o it spite of a few interrupiions”?

Domain: Belonging, Sacial and Emotional Leaming & Development

- | Comment JCSLE6]: Since al of these indicators
+ are refated to self-repulaton, you probably don't
: feed this phrase,

i Comment {C5L57]: The preschacter indicatoers
. addressed the ebility ta shift attention and handle

transitions. Perhaps that is an aspact of seff-
regulation that should he addressed arthe

< kindergarten level as welf,
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Sub-domain: Belonging
Goal Chitdren

¢ Comment CSL64Y: Perhaps this should indude

demonstrate a sense of belonging to their Farly, commuti

“classroum”F
This i & particuladdy important bad "cky” srea of chidrer's developrment o address. The indicalors shoutd focus on charg ihat are directy relaled to 2 sanse of belonging )
10 e prolols inwhich ey ang members. You e ntio be careful about focusing loo much s culiural tradifions s, 2% hese lypes of exampies san loslr s
Mot approest to siudving dfferer oulures i o wiihin the roups owhich fey belong.
Mary of the indicators arp aipat becaniss 1
s vvarall it may be & good belane .
carelsly at 8 counis of the ndical i seam 10 io0us on childeen’s knowistae of giler culfures afi 2 sense of belonging ko their o By, Claseinn, ang communily ::‘Formmed; Fant T

of bolenging with ane's

sies than within examples selated i2 2 s

4t il

aroups. [s possibls that inowied
tarnily, community ane oul

ares (e, ol my own culture) might i befisr

Some of the indicators of young children developing & sense of belonging are as foftows:

T 1 B

i infants and yourg toddlers (1) ! Cidertodolers and twos (T} Praschoolers {P}
| |

i {birth to 18 months) ‘

{18 months {0 36 months) {3- and 4-year olds) ‘
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Standards

oo o=

Baginto anticipate some routines
Show preference for primary caregivers
Smile, wave of laugh in response to friendly adults

. Show fear of unknown people and places

Anticipaie daily routines

Talk sbout family and famifiar people and places
Feel comfortable in a variety of places with
tamikar adulfs

BEGIA TS help with chores, housebold tasks
Enjoy stotles, songs andfor poems abolt a

varisly:of peopleand cilfures

Show preferences for most famiiar piaces and
things {a.g.. only lkes poliy at home}

ounderstand the rights of others

Show or talk about objeots from family or ;:mture;__ S

thsa family and community scenalics in pratend
play

Recognize the significance of celebrations and
traditions

Retoghize similarities and diff bety

self and other people, such as gonder, race,
special needs, culturss. languages, communifiss
and family structures

Take pride in own family composition and
demonstrate an interest in others’ fanillies

Comment {C5L66]: "culture” may not be the
: right word here, berause "cufture” refers 1o the
: vateas traditions, customs ete of proups of peaple.
| perhaps another word hers could he “community”,

which might be refated to what you are tiying ta
accomplish (recognitron of the child's cuitucal

i group).

: Comment [CSLES T Perhaps this shauld say

i "that refiect thesr awn family and cutural group”

| rather than @ "variety of people atd cutiiees” since
* 1 this standard s about the child's sense of helonging
+ with his/fier own group rather than
| ynewledge/appreciation about other

cultures/groups?

: Comment [CSLE7Y: The exanmiples withm the

1 younger age groups included axamples related 1o

i participating in routines or taking respansibifity for
i chores/tasks. Parhaps that aspect of a sense of

belonging should be carriad forward ta thiz age
group?
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Domain: Belonging, Social and Emotional Leaming & Development

Sub-domain: Belonging
Goal Chitdren

Some of the indicators of younyg children developing a sense of befonging are as follows.

sasingly dermonstrate a sense of belonging to thelr family, community, and cufture,

Kindergartners {K)
(5 and §- year ofds)

First Graders (1}

(6- and 7- year clds)

Second Graders (2)

(7~ and 8-year olds}

Third Graders (3)

(8« and G-year olds)

1. Adapt to larger groups, but stil
need scktary piay tme

2. Cocperata in groups by heiping,
sharing and fum taking

3. Help younger children do things
they can't yet do by themselves

4, Reportto friends or adults about &
famby of cultural tadition

5 D the sbiftty to allow for
" own personal space end respect
5 others’ space
~§ 6. Paraphrase the purpose of rules
m
n

bl

Ed

Join with friends in music and
activities from their culiural
traditions

Bond with family and friends who
share their time and taients with
them
Retasnize different sthniciouliural
groups

Display knowledgé and pride in
personat aﬁmicﬂcﬁ'@r&i heritage
Recognize that ofhers may
experience sftuations dﬁ]ierently
itithe purpose of ruies. Show
Xibility; & rule is a rufe

fad

e

g

Relate a tamfly, or eultura! tradition,
dafice, song of practics with
Glassmates, friends and family.
Ingquire about own farmily history
and ouiture.

Connect with other chiidren in
different settings and £d
Base frisndship on mutual
enjoyment and activilies

Uss Eistening skilis to identify the
teelings and perspeclives of others
Devalop relationshins with other
chifdran and with frusted adults
Seek acceptance from peer group
Recaunizé that others may have
confiicting perspectives based on
differing personal experiences
Exprass feslings that things are
arjust or undair

{hiritel about themselvas in the
context of heir family, culture ang
environment

Imitste actions of fiends in an
offort to feel 2 sense of security
and beionging

viewpoints on a variety of topics
Demaonstrate the ability to work as
a parner with shifting roles of
ieader and follower

Gain acceptance of peers by
checking to ensure that they ara in
agresment with actions and ideas
before proceeding with shared
activities

Shows flexibility in applying rules in

games and play

| Comtnent {CSLT1): This indicstor is a good
example of reflecting the 37 grader's incressing

| ability 16 reed and write a3 part of & way she/he
might demonstrate knowledge related 16 the

; standard. Be sure that "irt the contest of ' is clear.

Comment [CSLT0]: This indicator seems to be
maore hout chilren's appreciation of people from
ofther groups/settings than their sense of belanging
with their ewn group. I'm ang sure what "in
gifference settings” refers 1o ~perhaps outside of
school? i so, would a teather be able to observe
this?

Cowument {TSLE8]: 1 arm not sure that 1 am
interpreting “personal space” correctly, but wauld
recommend that vou loak st this indicator carefully
* because peopke from difterent cubtural groups have
different norms about the amount of persanal

space. Be careful that the warding of this indicator
dowsr't work against children who are from caltures
: where personal space expertations are less than :
what is expected in other tultures/the majority
cultire.

; Comment [CSLE93: 1 am nat sure that the
tonnection between indicators thet relate 1o
children’s knawladge of rules and how o apply

| them with their sense of befanging with their family
and cultural groups is dear. This may require some
explanation within the introguction or perhaps you

¢ woukd want 1o be sure 1o provide ah explanation in

| professional developrent.
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Communication

Communication is 8 dynamic interactive process in which children engage in activities to exchings ideas, fealings, wan%é_ and needs. it is our way as humans, 1o interact
and relate with sach othar.

Children learn language to get things done and fo communicate. Learning the systerm of language is secondany 10 its social pwﬁé}s& Lxchanging information is Jess
imporfant fhan creating social connection. (Cathering Snow, 1997}

We cannol nol cotmunicate, |tis partol our being human. Wa are social, refating with each other, creating common means of inferacting through our communications and
languages. Communica_tion is a daily accurrence, encompassing alt aspects of who we are. We communicate through our actions; through our gesturas; through owr words; through
raading and writing: and through our creative expression. We communicate internally through our thoughts and externally through our interactions with others.

Commusdcation beglng with the very first exhalation of cries at the moment of birth and the vegetative sounds, such as sated burps and fussing whines {Ollar, 2000; Stark,
Bernstien, & Demosrest, 1983) (Hullt, Howard, Fahey: 2011 p. 314). Thess early refiexive sounds develop into purpaseful speech consisting of vowel and consonant combinations
eventually becoming functional words within language. For those who are deal, communications oceur through a gestural fanguage with an established grammatical system, but
thare [s typically no speech. Thus, communication can ogeur without speech.

From sounding simiar during the Tirst vear of fife, infants around the wirnd begin to prune out neurons in thelr brains, defeting newrons they do not use and focusing on the
speech sounds and language(s) of their home environment. (Hulit, Howard, Fahi'ey: 201%; p. 315) itis in the home envirominent wheee first communications tevelop, Our babies
need secure, loving refationships in crder to fest comioriable expressing themselves; o take chances ani isks to relate with others and ulimately to communicate. From first
sounds, children gevelop words and grammiar into language to becoms COMpEIaNt CoMMUNICAtors. With common communication &5 & fool, chitdren become successiul members of
their family, iocal community, and our global soclefy.

Eatly devalopment is interconnected betwaen cognition, motor skifis, communication, emotional growth, and socialization. As children discover the cognitive efement of
abject permanence, undersianding that an cbject out of sight stil remaingipresent, :?;!ey express words to labet the phenomenon: Where go? Thera isi. As chidren begin to take the
sremendous first steps walking independenitly, they concentrate so hard on this gltfious moment that they may no! be able 1o focus on taking for a bit of time. Talking is placed on
the back burner unti walking is stable. Infants need fo experiment with different mouth postures in order to manipulate the tongue and mouth for tater sound production - an intricate
motor skill. Development is.l_g:ierwoven; all pleces fiting together, inlerconnecting fo make a whale child; a remarkable human being.

Leaming an additional Janguage is a complicated yet prevaient endeavor globally. In our increasingly diverse communities throughout ihe world, ot culfures are
intermingling and aur languages inferwine sometimes creating new words. We are co-existing. Qur diversity, complicated and chalienging, is a gif, empowering us to greater
strengtiis s a species, interspersing our igeas, mores and reasons for being, Through common, meaningful, and positive communications, we can develop a successful global
community to sirengthen our iarh,

[~ {C8LFIE: i di

| many Imporiant idess related to language

! developrment, 1t might be good to also address

; literacy and creative expression in order tn provide |
a more explicit distussion of the sub-damalns that

i are included in this domain,  think this is intended

{ 10 be a0 introduction to the whole domain, 2nd

¢ then thers is a separate introduction to sub-

i domains—language, literacy and creative
expression—but It is not clear. Much of the tedt on
this page is related to language development, and

i then it is followed by another introduction that
addresses janguage develapmant, $o the structure
for the domain was not as diear as it might have

i been if this page included text related 10 4l three

i sub-dormains,

| Comment [CSE?3]: P wondering f you aiso |
+ want to knchude an explanation of how the Common

! Core standards for this domatn "fit” with what's
hiere, particuiatly given that ohe sub-domain has
incorporated the Lommon Core “as is” and the
other has not.
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L:an HAGL Comment [CSL743: Note that on the following

B g ge - préges the sub-domain is titied “Speech and
tunguage Development” rathver than just

1 “Languape”

Chitdren learn language o get things done and to communicate. Learning the sysfem of language fs secondary to its sovial purpose. Exchanging information is less
important than creafing social connection. (Snow, 1997, p#)

Language begins with the very first crias at the moment of birth and the vegetative sounds, such as sated burps and fussing whines {Olier, 2000; Stark, Remstien, & Demosrest,
1983). These early reflexive sounds develop info purposeful speech consisting of vowed and consanant combinations and eventuatly become functional words. It is in the hame
environment where first communications develop. Bables need secure, loving relationships in order o feel comfortablie expressing themseives; 1o iake chances and fisks o Telate
with others, and ultimately to communicate.

Fram first sounds, children develop words and grammar Into ianguage 1o become competent communicalors, With common communication as a 10sh, chilgran become successiul
members of their family, iocat community, and our giobal soclety. For children who are deal, communication ocours through  gesturai language with an estabiished grammatical
system, but there is typically no speech. Thus, communication can otcur without speech,

Early language development Is interconnected with cognitive development, increasing motor controlzemotianal growth, and soclalization. For example, as children bulld the concept
of "ebject parmanence”, and undersiand that an object out of sight still exists. they express words to'tabil the ohject and the phenamenan; Whers go? There is feddy! As children
begin 10 take their first stops walking independently, they concentrale so hard on this achlevement, that they may not be able o facus on talking for some time. Talking is placed on
the back bumer unti walking ts stable. Addilionatly, infants need to experiment with diflerent mouth postures in order to manipulate the tongue and mouth for later sound groduction
- an intricate motor skilt. These examples demonstiate that tanguage development is inferwoven: all pisces fitfing fogether.

Leaming to speak and snderstand more than one fanguage is a complicated yet prevalent endeavor, glabally. In our increasingly diverse communities throughout the warld, o
cudiures are intermingling and our lanpuages Jntertwine sometimes creating newawards. We are co- existing. Our diversily, complicated and challenging, &s a gift, empowering us o
greater strengths as a species, interspersing our ldeas mares and reasans for beling. Through common, mearingful, and posifive communications, we can develop a successful
ghobal community to strengthan our earth.
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Domain: Speech & Language Devalopment

Sup-gomain: Listening and interadting
Gozl: Children demonstrate curiosify about and awareness of thef

rroundings

Sorme of the indicators of young chitdren developing an ewareness of their surroundings are as foliows:

Standards

t
2
3
4.
§
I
i

Demonstrate frust and regulation

Cry gnd pause for resul

X ?Stog crying when spoken o

Anticipate activities {ex. meals, play)
Soothe to music and song

Stop action when name is cafled
Respond ta come here

Follow simgle commands (ex. Please st down. Dnnk

your juice ]

Piay alongside peers in groups

Take tums talking with peers and adults

Relate personal expaniences (ex. Gofo Dadghy's
today.

{nfants and young toddlers () Older toddiers and twos (T) Preschoslers {P}
{birth to 18 months) (18 months to 36 months}) {3- and d-year olds)
Demonstrate cunosity with environment D trate purposeful listening Demonstrate purposeful fistening
1. Tum head to sound source 1, Follow 2-step directions (ex, Please lake your dish to | 1. Follow simple 3-step directions
2. Qrally explore toys and ohjects the sink and wash #.) 2. Answer simple flow much, how long, whaf . . .
3. Reach for objects in proximily 2. Mainteln attention while Sharngibooks _and how questions
Demonstrate desire to he with athers 3. Pointto body parts, objects and pictures, upon 3. Respond fo simple analogies. such as “An elephant
T Look at face of primary caregiver fequest Is big, and a mouse is, , ,° e
2. Prefer mother's Voisel o 4. Listen to short siories, board books, songs, nursery | 4. identify missing parts in pictures or on bbjestd
3. Exchanye faclal expressions, ex. smilke rhymes Engage in cooperative play with peers
4. Held arms out to desired adult or other person Demonstrate interestin peers 1. Perform related activities in play ~ logically
8. Play participatoty games, such as paekaboo and 1. Use language to gain stiention, ieques( information, sequencing tasks
pat-a-cake, elc. comment and describe 2. Bhow functional use of foys {ex. spray water from fire
8. Take tums vocalizing 2 Pa}:hfcipat:e in short peer gathenngs such as at hose)
7. Initiate vocal turn-feking playgroups, story hours, or chidcars centers

3. Imitate symbolic use of toys, such as using a biock
as & pretend phone
4. Assigh roles and routines with peers in play
. stenarios

|5, Pratice daily hie“experiem.;;s. ;ﬁ.piay‘ such as .g.].emg

1o the store
€. Beglhring fo share
Engage in conversations
1. Meintain topic of conversation 2 - 4 turns & follow
detailed explanation
May inteTrupt conversation to interject comment
Say please and thank you without reminders
Change topics of conversation abruptly
Use simple ianguage when taking with younger
children
6. Teliiong run-on stories

Comment {CSL?5]: | assume you are addressing |

i “interacting” rather than “speaking” to convey that

This sertiar is about rrote thae just speaking, but
also about rurn-taking, etc. and to convey that
children express themselves in a variety of ways,
including speech.

Comment [CSL?6]: I'm not sure that this :
standard is an adeguate esoriprion of what is being |

: evpected, particulacly for the oldest age proups. It

seems that the inditators in this section are about
Fistening of receplive communication and
conversation skifls (o “speaking and hstenmg” from

i the Commaon Cone} rather than just awereness
. offturioslty about their surrsundings. Think
: carefully shout how to reflect the contert of this

ared within the standaid statement.

* Comment JCSLIT ] mMany of the indicators in
: this age group are not directly redated to children’s
: “istening” skills, | reatize that the indicators about

exploration and acting on obiects are relsted 1o

I euniosiny and Lxplaration, but you may want ta
* {ocus mote direstly on listening. fiost of the

indicators at the upper age groups are mots directly |
related to lstening,

: Comnent [CSLBD}: Does this mean while an

adult is reading te the chitd, or does it mean shating |

: & hook with & pest”

: Comment [CSLBLY: This might bea bit
 advanced for this age.

Comament [CSLY8]: This indicator 1s more

directly related to listaning. Think about whether

this is something that teachers would actualiy

abisetve and haw they would bserve thisina g
caregiving Situstion, it would probably be something
they would ohserve at the end of the day when the
chldd is being pleked up and It might ook more like
excitement or other signs of pleasure witen the

.. mother arrives and Sirst spmeaks., ¥ you can wse mare

descriptare language, it would be helpful.

Comment [CSLB2]: is this directly redated t
tistening skifls™ Can you word this ity & way that it is
more ditectly relzted to listening skills than to other

* cogniteve skille?

: Commaent [CSLE3 Y The indicstors in this group
i address very important soctal play skills, but may
+ not show a direct conrection 1o the slandard -~ think
i: about what aspects of social play are girectly refy i

: Comhent [CSL79]: This indicator sgems & be

more ditecthy related 10 the standard,
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Suh-domain: Listening and Interacting
Goal: Children demonstrate curiosity about and awareness of their surroundings.

Some of e indfeators of young ofiidren developing an awareness of their surroundings are as follows:

Standards

2

3.

4,

Prasent chronological narratives
ahaut past experiences

Develop slaborate storylines in play
soenarios .

Sharing foys, objects

Adjust message to listener's -
perspective

Engage in conversations

1. Maintein topic of conversation for
about five lums

2. Present chronological narratjves
about past axpericnces

3. Adjust ressage fo listener's
perspectiy

Engage in conversations

1. Maintain lopic of conversation for
more than five fms

2. Express own thoughts and feelings

3. Present chronological narratives
about past experiences with detallad
descriptions

4. Adjust message to listener's
norspective

Kindergarinersi(K) First Graders{%) Second Graders (). Third Gradars (3}

{5 and &- year oids}) {6- and 7- year olds) (7- and 8-year olds) {8 and 9-year oids)
D rate purpaseful fistening Demaonstrate purposeful Bstening Derzonstrate purposeful fistening il rats 1y ful li q
1. Foltow 3+step directions 1. Failow 3+step directions 1. Follow 3+ step directions 1. Foliow 3+step diréctions
2. Foliow classroom routings 2. Foliow classroom relitings 2. Foliow classroom routines 2. Follow classroom routines
3. Askforehil ... .3 Askng for ety o3 A 3, Asking for clrity
Engage in conversations 4. Play.games wil gl |4 Plarg s (ex. tag [ 4, Play games with rules (ex. fag)
1. Maintain topic of conversation for 5. Carindicate erors in athers' 5. Canindicate afors in others’ 5. Can indicate errors in others’

3-8 turns spasch speech spaech

Engage in conversations

1. Maintain the tapic of conversation
far nearly ten turns.

2. Inftiate a change in conversational
topic gradually

3. Seek clarification of confusing
message

4 Prassntchronological narratives
about past experiences with detaliad
descriptions

5. Adjust message to listeners
parspective

6. Acyuire meaning of unfamiliar words
from context

IR j\bie 10 lake the perspective of
kstener in conversation

8. [ah ik own words to what's heen

said already i a conversation
8. Gain wait patiently for turn to speat

: Comment [CSLB4]: The indicators on this page

have very limited progression across the grade
evels, Parbaps it wowld be hetpful 1o think more
about how a child's skills progress over ume in these
areas, particularly the indicatars under purposeful

histeming.

Comprent [CSLBS]: Perhaps this needs & bit
mare explanation-—clarity on wial of asks for darity

+ when?

Comment [CSLB71: This indlcator may e o bit

¢ waple— darity regarding what?

i playirg games with rules

Comment {CSL88]: 15 the connection o
ianguage clear for this idicator? Perhaps this
means that the chifd foliows the directions when

: Comment {CSLBS]: Try to avoit using the wort
i "wan”, M postible, describe the conditions under
wihich the child can exhibit the skift.

: Comment [CSLB6Y: Can you describe what this

isflaoks like so that teachers have & desr sense of
what this is about, particuiarly as i retates to this
zoai/standard?

| Formatted; Highlight

| Formatte

Highdight

Highlight
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in: Speech & Language Development

ik Sounds ang Combinations

RS,

jsoundsafe asfoﬁows R,

Infants and young toddiers (1)
{birth to 18 months)

Older toddlers and twos (T)

{18 months to 36 months)

Preschoolers (P)

{3- andl d-year clds)

Standards

Demonstrate early vocalizations

T, May produce differential cries (hunger, pain,
discamiort] to gam attention

2. Goo({ooo). squeal (gee} and augh during games

aned
frolic play

3. Produce early sounds (h, w b p.m L d. 0k g ¥

4. Babble {ex. bah bah bah) and jabber {ex. bada
godeal

5. Vary pitch

8, Mimic intonation of adults

Express First Words

1. First words utifize early sounds

2. Say mama and dada moaningfully

3. First words are one-syilable, consanant-vawe, (ex.
bye), vowel-consonant (X up), sonsanantvowe:
consonant {ex. cup) produclions

4. First words are heard within jabber

5.. Eaperiment pronouncig words — somatimes comrect,

sometimes not
6. Produce animal souiids (ex. meo, baa) or motor
fhroom}

Demonstrate wider range of sounds and sourd

combinaflons

1. Produce mast sounds of home. language

2. Produce speech sound emors &s leaming, but
understood about 80% of the time

Express Longer Words & Word Combinations

1. Produce 2 - 300 words

2. As word combinations increase in length,
inteliginfity may decrease

3. Multi-eyfiabic wordschationging (ex. ba-skettiis
spaghetii

sound p tir near adult-ievel

1, Nearly 100% understood, though may still make
certain speech ermers, such gs substituting 't for %'
sound, of f for 'ih' sound,

2. MavY make Kluster red 1078 Feducing
consonant clusters to ane of the two sounds {ex. fop
for stop)

3. May clerify message by sheauting

Demonstrate sarly sound awareness
w“;rds

2. Show interest in rhyming — making up words to
create a hyme [ex. dime mymes with bime}

3. Show interest in singing sonys, creating rhythms,

| Comment [CSLOUY: Note that this goalfsub

+ cloroain differs from both the Head Stact COELE and
: the Cammon Core. in bath of these nationat

the focus of al is

| on how children's knowiedge of sound cantributes

Y early Hteracy development. in this case, the focus
seerms to be exclusivaly on knowiedge of sounds Bt

part of exprassive communication, with what
BppeRrs 16 be mote of an Influence of from the
speech therapy discipline, That is not necessarlly a
negative, but is sometime differant from the two

i nationsl documents,

i Cortsnent [CSL91]: i seams that the standard
¢ s actually refated to thlidren’s sbility to recognize

and express "sounds within words” or womething

 Tike that. When you look ot what the goatis for
1 children to achieve at the end of the thirg prage, lt's

not just "saunds” but sounds refated 10 words.

{ Comment [CSL92): Note that the Indicators

under this goal may read more like 2 description of
how phonclogicat awareness develops {i.e. more
fike deveiopmental milestones} rather than

| inditators of progress. The indicators afe sometimes |
- expressed in tormns of what children con'tdo and |
; sometimes exprassed In terms of what childran

L “ray” do, s preferble for mdicators to be

: expressed in terms of what chiidren can do orare

expecied 1o do. It might he halpful to think aboit .
expressing the indicators in a ranaer that says what :
chitdren con do but vaties in the frequency or .
comsistendy {rather than saying chifdren “may” think :
about whether itis a skill that children exhlbit
infrequently, sometimes, onfy in certain situations,
iz, 50 that you can express the indicator in terms of
what i experted a1 this sge}.

| Comment fCSE93): "Combine” rather than

"express” that's used in the goal/standard.

Comment FC51.943: Will teachers know what

L wisis?

Formatbed: Highlight

Formatted: Highlight

| Fortmatted: Highiight

| Comment [CSL95]: bancing seem to be less

directhy redated (o the skifl that's addressed i the

| goal/standard,
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Cnmment [CSL96]: Was ;;Mhermc-;warelless
i dropped froe: this grade intentionatly?

Domain: Speech & Language Development & ! Formatted: Highlight

Sub-domain: Sounds and Combinations | Formatted: Highlight

Goal: Chiltren demonsirate recognition of and express sounds.

| Formatted: Highlight

Some of the indicators of young children learning to recognize and combing sounds are as foliows; | Formatted: Highlight
| Formatted; Highlight

Kindergartners (K} First Graders (%) Second Graders (2) Third Gradors (3) Fovmattads Haniant
{5 and 6- year oids) {6- and 7- year olds) {T- and Byear olds) {8 and 9-year olds) [ Formatted: tghtiont
Demenstrate aduft-Eks spasch Bemonstrate adultdike speech Demanistrate aduttdike speech Demonstrate adultdike speoch RS —
| 1. Miay only err on one or two sounds 1 1, Sy 5 err on T and 'r productions, | 1. Ny stfi err on | and ' productions, broductians, o o fi‘;:‘;:;“:vggn"::g}”‘is‘:;:!’:f:f::;:":’;’zm
aow, such as substiting T for W but 100% undesstood but 100% understood bt 100% undarstoad : h heocabutary dae)”

P Y }

or perhaps 'y for 1. 2. Ga indicate emors in others’ 2. Can indicate errors in others' 2. Gan indicate erors in others’ # Formatted: Highlight
. M i shoutin speech ; b - >
2. May clarify massage by g pesd spead ) speach ) Formatied: Yiamia
: ¢ 3. Gan reword a sentence lo bk =

- D ate p i Demonstrate phoneric awareness D trate ph Jormatted: Highight
E 1. Gan detect rhyming words, createa [ 1. G the vowai sound within 1 1 Can label the vowel sound within B B Formatted: Highlight
2 rhyme, and label the initial and final one-syfiable word : one-syllable Words _ | Commwent JCSLIT]: Would there be a
- . i i o i -- L § | T T e s i progression beyond what is expacted in first grade,
& sounds in ane-syllable words 2. Lan manipulate the sounds In words | 2, Ean manipuiate the sounds in words | perhaps to mlisyllable words?

2. Can distinguish syilables in a word o make new words o make new words:

B ! Pormerttesd: Highlight

i 3. Can dotermine the indvidualwords | 3. Sound out words n btk [ N ;
in a sentence 4. Expetimenting with spelling o Formatted; Highlight )
unfamifar Words . | Formatbed: Haoblight

Formatted: Highlight:

: Comment [CSLER]: Thiz is the only indicator i
that addresses the connection between soundsand |
H arint, F'm wondering if vou intended for the
indicators to ol focus on sounds exdusively, and not
o indude indicators that connect sounds with print,

i Comment [CS199]: Consider whether this :
¢ indicator clesrly addresses the sidfl that you havein |
© mind. it seems that 1o fit under this geal, the

1 enphasis is not just on spefling vhiamiliar words,

but on sounding out the spelling. However, | would
point out that this indicator is then addressing the
connection between sounds and letters, which

seems to be 2 connection that's nat expressed in
otfhver indicators under this posifstandard {bacause

: the focus is exclusively on sounds). 1 aiso think that, |
< it you decide to keep this indicator under this

i goatistandard, perhaps it occurs 84 an earlier age
: when children seek to spell simple words.
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Comain: Speech & Language Development
Sub-domain: Vocabulary and Bramimag

| Goal: Children demonsirate increased vocabularies, Grariar and sentertas hrougn understanding atnd use.
Some of the Indicators of young children increasing their vocabularies, grammar and serttences are as follows:

i Infants and young toddiers {)
! {birth to £6 months)

Otder toddiers and twos (T}
{18 menths to 36 menths)

Preschoolers (P}
{3+ and 4-year olds)

| Comment fCSL101Y: niote thet the Head Start

CPELF incfudes these twe aspects of language

i development {atong with  few othersi under -
; Expressive Communication, while Lommen Carn hay
L vouabUiary a5 4 stand alone categury and grammar
! as part of the Conventions of Standard Enghisth.

Use early gestures

i1 Putarms upto be picked up

| 2 Wave hi andior bye

3. Point to some body paris {ex. nose, toes} and
oojects to gain atfention

4. Resist removatof a toy

5. "imitate other childrer;

B, Shake head 'no’

Comsbine gestures and words

1. Say up, i, bye, this, fhel, there, ming, no, yes,

[ uh oh, more, efc. to accompany gestures used

{ex. Says mine 35 tugging on foy}

Exprass 25 - 50 words

. Ask what's that? and where?

imitaie words of others

. May combine two words inlo a meaningful
uiterancs {gx. 1o juice) :

Standards

il S o

& s e

Demonstrate knowledge through vocabulary
understanding and use

1. Lead caragivers fo desired objects

2. W&y rely on physical means {ex. hittng) fo get

Demonstrate knowledge through vocabulary

understanding and use

1. Show understanding of simple concepts (ex.
big, litle, cold, hot, wet, dry)

reeds met during stresshid fmes
- Rentiy pictures when nambd
. Pointto sciions in piclures .
. Express 200 =800 words .
Respand to siriple vesino and whe, whaf,
where (uestions
7. Ask who. when and hiow quesiions
8, May relerifiessly ask why?
9. Dan identiy functions of same oblests {ex,

scissors are for cuttingy

10. State first name and gender

Create word combinations
1. Combing 3 - 4 words into sentences

2. Use early location words (ex, fiere, fhere; in, on,

up, down)

3. Use modifiers (ex. big, fitthe, more)

4, State actions in different tenges fex, regular
past tense — stopped, iregular past tense - ran
and present progressive tense - fumping)

5. May delete words Hke the, is, ard fo

Increase use of negation, including not, don't,

isn't :

2. Neme members of & category {ex. food,
animals)
13 Nama cotors and numbers, but not always

£ Use negative past tense forms {ex. wesnt,
couldn)

Plural

peanouns {our, ther, feir)

| addretsing. Perkaps this sspedt of the goal fsand ™

: Comtment [CSL102]: 1 2m not ciear on how

“grarnmar anrd sentences” do or da not Ht together,

¢ It seems like at laast some of 1he indicators under
: the second bold statements in the age groups are
i aboul increasing sehtence length ahd tompiexity
: and also about grammar, but some seem more

related to voratulary. At the upper grades, they are
more about using language for increasingly compiex
tasks, b gther werds, the indicators in the secand
group seem to be addressing several diffecent
constructs. | woukl suggaest that you see if you can
mote cleary define what this aspect of the

| goatfstandard 15 "getiing at" 50 that you can be

ciearer abott the conSITUCT that the indicators are

! exprossed as an expectation/in the formaet of an

Comment [CSL104]: This indicator may Aot be

 use irregular purals {chidrem, and |

i Comenett JOSL105]: When using the word

 identify”, think about whether it is cear what yo 7

7. Use possessive pronouns (his, frer)
Adjust perspectives for this, thal, hers, fhere
et ays o tfiewesi
10, State first & iast names. and age
Create informative sentences
1, Combing 58 words inlo sentences
2. Combine two clauses wilh and, if, 5o [ex.
Moremy went to the siore and she bought some
carrats.)
. Ask how much, and how many questions
Respond to why, when and how questions
Use bacause, and, and then interchangeably
. s for definitions of words
. Telling simpfe jokes, puns, riddles
Define words by function (& spoorifs’

oheatng]

O o O B

: Comment {CSLL06Y: s this indicator expressed -
;o ciearty as possible? Waybe it means samething™ ™™

{ Comenent {CSLI03]: Perhaps these twe
: indicaters are more about expressive

advanced for this age, or perhaps the indicatar

Comment [CSL107]: This may be a bit
ol

! think about whether this is the most hefpful way- ™

Comment [CSL108]: 1 would encourage you to

] Comment [$H1.1083: 1 this an expectation or 3

description of develapment?

Fermatbed: Hightight

: Formatied: Highlight

 ames of the days of the week is not vocabutary 77}

Comment [CSLEX1]: Perhaps just repaating the

© Compent [CSL110]: will teachers know what
s “enrty” Jucation word 5T

. Beittak o guide fwough difficuittasks

{ Comment [CSL112]: Here are exampies of

inddicaters that seem more ditectly related 1o

Il
Domain: Speech & Language Development

Commaent {CSLLLEY: 1 am not dear how this
indicator relates to the goal/standard.
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Sub-demain: Yocabulary and Grammar

Goal: Children demonstrale increased vocabutaries, grammar, and sentences through understanding and use.

Some of the indicators of young children increasing thelr vocabtiaries, grammear end sentences are as folfows:

l Kindergartners {K)
{5- and 6- year olds)

First Graders (1}
{6~ and 7- year oids)

Second Graders (2)
{7- and B-year olds)

Third Graders (3)
{8 and Syear olds)

Demonstratd knowledge through
vocabulary understanding and use
t. Define words by funclion &
characteristics (ex. You eat i, #'s
red.)
2. indicate opposites
Name days of the weak
Hame members of a sub-zategory
{ex, animals that ive in the desert).
. Name parts of & whole
. Describe location {ex. fhrough, over)
Use postional terms {ax, firsf, fasf)
. Indicate knowiedge of concepts
(hafftwhols, beforefafter, ete.)

Eagi o

& oo oo

hefween objects and people
%Cwa’te: infermative sentences
1. Grammar is near adult-fke
2. Use complex sentences to b)'t';':'laz

Standards

because there are fwo foors.}

. May speak in run-on sentences

. Answer whai happens f . gquestions

. Present narratives with characters 3
logical event sequencing, though
end may be unclear

oA

& internalize seff-alk aswork through,
difficult tasks

7. May give praise, threat, insulk or
promie

%, Describe similarities and differences |

{ex. My new schoofl has an elevalor -

Demonstrate knowledge through
vocabulary understanding and use
1. Slate address & recite alphabst
2. Stats preceding & foliowing
numbers, days of the week {sx.
what comes after Tuesday?)

3. Show understanding of temporal
terms, such as moming, night and
seasons of the year

4. Use antonyms & synonyms {ex.
ancther word for nice is?)

§. indicale knowledge of concepis
{halffwhole, before/afier, ete)

§. Describe simiariies & differences
between objects, people, stories..

{reate informative senténces

1. Use gecsuse accurately
Present well-developed narratives

. Answer inferential questions about
stories (ax. What do yau fhink wilt
happen fiext?}

4. M'_ay use slang and pmfamfy:_‘

e

Demanstraie krowledge through

vocabulary uhderstanding and use

t. Describe an object via at least three
atiributes fex. size, textire, waight}

anfonyms & synonyms (8x,

_ailier word for nica is?)

3. Indicate knowledge of concepts
(hali'whofe, beforefafter, sic)

4. Name positional terms {ex. firsf,
second. last)

5. Continue to name parts of a whale
(ex. Tell me 5 car parts)

& Dessribe similarifies and differances
fetween ebjects, people, staries.,

Create informative sentences

1 Presant nammatives with plot

“incldding problom, plan of action

ant plausibla solution

2. Respond to simple riddies

3. Recall more datails from stories
taad, ngiuding sefting, basic plat

Demonstraie knowietlge through
vocabulary understanding and use

1
for

is

Frregentmpre than one meaning
a multiple-meaning word {ex. rock

a sfone and rock is & motion)

Create informative sentences

1

Present namatives with plot
including problem, plan of action
and definite solution

. Answer more complex inferential

quastions about stories {ex, What
do you think woutd happen . .. 2
Explain sknple kioms {sx. if's
raihing cals and dogs.)

Comment [CSL1147: Note that the spnroach to
writlng indicators thal is used here differs from how
the Comman Care has addressed children's
vacabulary devalopinemt, Thase indicators are
eelatively specifit sbout the words/types of words.
that children know and use, whils the Common Care *

| has taken 2 mare generyl sppraach to articulating

expactations for chlltdren’s wocabulary develspment, |
imdicating that chitdren will sesk aur the meanng of

i words -understand more fuanced mesnmgs of

watds and use grade-appropriate vocshutary for
different areas/uses of language.

! Comment [CSLLI15]: Now that tre Common
i Core agdresses ehildren’s incraasing ability to Use
{ ttandard ronventions of English i 3 somewhat

: different way from these indicatars,

: Commment [CSE1207]: iz the skt that's being
i addressed in these indicatars about recai! or sbout
! using ianguage in 3 more elaborate why 16 destribe
i srariesitext that they bave read or heard read?

- Comment [€511163: Ferhaps this needs a bit
! more explanation? £xplain what?

Camment [CSL1159]: This indicator seems to be :
more of a desaription of something you might see

i than an indicater that is articufating skills that we
i war! teachers 1o teach/children to learm.

: Comiment {CSL117 These indicsiors may not
¢ betirectty related o the construct that this group

af indlcotors is addressing.

Formatted: Hightight

i
Literacy

{ Comment {CSL11BY: is this sbout using

! fanguage for cifferent purposes, rather Than about
¢ these specific examples of how a cild might use

: tanguage?
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The more that you tead. the more things you wil know. :
The more that you learn, the more places youll go. Dr. Seuss

Literacy is a complex concept that includes reading, writing, listening and speaking. i this seclion of the Vermont Early Learning Standards, the focus is limited to
reading and writing, The printed word, whether in a storybook or in the environment, s the bridge that afiows children to connect their own fives to distant places,
quality Herature, and to new information and ideas.

Literacy includes both skilkbased compefencies and knowledge-based competencies. The skills involved in reading relate to "decoding” what's ¢n the page and
include: concepts about print, phonological awaraness, alphabet knowledge, spelling, and sight words. With supportive environments and instrucion, most children
acquire and master these sidlls by the end of third grade. Knowledge-based competencies enable 2 reader to comprehend what she is decoding. Knowledge-based
competencies indude the reader’s backgraund knowledge, vocabulary, oral language development, the ability to understand and express one’s thoughis, and
reascning skills; these competencies continue to develop throughout a lifetime. In order for children fo be effective readers by the end of third grade, when the shift
from learning to read moves 1o reading to leam, children need a ba\anceré:fskm& and knowledge-based experiences and instruction. Decoding skills are necessary
for comprehension, but these are not sufficient.

Literacy development baging at birth and continues throughout one's Iife. Literacy development, especiafly in early childhood {birth to 8 years of age}, refies on
various types of integrated and engaging activiies that go welibeyong knowing phonics. These include:

‘... Inferactions among adults and children, fo build uo children's language and knowledge, and to increase the amountof fime

tneir eyes spand on print. Throughou! the day...thal means asking questions, starling cenversations, telling slories, and singing
sangs. it means listening to stories via audio, drawing ketters, writing names as well as writing stories, letters and essays. i means
visits to locat parks, Bbraries, and museums. It éans feaching chitdren to read independantly and K aiso means everyone reading
{ogether. 1t is these inferactions ang everyday activities—in our homes and communities, our early education and care seftings, and
our schoole—that foster an orientation foward fearning and inspire children's sense of curiosity about the world and greater
understanding of , while simultanecusly promoing theirlanguage abilifies and their thinking,” {Lesaux, ef.al, 2010, 1)

VELS and the Common Core State Standards for English Language Arts (CCSS-ELA}

Alt kindergarien through third grade standards in $his section are copied in full from the Commen Core State Standards for English Language Arts which were
acopted by the Siate of Vermont for grades K fo 12 in August, 2610, The standards for infanis through preschoolers present the foundational knowledge and skilis
that correlate with the K-3 CCSS for English Language Arts. Research from various sources was examined in order to formulate the Infants through Preschoolers
standards, and a careful analysis was Used fo bridge these standards for younger children with the K-3 English Language Arts Common Core Stale Standards.
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Although the Vermont Early Learning Standards {VELS) for Reading and Writing for Infanis through Thind Graders should be viewed as a continum, there isn't a
direct ene-to-one correspondence in afl ceses. The CCSS Reading standards for -5 are divided into "Reating: Literature” and "Reating: Informational Texts”,
whereas, the coresponding VELS sub-domain is entitled “Book Knowledge and Appreciation”, On the other hanid, ""F_oundaiional Skills” and "Writing" are used
consistently throughout the continuum. The division of Literacy Into Reading and Wrting sections in the VELS should ot be misconstrued as suggesting that they are
separate; lileracy learning is an infegrated, inferdependent process. The division of the two is only fo enable us 1 betler focus on the concepts of each semarataly]

NOTES: In reading the VELS, please note that starsardsingdicators within each age group {l ., Infanis and Young Toddiers, Older Toddlers and Twos, Preschoolers)
are organized from the eariest {o later developments within that age cohort or sub-section {e.g., "Book Handling"}. The K-3 CCSS-ELA standards which are
incorporated in the VELS descrive expeciations at the end of the grade level for which they are cited, 1t is also important to note thal the CCSS-ELA describes the
autcomes for each grade levet; it does not prescribe any specific instructional method'or curricular pprodch:

i Comment [CSLA2ET: This is  heiphul
i explenation of how the standards m this subr
+ domain are organized.

! Comment FCSELI22]: This is also heipful
¢ information, afthough there may be 2 point of two
* here that should be made shout the whole

document rather than just here [he. oot prescribing

| an instructionai approach, in particular and perhaps
i the notion that indicators within age prowps for the
i preschaol age and younger are arranged in &

i continuum},
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Domain: Literacy
Sub-domair: Book Appreciation and Xnowledge

Geal: Children develop knowledge ang appreciation of books, i

oklangags’ and demongtraie Brilgrgent reading gk

Some yn_a‘;caforﬁ1 of children developing knowladge about books, "book language”, and emergent reading are as 'yfoﬂows:

Comment {TSLEZ3Y: | am nat sure that this
phrase is needed {since it seems using “bopk
tanguage” would be an aspect of knowledge about
backs™] and { arm no{ sure that itis clear what it

i refers to within the indicators,

Infants and young toddiers {3
{birth te 18 months)

Older toddlers and twos (T)
(18 maonths to 36 months)

Preschoolers (P)
(3- and 4-year olds)

Standards

Book Handling

bl

5.

Language Understanding and Use
&%)

Make eye contast with & book

Explora book by grasping and bringing to mouth
Hioid cardboard book with both hands and explore
haw haok works by opering and closing it

Hatp adult tum the pages of a book

1a] attention to bocks increases

ages welt

m an inveréed pictive book right side up, or lms
head to see the picture right side up

intantly af pietures for sav
Goo and gurgle while aduft reads

Laugh or smile when recognize & picture and peint
to {ndiidual

Point cormectly Kc fantiarobjsots when asked,
"Where's the. ..

Name famdfiar objects piciured

Book Handling

1.
2

Turn pages well
“Furn an inverted picture ook fight side up, or tums
head to see the picture right side

Langnage Understanding and Use

s more compler sentéiites when talkdngat

Chime in during reading of pradiciable song or story
Point to 2 picture and asks, "What's that?” or

Languege Understanding and Use
1

requesls 2 labelin a different way

Begin to use twe- to four-word sentences (Le.,
telegraphic sentences} to describe pictures of
avents in bocks

book or a character -
Ask and answer simpla questions during tha
Piay with the story language cutside of the story
reading context (e.g., Mommy. mommy, what do
you see?” after reading brown Besr, Brown Bear,
What Do You See? by Bill Martin Jr)

Use storybook language, forms and conventions
{*Once there was... The end"} when telling stories

IR

o~

12
13

Corr.l.p.l;iai’lensioﬁ )
tdentify story-related problems, events and solutions

Play with the siory language vutside of the stary
reading context {e.g.. Mommy, mamimy, what do
you sge?” after reading brown Bear, Brown Bear,
What Do You See? by Bifl Martin Jr.)

Ask and answer questions and make commenis
about printed Imaterals,

| Comment [CSL1247: “Emergent reading skills”
I s a term that often i§ assaciated with decading,

: aithough it cartainly i§ 2 farger category that also

i includes tive concepts addressed within this sub-

i domain. However, | wondered i you mipht mors

chearty convey what this sibsdomain is about by

H using terminotogy ke “comprehension” rathet than

i "emetgent reading skifls”, particulary since you may |
i drop the "comprehension” words that appear in

. boid within the tables. Anather construct that some

© of tha inticatars address is 2 thild's mativation 10

learn to read, although | Hink that construct may be :

: addressed with the term "agprectation of books™

in discussions with adults
With prompling and support, retef storias or
information from hooks through conversation, art

Reiate svents in books fo own experigices

igentify factual intormation when an i;zfprmliénal""" ]

taxt is shared

Begin to demonsfrate an understanding of the
differences hetween lantasy and realily

Uses pictures to predict a story

Recites some words in famiftar books from memory
Filis in missing information i & familiar stoty

. ldentifies major characters in story
. ﬁeg|ns te Gndeistand the sequence of a stary {e.g.,

bagianing, riddle, and endj
Mekes up an ending for a story
Prstends to read a familiar bock

| Comment {CSL125: Note thet therc are a large | :

number of Indicators within this sub-demain. |

wauld encourage you to think about whether the™ 3

| Commant [ESLI28]: Note that sume of the
i indicators in these sections are relatively repetitive

beciuse the indicators are in a progression from ¢~

Comment FCSLE3ITY: This indicator seums
relativehy sitnilar to the Indicators under
comprehension.

"} Comment [CSLIR?T: This may be atvanced for
i this age proup e not sure 18 month olds tm 77

{ Comment [CSL12BY: 1t seems that & 2and # 5
. above are encompassed with this indicator and
¢ parhaps this is stated a bit more clearly.

i Compmrent {CSL125]: | probably would not add
! this reference to time tparticularly to say “seversl
i mimites™ to this indicator, The more important §

i Comment [CSL1223: ¥'m not sure that it's
i imgortant to focus on the child's growing sbifity ¢

: Comment [CSLI30FE i this refering 1o a
i person or abject that the child is familiar with?

i Comment [CSLLAL]: Familiar objects in & buok ;
| or in print matetiah, of the object #tself? if referring

to objects in print materials, this is siemilar to the

“ Indicators, these indicators may be out of order,

: Comment [CSL134]: If the indicaters are

supposed to be listed from sarfier indicators to later

| Formatted: Hihfight
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Domatn: Lieracy
Sub-domain: Book Appreciation and Knowledge

Goal: Children deveiop knowledge and appreciation of books, use “book language’ and demonstrate emergentireading skills.
Some Indicators of children developing knowledge abouf books, “bock language’, and emergent reading are as follovs:

Infants and young toddlers (1)

(der toddlers and twos (T)

Preschoolers (P}

3. Vocalize {unintelligibly} while pointing at pictures

£ Point to pictures and vocalize {mors intelligihility}
such as with rising intonation to indicate “What's
that?"

6. Imitate adult's hand-finger behaviors by pointing

to the words or pictures when sharing a book

Mame objects picturad afthough aiculation may

not be accurate

Bring books fo adult to read

Use book babble {to miric sound of reading}

Insist on having adu® read a baok repeatedl'y

0. Have & favorita book

Standards

gmm_—.n

140,
11
12,
13

Emeérieit Reading

Look for preferred books for adult to read

Desctibe Hustrations or famiiiar parts of text in own words
Fil in'the next word in the text when the aduf pauses, says
the next word whenthe adult reads i, or reads along with
the adult when teut is famiar and highly predictable

"Read" to self and pretend to read {o dofis or stuffed animals
ecile anfire phrases from a favorite story if the adul

‘pauses at the opportune time

Protest when an adelt misreads or skips a word ir &
famibar, predictable text

Ask to be read to requasts favorite book o be read
repeatedly

Louk at books, magazines, and other printed material
without assistance

Look through books and cther printed material as though
reading

Mermorize phrases from favorite books

Make comments on book

Use hooks during piay

Select books ant magarines when asked to select favorite

objectsitoys

(birth to 18 months) {18 months to 36 months} {3=:and 4-yaar olds}

Comprehension Comprehension Emergen: Readifig,
1. Understand words for familiar objects in pictures | 1. Perform an action shown or mentioned in a book |+ 1. Show interast in sharing reading experiences
2. Relate an ohject pragtiohin & book to real werld | 2, Show srmpathy forcharaciers of-siuations degitle : and Jocking at books independently
3. Show preference for a favorite pags by 3. Make associations cross booksde §. gets two books with | 2 Pretond o read a famifiar book by deseribing

searching for i in & book similar pictures} what is on each page using pictire cues

4 Talk about e sharacters and events durmg the reading 3. Know seme featurgsotiahosk isticirasfitle;

Emeg::zf;:;';gwhen read fo 5. Relate eventsinbaoks to own experiencas: author, ifustater
7z Gazs sl sndior pointto i sitations whits adul is &: L;?k ‘sxtuaﬂcnls fror:a B bk_ 'tq_ s!‘(ua‘a_ons outside of the book- |4 Pretend o read- usmg intonation and referring

reading and Jooking at a page sharing event {e.4;, reenacting events) 1o the Hlustrations in the book

5. " Demonstrate interast in diftenant typas of

fiterature such as fictian and non-fiction, and
poefry

Comment [CSE1IS]: Understanding actions
i fram print materials may be & skill that comes a bit
i fater. 15 @ velatrely abstrsck coticent for voung
 toddlers.

| Comment [CSL137]: This may be a bit
{ advanced for this age group.

: Comenent fCSLL38Y: This may bea bit
i advanced for tis age group,

{ Comment [CSL141]; This type of knowleage is
* tupically considered to be more crosely related o
| boak knowledge than comprehension.

i Comment {CSLEAG]: Several indicatars in this
sub-section are repeating ideas fram the book

hanghing sub-seclion.

Comment {C5L139%: Tie wording of the
indicator it less chear than this example, Consider

< stating this indicater more strafghtforwardiy,

Perhaps something fike, “Reqnacts events or story
tines fram stories or books during play” {if thar's

along the dines of what you have in mind

. Comment [CSL140]: Take a look 21 the
i repetition in the nndacamrs iy this sub-section.
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Domain: Literacy
Sub-domain: Reading Literature

Goal: Children demonstrate knowledge of the key ideas and detalls of stories read to them and which they read; the craft and structure of ferature, e abilily to

infegrate knowledge and idess, and to read a range of lext with fexi complexity appronriate to their grade leval.
Seme indfeators of children developing knawledge of key ideas and defalls, creff and structure, infegration, range of reading and fext complexity are:

Standards

Kindergartners {(K) First Graders (1) Second Graders (2} Third Graders {3}
(5~ and 6- year olds) (6- and 7- year olds) (7- and 8-year olds) {8- and 9-year olds)
Key ideas and Details Key ideas and Details Key ldeas and Detalis

With prompting and support, ask
and answar questions about key
details in atext

2. With prompling and support, reteﬂ
familiar stories including details

3. With prompting and support, identy
characters, sattings, and major
avents in a story.

Lraft and Structure

4. Ask and answer questions about
unknown words in a text.

5. Recognize commos types of texts
{e.g., storybooks, poems)

6. With promoting and suppott, name

the atthor and Hustrator of a story
and define the role of each in telimg
the story,

i. Ask and answer qusstions about
key details in a text.
Rateft storles, meluding key details,
and demonstrate understanding of
their contral message or lesson,
Deseribe characters, seffings, and
major events i a story, using key
details.
Graftand St{uctu(e
4. idenfify words:and phrases in
stories o poems that suggest
feeiings or appaalio the senses,
Explain major diffarences betwee
pooks that telt stories and books
that give information, drawing on a
wide reading of & range of text
types. -
6. |dentify who is telfing the story af
various points in a text,

ad

1. . Ask and answer such guesilons as
i who, what, where, when, why, and

fhow to demonsirate understanding
of key detalls in a texi

2. Recount steries, including fables
and folktales from diverse cultures,
and determine their central
massage, lessen, or moral.

;3. Describe how characters in a story
respond t¢ malor events and
chaflenges.

Craft and Structure

JA Desoribe how words and phrases

© {e.g. regular beats, alfteration,

thymes, repeated nes} supply

thythm and meaning in a story,
poem, of song.

&, Describe the overali structure of &
story, including describing how the
heginning iroduces the story and
the ending congludes the aclion,

8. Adknowledge differonces inthe
praints of view of characters,
including by speaking in a different
voice for each character when
reading dislogue aloud.

Key ideas and Datalls

t

Craft and Structure
4.

speaking about a text, using terms

Ask and answer questions to
demonstrate understanding of 2
Xl referring explicitly to the text
as the basis for the answers,
Recount stofies, inciuding fables,
folkfales, and mytha from diverse
cultures; determine the centrat
message, lesson, of moral and
explain how it is conveyed through
key defalls in the texi.

Describe characters in a story {e.g.,
their trails, motivations, of feelings}
and explain how their actions
ceniribute te the sequence af
events,

Determine the meaning of words.
and phrasas as they are used in a
texl, distinguishing eral from
ranliteral language,

Relerto parts of stories, dramas,
and poems when writing of

such as chapler, scane, and
stanza; describe how aach
successive part builds on earier
sections.

Distinguish thedr own point of view ]
from that of the narator or those of |
{he characters. |
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Domain: Lieracy
Sub-demain: Reading { terature

Kindergartners {K}
{5- and &- year olds}

First Graders (1)
{6~ and 7- year olds}

Second Graders (2)
{7- and 8-year olds)

Third Graders (3)
(8- and S-year olds)

Standards

Integration of Knowledge & tdeas
With promating and suppet,
describa the relationship hetwaen
ilustrations and the story in which
they appear {e.g., what momentin a
story an ilustration depicts),

%, With prompting and suppor,
compare and contrast the
adventures and expenences of
characters in familiar stories.

Range of Reading & Level of Text

Complexity .

10, Actively engage in group reating
activities with purpose and
understanding.

Integration of Knowledge & Ideas
tse illusirations and details in a
stoty to describe its characters,
sefting, or events,

4, Cotmare and conirast the
adveniures and expetiances of
characters in stories.

Range of Reading & Level of Texg

Complexity E

10. With prompting and support, read
prose and poetry of appropriate
complexity for grade 1

Infegration of Knowledge 8 ideas

8. Use information:gained from the
iltustrations and words it a print or
digital text o demonsirate
understanding of its characters,
‘setting, or plot,

Compare and contrast two or more
versions of the same story {e.(.,
Cindarella stories) by different
authors o from different cuktures,

w

Range of Reading & Level of Text

Compiexify

10. By the end of the year, read and
comprehend literature, including
stories and poetry, in the grades 2--3
text complexity band proficiently,
with scafiokling as nesded at the

igh end of the range.

Integration of Knowledge & ideas
8.

Explairihow specific aspects of a
text's fhustrations contribute to what
is conveyed by the words in a story
{e.q., create mood, emphasize
aspscts of a character or sefting).

8. Compare and contrast the themes,
setlings, and plots of storias written
by the same author about the same
or similar charasters {e.4., in books
fram z serles),

Range of Reading & Level of Text

Complexity

10, By the end of the year, resd and
comprenand fiterature, including
stories, dramas, and poefry, altha
high end of the grades 2-3 text
complexily band rdependently and
proficiently.
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Domain: Literacy
Sub-domain: Reading informalional Texts

Gaal: Children demonstrate knowledge of the key ideas and detaits of informational text read to them and which they read, the craft and struciure of informational

fexis, the abillty to integrale knowledge and ideas, and read a range of texts with compiexwty appropriate to their grade fevel.
Some indicators of children developing knowfedge of key idess and details, crafl and srrucrure, Integration, range of reading and texf complexity are;

Kindergariners (K)
(5~ and 6~ year oids}

First Graders (1)
(6- and 7- year olds)

Second Graders (2)
{7- and B-year olds)

Third Graders (3}
{8-:and 6-year olds)

Standards

Key Kleas & Datails

1. With prompting and support, ask and

answer questions ebout key detailsin a

oxt.

With prompting and support, identify the

main topic and retell key detalls of & text.

. With prompting end support, describe the
connection betwoen two individuals,
events, ideas, or pieces of information in 2
tent,

I

=

Craft and Strucfure
4. With prampting and support, ask and
answer questions abou! unkrown words
in a taxt.
. ideniffy the front cover, back cover, and
iifls page of a hook,
8. Name the author and ilustrater of a text
and define the role of each in presenting
the ideas or information in a text

o

integration of Khowledge & ldeas

7. With prompting and support. describe the
refationship between #ustrations and the
text in which they appear {e.g., what
person, place, thing, of idea inthe taxt an
itlustration depicts].

Key Ideas & Deotails

1. Ask and answer questions aboul key
details in atext.

. ldentify the main topic and retefl key
detalls of a text.

. Dascrbe the connection between
tag individials, events, ideas, or
pigces of information In & text.

P

w

Craft and Structure
4, Ask and answer questions to help
determine or clarify the maaning of
words and phrases in & text
5. Know and use various text feaiures
{e.g., headings, tahies of contents,
glossaries, electronic menus, icons)
10 losate key facts or information in a
text.

& Distinguish betwesn information

provided by pictures or other
Hustrations and information provided
by the words it a text

Key tdeas & Datalls

1. Ask and answer such questions as
whao, wiat, where. when, why, and
fow to demonslrate understanding of
key details in a text.

2. identify the main topic of a
miltiparagraph ted as weall as the
focus of speaific paragraphs within
the fext.

3. Describe the connection between a
series of historical events, scientific
ideas of concapts, of steps i

. technical procedures in & text.

Cratt and Structure

4, Determine the meaning of wards and
phrases in a taxt relevant to a grade
2 fopic of subject area.

. Know and use various text festures
{e.g., captions, bold prind,
subheadings, glossaries, indexes,
electronic menus, ions} o iocate key
facts or information in a text’
efficiently,

. tdentify the main purpose df a text,
inchuding what the author wanis to
answar, explain, or describe.

@

@

Key Ideas & Detzils

1. Ask and answer questions to
demonstrate understanding of 2 text,
refeming explicitly to the fext as the
basis for the answers,

Determine the main idea of a text;
recount the key details and explain
how they support the main idea,
Describe the relationship betwean a
saries of historizal evenis, scientific
ideas of conoepts, or staps in
technical procedures in a text, using
language that pertains 1o time,
sequence, and causefeffect,

I

b

Craft and Structure

4. Determine the meaning of gonera
acadamic and domain-specific words
and phrases in a text ralevantto a
grade 3 topic or subjec! area,

Use taxt features and search foois
{e.g., key words, sidebars, hyperlinks)
to lacate information relevant to a
given tapic efficiently.

Distinguish their own point of view
from that of the author of a text.

o

=g
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Domain: Literacy
Sub-domain: Reading informaticnal Texts

Kindergariners (K}
[5- and 6- year olds)

First Graders (1)
{6- and 7- year olds)

Second Graders (2) '
(7- and B-year olds) :

Third Graders (3)
{8- and B-year olds)

Standards

With prompting and support, identify
the reasons an author gives to
support points in a text.

With prompting and support, ideniy
basic simifarities in and differances
between two {exts on the same
tepie {84, In Bustrations,
descriptions, ar pracedures).

Range of Reading & ievel of Text

Complexity

19, Actively engage in group reading
activities with purpose and
understanding.

Integration of Knowledge & Ideas

7. Use the ilustrations and deteils in
& toxt o describe it key ideas.

8. Idenfify tha reasons an author
gives to support poinis in a text.

8. [dentify basic similarifies in and
differences betwean two texts on
the sams topic {e.g., in =
ilustrafions, descriptions, or
procediras) ntegrate information
Hrom two texts on the sama topic
in order to wilte or speak about
the subject knowledgeably

Range of Reading & |eval of Text

Complexity

10. With prompting and suppon, read
nformaftionat texts appropriately
complex for grade 1,

Integration of Krowledge & fdeas
7. Explain how specific images (e.g.,
. & diagram showing how a maching
% works) contribute to and clarfy a
o fest
& Describa how reasons support

spaoific points the author makas in

s texdt

9. Compare and contrast the most
important points presented by two
texts on the same topis,

Range of Reading & Levei of Text
Complexity

10, By the end of year, read and

comprehand informational texts,
cluding history/social studies,
stience, and technical texts, in the
grades 2-3 text complexity nand
proficiently, with scaffofding as
heeded at the high end of the
renge.

infegration of Knowledge & idess

I

Use information gained from
ihustrations (e.q., maps,
pholographs) and e words in &
text to demanstrate understanding
of the text (e.q., where, when, why,
and how key events ooaur),
Describe the logicat connection
betwesn parficular sentences and
peragraphs in & text (e.g.,
comparison, causefatfect,
firstisecondfthird in & sequence)
Compara and contrast the most
important points and key details
prasented i twa texts on the same
topic.

Range of Reading & Level of Text
Complexity .
10. By the end of the year, read an

comprehend informational texts,
including historyfsocial studies,
science, and techrical fexts, af the
high end of the grades 2-3 text
complaxity band independantly and
preficiently

Domain: Literacy
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Sub-domain: Foundational Skills

Goal: Childran develop the Dasic skilis needed for Onderstanding print and for deceding.

Seme indicafors of children developing basic skills needed for decoding are as follows:

Standards

Infants and young foddiers {) Qldar toddlers and twos (1) Preschoolers (P}
[birth {& 18 months) {18 months to 36 months) {3- and d-year olds)
Print Concepts Print Concepts Print Concepts

Emerging

Phonological Awareness

i lmitate voraiizations and sounds

2. Show mcreasing awarendss of the
sounds of spoken words by focusing
on the speaker
Vocalizetammiliarwords When tead o

4. Resite last word of familiar rhymes,
wilh assistance

5. tmitale sounds when looking at words

in a book

Shaow interest in thyming words

hows beginning sound awareness by

raacting differently to difierent sounds

Phenics and Ward Recognition
Ernevging

Fliiehcy] .

1. Show an intarest In books and pietwres
aspeciaily those wilh contrast, colars,
and patterns

%, Point to pictures or objects m a book
when asked o

3. Interact with hooks by turning pages,
painting o pictures and detalls,
imitating actions and sound effects -
when encouraged by an adult

4. Redogrize ptint is everyday bfe uses
symbols or pictures to represent oral
language

2. Reclts a song with the letters of the
alphabet, with assistance {8.g., an
alphabet song or recitation)

3. BoinfouRderstand that print
represents words {e.g., pretends to read
text)

Phonological Awareness

1. Sing along with rhyming songs

2. Recite phrases from familiar rhymes

3 by providing

4. Participate in rhyming games and sungg'
with other chiidren

4, Imitate termpo and speed of sound {e.9.,
slapping hands fast and clapping hands
slowly, speaking fast and speaking
slowly)

Phorites and Word Recoghition
1. Recognize own first name in printin a
familiar context

:2. Enioy ABC hooks

Fluency
1. Pretend to read a familiar hook

Recognize print in everyday fife

Understand that print conveys meaning

Understand print conventions such as print moves from left to right and top
fo bottom. with prompting and support as needed

Recognize words as & unit of print and can segment them in a simple
sentence

Understand that ietters are grouped to form words

Recognize the asscciation betwean writlen words and spaker of sighed
wWords

Recognize that the letters of the alphabet ane a specffic type of symbof that
can be named

Recogrize that the tethers of the alphabet have specific sounds associated
with them

Resognize and name 10 or mars upper and lowsr case letters of the
aiphabet

Phenological Awareness

1
2.
kX
4.
5.

8.
7.

identify and discriminate between words in spoken language

tdentify and discriminate between separate syflebles in words

Participats in and create songs, mymes, and games that play with sounds of
language {e.g., clap out sounds or rhythms of language)

Identify initiat sound of words, with assistance (2.g., book begins with the fbof
sound)

Make three or more letter-sound correspondences (8.4, identify that
‘David * “dayand “dog" all begin with-*d"}
Find objects in & picture with the same beginning sound, with assistance
Differentiate batween similar-sousding words {e.9., three" and ‘tree"

Phonics end Word Recognition

TG BE Completed

Fluency

1.

Pratend to read & famfliar book

: Comment [CSL142Tt Perhaps this is about

. repeating words that an adull says when they are
i rearfing ar is this indicator intended 10 mean that
: the child Inltiates a word?

! Comment FCSLLAA]: This seems to repest # 1

Comment [£51.143]: These indicatars all seem
to be repaats of ndicatars that are inciuded in ather
sub-sections, particuiariy book awareness, § wouid
encoisage your to think carefully sbout repeating
indicators hare tat are gther places becayse iTis

{ probably preferabie to have a smaller set that are
i relevant to multple construdts than to repeat

indicatars in arder to show that you have addressed
this construct tuancy).

Comment [CSL145]: This seems 2 bit advanced
for ofder toddiers and twos.

Dormain: Lieracy
Sub-domain: Foundational Skills
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Goal: Children develop the basic skills needed for understanding print and for decoding.
Some Indicators of chilren developing basic skills needed for decading are as follows:

i Kindergartners (K} First Graders {1} Second Graders (2) Third Graders (3)
{5- and §- year olds) (6- and 7- yaar olds) (7- and 8-year olds) (8- and 9-year olds)
Print Concepis Print Concepts (No Print Concepts & = (NoPrintConcepts &
1. Demonstrate understanding of the 1. Demonstrate understanding of the Phonological Awareness ©  Phonological Awareness
organization and basic featuras of print. organization and basic faatures of print Standands for this grade/ age | Standards for this grade! age group}
a. Recognize the distinguishing features group}

a. Foliow words from feft to right, top to

of & sentence (8.9, first word, Phaonics and:Word Recognition
botiom, and page by page. capitaization, ending punctiation), Phonics and Word Recognition 3. Know and apply grade-level phonics
b, Recognize that spoken words are Phonological Awareness il 3. Know and apply grade-iavel and word analysis skilis in decoding
reprasented in written language by 2. Demonstrate understanding of spoken phonics and word analysis skils wirds.
specific sequences of letters, wiords, syliabies, and sounds in decoding words, 2, identify and know the meaningkof
¢. Understand that words are saparated by {phonames). a. Distinguish jong af.'ld short the_mcst comeon prefixas and
spacas in print. voweds. When reading regularly derivationai suffixes.

&, Distinguish long from short vowe!

d. Recognize and name all upper- and sounds in spoken single-syliatite b :?;“:i:;z’;:{iaz: dwoms. o E:é:g: words wth amman Latin
foeroase efters of the aiphadet viords. correspondences for additional ¢. Becode multisyliable words.
w ! b. Orally produce single-syllable words by common vowel foams. d. Read grate-appropriate
2 Phenological Awareness blending saunds {phonemes), including & Decoda regularly spelied two- irregutarly spelied words.
2 2. Demanstrate understanding of spoken consonant blends. syllabte words with long vowels.
3 words, syllables, aed sounds (phonatas). ¢. Isolate and pronounce iNtEmedial d. Dacode words with common Fiuency
w 2. Recognize and preduce rhyming words. vowsl, and final saunds {phonemes) in prefixes and suffives, + 4. Read with sufficient acouracy and
. Count, pronounce, bland, and segment spoken single-syllabie words, e, ldentify words with inconsistent Huenoy to support comprehensian,
syllables in spoken words. d. Segment spoken singla—syifabbe words it commen spefing-sound a. Read grade-levet text with
<. Blend and segment onsets and rimes of into thair complete sequence of . conaspendendes.

‘ iR " — nurpose and understanding.
single-syllaible spoken words, individuel sounds (phonemes). . Kecognize and read grade-

d. orix'} ; Phonics and Ward Recognition appropriata inequiary spelied : E::td 9:::7;13;[ ::::O:Z:::m
& Add of substitule individual sounds 3, ¥now and apply gratis-level phenics and :erds" 26 and road arad a prgl fiste rate, and v
{phonemes} in simple, one-sylabi word analysis skilé indegoding words. ¢ Recegnize and read gracs- pRropR -and !
words b make Aew words a. Know the speliing-sound appropriate iegutany spelied expression on successivea
correspondences for comman wards. readings.
consanant digraphs, ¢. -Use context to confirm or
b. Decode reguiary spelied one-syliabie self-cofrect word recegnifion
woits,

and understanding, rereading
a5 necassery.

Domain: Literacy
Sui-domain: Foundational Skilts
Goal: Children develop the basic skills needed for understanding print and for decoding.
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Kindergartners (K) First Graders {1} Second Graders (2) Third Graders (3) ]
{5- and 8- year olds) {6- and 7- year clds) {7- and B-year olds} {8- and S-year olds} |

¢ Know final - and common Use 1

Phonics and Word Recogaition krowledge that every syllable mustheve | Fluency

3. Know and apply grade-level phonics avowel sound to determine the number of | 4. Read with sufficient accuracy and fluency
and word analysls skilis In decoding syllables in & prinfad word. fo support comprehension.

Standards

words.

a. Demonstrate basic knowledge
of ietter-sound comespondences
by producing the primary or
mast frequeni sound for eash

‘ consonant,

. Associate the long and short
sounds with the common
spalfings {graphemes) for the
five major vowels,
¢ Read common high frequency

words by sight {e.g., the, of, 10,
you, she, my, is, are, do, does).
d. Distinguish between simitarly
spetied words by idantifying the
sounds of the letters that differ.
Fluancy

o

4. Read emergent reader texts with
purpose ane undevstanding.

Fliency 3
4. Read with sufficient accuracy and fivency to

o

. Use knowlsdge that every syflable must
have a vowe! sound to dstermine the
number of syllabiss in a printed word.

&, Dacode two-syllable words following basic

patterns by breaking the words into
sylizbles,
. Read words with inflectional endings.
4. Racognize and reed grade-appropriate
irragularly spelied words.

shpport comprahension,

a. Read grade-levsliext with purpose and
understanding.

b. Read grade-love! {axt orafly w}tb'aqcuracy.
appropriate rate, and Bxpression ah\-.';
successive readings.

5. Use contisxt to canfrm or self-corect word

recognition and understanding, rergading
a5 Necessary.

a. Read grade-levef toxt with purpose and
understanding,

b. Reatf grade-iovel text oralfy with
aceuracy, appropriate rate, and
expression on successive readings.

¢. Use context to confirm or self-correct

word recognition and uwnderstanding,
rereading as hecessary,

Domain: Literacy
Sub-domain: Wriling

Comment [€51.1461: Weld it be possible to
38y this more directly/ciearly? it may not be dear
wihat this phrase is referting tc.

Goal: Children develop knowladge of the wrifing as a form of communication and acauire skills neededto-miake meaniig.
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Sorme indicators of children understanding wrifing as a form of communication and acquining writing skills are as foliows:

Infants and youny toddlers (I}
(birth to 18 months})

Glder toddiers and twos (T)
{18 months to 36 months)

Presthoolers| (P}
{3- and 4-year citds)

Standards

Scribble or make marks independently

Make imprints on paper using finger paints

Grasp marker or ceayen with fist and make marks
on papar in aif firgotions

Plek up small wiiting tools (e:g.. lhin craycﬁs} uéiné '

finger and thumb {pincer) grasp but possibly without
conirol o7 prassure on 'pa[ia:;i X

Hegiity devaiop sye-hand coordination

[ with in ing precision (e.g.,
pigking up and putting small biocks in @ buckef}
Explora writing toots and materfals

Label pictures using scribble writing or ask an adult
to iahet the pictire .

seribbies and makes marks on paper

purposefully. e .
Use symbols or pictures fo represent experiences,
thoughts, objects and ideas

Make marks on paper and telithers what the
seribbles mean

1se a vanety of writing tools

Draw horizontat and vertica ines

Use unconveriio
Agk adult o wiite
mads.

fye able to disfinguish be

MMESSHHES
3 they

or: writing words and

-

3

Make marks or scribbie wihen an adult suggests
wiiting

Rectgiize that wiiting is 2 way of cemmunicating
for varlous purposes, such as giving information,
sharing stories, ar giving an opinion

Write some letters and letter-fike forms

Use soribbles, detiers, shapes and pictures 1o ..
Teprasent experiences, ijeas, objscts, or staries
Copy, trace, or independently write letiers or words
Begiite use "sound spalling” {use inttial sound of
word and other lefiers to represent sounds heard in
the word}

Experiment with a variety of writing tools and
surfaces

JBefirto print or copy own name and ideniity some
of the jelters

Show awareness of the difference between own
writing and conventional print

| Comment {CSLEA7]: You could consiger adding
Lo pre-cursor skift relaled_ o research so that there is
i 2 conniection batween the preschao! inditatory ang
1 the kindergarten indicators refated to research. it

i tould be as simpie as an indicator that describes
 children's abifity to look in & book or cther print

: information to find the snswer to 8 guestion they

have,

" Comment {CRLIS0):

 Gomment [CSLE51]: This indicator seems to be
{ covered by #2, but #2 may be a preferable vay to

express the expectation betause it is more general/
R UressEs MOTE 3itUatons where the child routd
dermonstrate the competency,

. Formatted: Highliaht

: Comment {CSLIA8]: Thic seems similar tg #1.

: Compuent [C5L149]: This indicater may be a bit :
: advanced for this age.

i Formatted: Hightight
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Domain: Lieracy

Sub-domain: Writing . )
Kindergariners (X) First Graders (1) Second Graders {2) Thizd Graders {3}
(5 and 6- year aids) (6- and 7- year olds} (7- and 8-year oids) (8- and 9-year okds)

Standards

Text Types and Purposes

1. Use a combination of drawing,

dictating, and writing to compose

opinion pieces in which they tell a

reader the topic or the rame of the

hook they are writing about and
state an opinioh o preference
about {ie topic or book {e.g., My
favorite bookis...)

Use g combination of drawing,

dictating, and wriling fo scompose

informative/explanatory texts in
which they name what they ars
writing about and supply some

{rformation about the topic,

. tse a combination of drawing,
dictating, and writing to narrate
single event or several loosely
linked events, tell abouf the events
in the order they sccurred, and
pravide & reaction o what
happanad.

~

=

! Text Types and Purposes

1. White opiaton pleces in which they
intraduce the tapic or name the book
they are wriling about, state an
opinton, supply & reason for the
apinion, and provide sone sense of
closure.

2. \frite informetivelexplanatory texts in
which thay name a tapis, supply
some facts about the topic, and]
provide some senss of closure.”

3. Write narratives in which they
receunt two o more approphiately
sequenced events:inciude some
details regarding whet happened,
use temporal words 1o signa’l'eveﬁt .
order, and provide some sense of“"z,‘
Closure

Production and Distribution of
Writing

1. With guidance and support from
adults, focus oh a tepic, respond te
questions and suggestions from
peers, and add details to strengthen
wiiting as neadsd,

Wiih guidance and support from
adults, use & vanety of digital tools to
produce and publish writing,
ingluding in collaboration with peers,

Text Types and Purposes

1 Write opinion pleces in which they
introduce the topic or book they are
writing about, state an apinion,
supply reasons that support the
apinion, use firking words (e.g.,
hecause, and, afso} to connect
opinion and reasons, and provids &
ooncluding statement or seation,

2. Write nformativelexplanatory texts in
which they.introduce a topic, use
facts and definitions to develop
boints, and provide a concluding
statement or seciion.

3. Write nerratives in which they
recount a well-afaborated event or
shoit segdence of events, include
detafis to destribe actions, thoughts,
and feelings, use Iemporal words to
signal event order, and provide a
sense of closwre,

Production and Distribution of Writing

1. With guidance and support from
adults and peers, fosus on & topic
and strengthen willing as needed by
revising and edifing.

2. With guidance and support from
adults, use a varlety of digital tosls to
produce and publish writing,
including in collaboration with peers,

Text Types and Purposes

1.

Write opinion pieces on topics or fexts,
suppartag a point of view with
reasons.

& Infredice the fople or text they are
writing about, state an opinion, and
create an organizational structure
that lists reasons.

b. Provide reasans that support the
aplnion,

¢. Use finking words and phrases
[e.g.. berause, therefore, since, for
example} to conneet opition and
BESONS,

d. Provide a soncluding statement or
section.

2. Write informative/expianatory texts to

examine a topic and convey ideas
and information clearly,

a. Introducs a topic and group reiated
Information together, include
Hlustrations whan usetul fo aiding
somprehenslon.

b, Develon the topic with facts,
definiions, and delalls,

¢, Use finking words and phrases
{e.q., glso, another, and, more,
buiy to comnect ideas within
categoties of information,

d. Provide a concluding statement or
saction,
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Domain: Literacy
Sub-domain: Wriling

Kindergartners (K)
{5- and B- year olds)

First Graders {1)
(6~ and 7- year olds)

Second Graders (2}
(7 and S-year olds)

Third Graders (3)
{8- and 8-year olds)

Standards

Production and Bistribution of
Writing

1. With guidance and support from
aduits, respond fo questions and
suggestians fram peers and add
details to strengthen wriing as
needed,

With guidance and support from
adults, explore a varlely of digits
tosis to produce and publish
wiiting, inciuding in colisboration
with peers.

ro

Research to Build and Present

Knowtedge

1. Perticipate in shared ressarch and
writlng projects (8.4, explore a
number of books by a favorite
atithor and exprass opinlons about
tham).

. With guidance and support from
adutts, recall nformation from
experiences or gather information
from provided sources 1o answer &
guostion.

o

Range of Wiiting
(Begins in grade3)

Ressarch to Buiid and Present
Knowledge

1

o

Participate in shared research
and writtng projects (e.g.,
explore a number of “how-to°
books on & given toplc and
usa them to write 4 sequence
of instrustions).

. With guidance and support

from adults, recall information
from experiences or gather
farmation from pravided
saurces {o answer a guestion,

Range of Writing

{Bogins in grade 3}

Research to Bulid and Present

Knowledge

1. Participate in shared research
and witing projects {2.g.. read
& number of hooks on & single
topic to prediice a repart;
record science observations).

. Recall miormation from
experiences or gather

: information from provided
SOWCES to answer a question.

o

Range of Writing
{Beginsin grade 3)

3. Write narratives to develop reat or imagined
experiences of events using effective technigue,
descriptive detalls, and clear avent sequences.

a. Establish & situation and introduce a narrator andlor
characters; organize an event sequence that unfolds
naturally.

b. Use dialogue and descriptions of actions, thoughts,
and feelings to develop experiences and events or
show the response of characters to situations.

¢ Use temporal words and phrases to signal event
order.

d. Provide a sense of dlosure.

Production and Distribution of Writing

1. With guidance and support from adulis, produse writing in
which the development and organfzation are appropriate
to task and purpose. {Grade-spesific expectations for
writing types are defined in standards 13 above)

. With guidance and support from peers and adults,
davelop and strengthan weiting 22 nesded by planning,
revising, and editing. {Editing for conventions shouid
demensirate command of Language standards 1-3 up to
and inaluding grade 3 on page 28.)

. With guidance and suppert from adults, use teshnalogy to
produce and publish wriling {using keyboarding skifls} as
well as to interact and collaborate with others.

Research to Build and Present Knowledge

1. Conduct short research projects that bulld knowledge
about & topic.

2. Recail information from expetiences or gather information
from print and digital sources; take bnef notes on sources
and sart evidence into provided categories.

Range of Writing

Write routinely over extended time frames {time for
research, reflection, and ravision) and shorter time
frames {2 single sitling of a day of two) for a rangs of
discipline-specific tasks, purposes, and audiances.

ra

w
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CREATIVE ARTS

The Creative Arts is inclded within the Eemimifizations area of leaming and development to emphasize the focus on the arts as an opportunity for
children's self-expression, exploration, improvisation, and communication of thoughls and feelings,  The Creative Arts include the sub-domains of the Visual
Arts, Dramatic Arts, Music, and Movement,

The Creatwe Aris ‘or young chitdren bmh fo third grade is focused on a process rather man a proguct approach Adulfs facakta ting chi dran 3 lea'nmg of the
materials and time foropen ended expiurar ion of art matenals pretend -play scenanos music, and movemenf expener'ces‘ Adults should acxr\ow[edge the
child's creative processes and emphasize the joy in these activities, Art materials should be available for visual and spafial leamers; movemend should be
used as a iearning lool as 50 many chitdren are bodiiy-kinesthatic and physica! leamers at this developmental leve!; imagination and improvisation should be
fostered to promote creatlve thiniing and nrobiem-solving skills; Ausic can b in the background or atthe forefront af various imes of day and can simply set
the stage for the classroom atmosphere or be focused spacifically on a focused skil such as buiiding vocabulary.

_ The Creative Arts should be congidered an integrat elément of a young child's learning and development. The Creative Arts are an oflen lef-aut nortion of
the curiculum for a variety of reasans, inclading financial constidints., the lack of confidence of the classroom teacher, or the prioritization of other areas of
leamning; bul, the creative arts should part of a young child’s dally roufine.

The Creative Arts also support all areas of learning and sholid be used as a strategy for learning, Preschos! children may use arf materiais fo oreste a menu
in a pretend restaurant scenario. Second grade children may communicate their understanding of simple math probiems by drawing their processes and

" results. Children may communicale their understanding of a book thmugh the visual arts or dramatization. The Creative Arts allows for communication
beyond the spoken word.

g

¢ applaud the nmoess.
consult e new 2074 Nex
in ey June and con be found
agditional information on how the new
new ads stendards. You may find soms
new Natonal slandards before finafizing ¢

foous of these
on Arts Siand

k vou have selecied imporiant areas within the Ars to focug on. | slrongly encoursios your aroug io

g {if vou hoven't already) before finalizing vour Creative Arts standards, The new arle standards ware adpchﬁ
ards.org. The Matienal Ceatiton for Core Ads Standards website (it cag wikispaces com/) includes
cre developed and aisn provides a document that deseribes the relationshie between the Common Dore and the
ation Relofii, | am soing to offer o Tow comments on wording of he indicators, bul engourags vou & consull ibs
iof this sub-tomain,

Imprortant message,

.| Commuent [CSLAS2]: This ks an interesting

spproach 1o intluding Creative A, It sends an

. | Comment {CSLLB3]: Thus s or imporan poiet. -
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Domain: Creative Arts
Sub-Domain; Visusl Arts
Goal: Children use a variety of tools and -ar media to express thelr ideas, feelings, and creafivity

Some of the Indicators of young children learning how {0 use fools and ant media are as follows:

Infants and young toddlers {I)
{hirth o 18 months)

Cider toddlers and twos (T)
{18 months to 36 mphths}

Preschoolets (P)
(3- and 4-year cfds)

Standards

interact with visual art
1. Gaze st pictures, photos, and mirror images
2. Show interest in color, shape, and texture
3. Use open-ended, process-oriented,
levelopmartally abpropriaté frt materfale such
&% orayons &t the saribbling stage

Intaract with visuai art
t.  Use open-ended, process-oriented,

devblonmantally 2pprogriate art materials such |

as crayons and paint to gxpress self at the
soribbling and crcles stage
2. ¢ Enjoy the process of daing art
3.7 Sharing eelings by making ant

Engage in self-exprassion through the visual ats
1. Use a variety of open-ended, process-ortented,
davelonmenialiyanpronnate arttools antd
processes fo express ideas and feefings
i wing of

vacablilary

4. Enjoy the process of doing art &
4% & pidy experience

5. ddentity the visialartsinrélation to diversity
and cultures

" Comment [CSLISAY: Because adults mav differ

In what they censider “cevelopmentathy
eppropriats”, I would encoursge vou to use
language that more precisely dascribes what you
have in mind Iare you thinking sbout the size of the
materials th accommodate children's limited fine
moter development. the variety of materials that

 should be availsbie, or is tis phrase reinforcifg the
i “gpen-ended, process-oriented” sspect of the arts
! asimportsnt for this age groupTi

| Comment [CSL255T: This indicator may iot be
. | cléarmcan you state the expectation in 2 more
- 1 straightforward manner?
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Domain: Creatlve Arls
Sub-Domain: Visugl Ars
Goal: Children use 2 varlely of fools and art media to express their idsas, feelings, and craativity.

Some of the indicators of young children learning how fo use fools and ant media are as foflows:

Kindergartmers {K)
(5- and 6- year olds)

First Graders (1)
(6~ and 7- year olds}

Second Graders {2)
(7- and 8-year olds}

Third Graders (3)
(8- and S-year olds)

Standards

Communicate through the visual arts

1, Use cpen-ended media and
materiais to convey Ideas,
faalings. concepls, or stories

2. Expetiment with a vatiety of
media and materials for creative
expression

3. Lse basic art alements and
arinciples to commuwnicate ideas,
fealings, or convepts {e.g., ine,
shape, color) .

4. identify the visual ;Eitsi_n':i'e'!a'linﬁ
tohistory and cuftures

Communicate through the viscal arts
1. Use media and materials to
convey keas, feelings,
concepts, of staries
2. Experiment with a varety:of
madia and materials for
craative sxpression
3. Use basic art elements and
principles to/communicate
ideas, feslings, of Goncepls
{&.4., fing, shape, colar}
Compare a variety of purposes
for making ant fe.g., ¥
story, communicate s
beautify functional objects)
5. Raiate the visual arts in relation
to history and cultures

Communicate through the visual

‘ans
1.

Use madia and materials to
convey ideas, fealings,
concepts, of stories
Experiment with a variety of-
media and matarials for
sreative expression

Use basio art elements and
principles to communicate
igeas, faelings, or concepts

{ ine, shape, color)

of purposes
9. otella
story, communicate emotion,
beautify funstional ehiscts

Relate the visual arts infsiation

10 history and coltures

Communicate through the visuat

arts

1.

Use media and materials to
convey ideas, feelings,
concepts, of stories
Experimant with: & variety of
media and materials for
sreative expression

tdentity a vanety of motivations
and purposes for making ain
different times and places {s.g.
cuitural tradition, personai

satigfacton; communication of -

batlefs)
Discuss the visual arts i .
felation to:history anid oultires

{ Comment [CSL156]: This may not be clear.

 Comment [CSEIF9]: May ot be clear.

+ Comment [CSELST]: his may not be clear,

| Comment [CSLESBY: Not clear.
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Domain: Creative Aris
Sub-Domain; Dramatic Arts

Goal: Children engage in dramatic play activiiies representing real-life experiences, ideas, knowladge, feelings’ and fantasy.
Scme of the indicalors of young children’s understanding and engaging in pretend or dramatic play sre as follows:

Infanis and young toddiers (1}
(birth to 18 months)

Older toddiers and twos (T}
{18 months to 36 months}

Preschoolers (P}
(3- and 4-year olds)

Englage in simple dtamauc pizy experiences

1. Paticipate in simple prstend play axparisnce

{e.g., stiming prefend soup, tafking on pretend

Engage in dramatic play as a means of sel-
sxpression and creativity .
1. Parlclpate in simple pretend role-play

Engage in socio-dramalic piay as a means of self-
sxpre:
. Initiete pretend role-playing experiences

: Comment fCSEL60: 1t may b 4 bit early to
: expect chifdren to engage in pretend play

: Comment {CSL161): Perhaps this is not clear—
! do you mean miniature tay propln, of taking on

pretend rojes during play, of including imaginary

; people m their play? The first option seems
i appropriate for this age, but not the latter two.

; Comment [CSL162]: See comment abave.

{ Comment JCSL1B3]): it may not be clear what

“simple pretend play props” ane—da you mean "use

¢ obiscts for their intended purpese during pretend

play” ar perhaps "use comman obacts during
pretend pigy™?

phene) experiences {e.g., prefending {0 be 2 parent or 2. Stay in pretend role wiile alona or with paers
2. Engage in play with dolls, foy animals, and praterd. pet} ’ 3. Experience perspactive of others through
people 2. Engage in play with dolls, toy animals, and soctodramatic piay (taking on roles such as
pretenipgople » fermer during play)
3. Stay in pretend role while playing alone 4. Teli s story through drematic play
4. Use simple:pretend props 5. Use pretend props in play
i 5. Share feslings through role-playing 8. Develop deeper understanding of daily fifa
i * trrough play
& Kindergartners () First Graders (t Second Graders (2} Third Graders (3}
_§ {5~ and 6~ year olds) {6~ and 7- year otds) {T- and B-year olds} (8- and 9-year oids)
=
g Cemmunicate through drama Communicate through drama : Communicate through drama Communicate through drama
1. Engage in fantasy play 1. Engage in fantasy play mnchiding 1. Demonstrate a charscter {real or 1. Demonstrate a character based
i 2. initiate play with props, sociodramatic play {taking on imaginary) o Hterature
; costumas, and stage pieces or roles) 2. Perlicipate in theater gamas with 2. Develop a character with a
using symbolic props 2. Demonstrate & character {real or pasrs soript
3. imagine, pretend, play with imaginary} 3. identify and izbel moods through 3. Repeatior an audience
others, obgarve and copy 3. Participate in theater gasi@és with dramatic pay and theafer games something already created
4. Participate with a group of peers pears T 4. Speak with clarity before an
Identify and label moods through audience
dramatic play and theater garmes 5. Improvise a character with a
prog
8. Acteptor glve acue
7. Read a pad in a script

Comment [CSL1647: 1 epplaud how the
standards for ofdes children continue to inciude

- some indivatars 7elated to dramatic play,
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Domain: Creative Arts
Sub-Domain. Music
Goal: Children use music i creatively communicate their ideas and feelings.

Some of the indicators of young children’s developing abifity fo use music to communicate their ideas and feelings are as foifows:

4
|

infants and young toddiers (I}
{birth to 18 months)

Older toddlers and fwos (T)
{18 manths to 36 months)

Preschoofers (P)
(3~ and 4-year olds)

Respond to music

Respond to music

Respond to ant engage with music

1. Sway or glap to music 1. Sing shmple sengs 1. Sing simple songs
2. Shew interest in voices, sounds, fones 2. Move body to music 2. Echo short mefody
3. Respond to simple songs with repealing and 3. Use simple musical instrimants to explore 3. Move body to music
thyming words riythm and sound 4. Maintain a steady beat by olapping. tapping, or
4. Respond to a vatiety of types of music using an instrument
i . 5. Show an interest in music
| -
Kindergartners (K) First Graders (1) Second Graders (2) Third Graders (3) J
{5~ and 6- year olds} {6~ and 7- year olds) {7- and 8-year olds) {8- and 9-year olds) :

Standards

Respond to and engage with music
1. BSing simpie songs
2. Eche short melody
3. Maintain a steady beat by
clapping, tapping, or using an
instrument
4. Show an interest in music

~

Communicate thratgh mus)

1. Sing alone and in unison, using
devalopmentalljappropriate
Yepartoire in thythm, maintaining &
steady beat
Play instruments, alone and with 2
aothers, using deveh:pmentaii}'
appropriate instruments, in rhythm,
maintaining & steady beat

Cominunicate through music

1. Sing alone and in unison, using
developmentaly-approphiate |
repartoire in rhythm,
maintaining a steady beat
Play instruments, alone and
with ethers, using
devalohientally BRpfanTely
instruments, in riythm,
maintaining a steady heat

Lommunicate threugh music

1. Sing alone and with others, using
devalopmentallyappropriaie
tepettoire, on piteh, in rhythm,
maintaining a steady beal, singing
simpie two part music

. Play instruments, alone and with
others, using dve}opmenfaﬂy
approphiateinstruments, on pitch,
in rhythm, maintaining a steady
beat, using pitchad and non-
pitched instruments.

o

H

i Comment [CSLEES]: Seew tirst comment on DAR :
i wnder visuak arts,
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Domain: Creative Arls
Sub-Domain: Movement
Goal: Children use movement {o creatively express their ideas, feefings.

Some of ihe Indlcators of young children's developing ability to use movement {o communicale thelr ideas and feslings are as follows:

| infants and young toddlers (1) Older todelers and twos (1) Preschoolers (P)
{hirth to 18 months) {18 months {o 36 months) {3~ and 4-year oids)
Hoves to communicate Hoves fo express concepts, ideas, and feelings Weve to express concepts, ideas, and feelings
1. Use gestures to communicate (e.g., ffting arms 1. Use geshires to communicate (.., fiting 1. Create movements showing baiance through
fo be held, peinting to kentify needs) arms to be held, painfing to identy needs) conceniratioh and muscla control
2. Smile to communicate 2. Point to identify needs - 2. Danes, clap, and engage in learsed motions fo music
3. Mimic aduit astions 3. Smile to communicate 5 Demonstrates feelings through music
4. Mimic aduit acticns. 4. Move to show understanding of a concept {e.g., move
& Dance end clap fo music as a seed being watered, growing into a Hower)
8. Enjoy big body.movemant and smail bedy 5. Show interest in developing skils in movement andfor
movement such as finger plays daniee
6. Enjoy big body movement and small body movement
Kindergartrers (K) First Graders {1) Second Graders {2} Third Graders {3}
. {5- and 8- year olds) {6- and 7- year oids} {7- and §-year olds) {8~ and 9-year olds)
b= Move 1o axpress thoughts., ove to express thoughts, Move to express thoughts
= fanli v 1
= Move to exp thaughts, L and iy sonicepts, and feslings ts, and feelings cencepts, and feelings
o 1. Create movements showing balance through
= N 1. Use movemsnt and dance se movement and dance to 1. Use movemsnt and dance fo
] concentration and muscle control 2 : ) : . i
& 2. Dance, olsp, and engage in feamed mofiohs to express a simple idea and oxpress a simple dea and express complex ldeas and
' Asic y ' : share it with their peers share i with thely peers narrative
f 8 ‘ P -
3. Move to show undersianding of a cgi 2. Inter_pret a story, piece of 2. Bnlar_pret a story, piecs of 2. Ulse |mpmwsgtlon o
8 S mausic, arbwork, play, or music, attwork, play, o discover and invent
move as & seed being watered, growing info a \earmi 4 : v
fower) atring expertence hrough learning expetience through mavamer?t and dance
g . . i movement and dance movement and dance 3. Communicates through
4, Show interest in developing skills in movement X ?
dance by demonsirating
andlor dance - o
5. Enjoy big body movement and smaii body ' qualiizsidynarpiesfievels of
: movement . movement {e.g., fast/stow,
6. Use movement Qnﬂ dance to eXpress & sitple hardisoft, heavyfight]
idea
1. Interpret & story. plece of music, artwork, play,
or learning experience through movemant and
| dance
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ADDITIONAL COMMENTS BEGIN HERE

Learning About the World:
Mathematics, Science and Social Studies

This Area of Develepment and Learning, Learning abouf the World focuses on what children do as.they explore, make ebservaimns and analyze retatsonshaps in the
world in which they live. The VELS identifies three Domains in this area: Mathematics, Science and Social Studies.

Young children make simple observations about their environment. They begin to exammine various ablects (shapss) and begin o reason spatially about the relative
size and position of the obiects in their world. They also begin to recognize simple quanditative retationships by discovering how to use the word more. VELS
explores how these early experiencas become the underpinnings for devexopmg and learning about number, operations, measurement, gaomelry and spatial
reasening. .

et Soiend

Beif Sociz! Shudiss nko
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Mathematics|
Mathematics is the active pracess of making sense of the world arouad us, discovering requiarities and patiems, and exploring big ideas related to number,
operations, measurement, geometry, and spaflal reasoning. “The procass of constructing meaning Is the proceds of EBaming, We aciually create our knowledgs; we
do not discover it (Fosnot and Delk, 2001). Children naturally engage in mathematics as they sofve problems in thei'r‘énva‘ronment within & community. They
interact with peers and adulls in their world and make sense of their discoveries. [athematidslshouldt nof be viewed a5 a fist of facts to memorize and procedurss to
praclice, while it is frue that many facts will eventually be entered into memory, and many procedures will become fluent over fime, making sense and creating new
knowledge through exploration, sclving problems and communicating and sharing (deas with others should be the focus of mathematios instrugtion. By providing
Intentional, wel-designed learning opportunifies young children will be successiul in Ieam;ng mathematics and understanding the big ideas and concepts that wil
provide a strong foundation for continued leaming throughout their fives.

VELS and the Common Corg State Standards for Mathematics (CCSSM)

All kindergarten through third grade mathematics standards in this document are copied in full from the Common Core State Standards for Mathematics (CCSSH)
which were adopted by the Stale of Vermaont for all gradas K 15 12 in August, 2010 {For a fuli copy of the CCSSM please go to hitp:/www.corestandasds crg). The
birth through prekindergarten standards were written to bridge toward lhé'@CSSM and to provide a consistent approach fo developing mathematics understanding
from birth to grade 3. Current cognitive research was examined in order o fully understanding the development from birth to prekindergarten and careful analysis of
the research helped o fe the two sets of standards together. The CCSEM Wiriting Team addad these opening statements to the CCSSM to state the purpase of the
Standards which zpplies to alihe X-3 Standards in the VELS. These stafements are summanzad helow {refer to the CCSSM, pg. 4 lo read the statements in full).

These Standards def ine what sluden{s should understand and be able to doin their study of mathemaiics Asking a student to understand
One halﬁmark of mathematical understanding is the ability o ;ushfyzm away appropnate fo the student's maihemat\cal maﬁumy, whya
particular mathematical stafement is frue of where a mathematical rule comes from...

The Standards seiﬁggradespeciﬁc standards but do not define the infervention methads or materials necessary to support students who are
well below or welt above grade-level expectations. Itis also beyond the scope of the Standards to define the full range of supports appropriate
for Engfish language learners and for students with special needs. Af the same fime, aft students must have the opportunity to leam and mest
the same high standards if they are 10 access the knowledge and skills necessary in their post-school lives. The Standards shotdd be read as
alfowing for the widest possible range of students to

: Comment [CSLE66): NOTE: the introduction
fbr this subject area is longer and formatied

from other d bject areas fie,
thera is an intro text for the domain and the sub-
domainst. This reay be fine, but) wanted to be swe
that v have made a conscious decision to indude
more tnformation ragarging mathematics thun
other domams/sublect areas.

" Comment [CSLE67): This i 3 very long
 sentence.

| Commment [CSLEEBT: tote: | have sugpested

that it would be good 1o auoid using the ward
“understand”. panaidarly for the youngest age
sroups. The {emmon Core does use the word
understand end here is @ description of what that

: means. For older thildren, it Is mose appropriste

! hecause they hava grester capacity to axpiain their
i reasoning, justify their conclusion, elc. for youngar -
* childiren, | encourage you to think Boout thic :

question and write indicators that Biusteate what

i mathernatical understanding looks lie rather than
using the word “understand’”
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participate fully from the outset, along with appropriate accommodations o ensure maximum participation of students with special education
needs .. No set of grade-specific standards can fully reflect the great variely in abilities, needs, leaming rates, and achievement levals of

students in any given classroom. Howaver, the Standards do provide clear signposts along the way to the goal of college and carser readingss
for alf students.

Standards for Mathematics Pracfice

The Common Core State Standards for Mathematics (CCSSM) provides a set of Standards for Mathematics Practice that are intended o connect with the Standards
for Mathematical Content. These Standards for Mathemalics Practice, "describe varieties of expertise that mathemalics educators at all levels shouk seek io
develop in thelr students.” These are studenl practices that must be encouraged andTostered by parents, caregivers, educators and others while children are

aclively engagsd in discovering ard learning new mathemalics concepts, These Standards for Mathematics Practices are summarized below frefer to the CCSSM,
pg. 6-8 to read the statements in full).

1. ¥ake sense of problems and persevars in solving $hem,
Mathematically proficient students start by explaining to themselves the meaning of a problem and looking for entry points to its solution. Younger students might rely on using concrete objects
or pictures to help conceptuaize and solve a probilern. Mathematically proficient students check their answers to problems using a different method, and they continually ask themseives,
"Toes this make sense?” They can understand the approaches of o't{rers ft g tomplex problems and identify comespondences betwsen different approaches.

2, Reason abstractly and guentitatively.

Mathematically proficient students make sense of quantities and their refationships in problem situations. Tr::ey can use the context of the problem when neaded or the can take the sumbars
cut of context o consider the quantitative relationships in chocsing stratagias for solving problems.

3. Consfruct viable arguments and crtique the reasoning of others, .
Elementary students can construct arguments {to prove the correctness of thelr selutions) using concrate referents such as objscts, drawings, disgramms, and astiohs. Sludents at all grades
can fister or read the arguments of ofhers, decide whether they make sense, and ask usefu} questions to clarify or improve the argumeants.

4, Mode! with mathematics, .
iathematically preficient students can apply the mathematics they know 1o solve problems arising in everyday lifs, soclety, and the werkplace. In early grades, this might be as simpie as
writing an additon squation 1o describe 2 situation, Mathematically proficient studsnits are able to identily important quardtiss in & practical situation and map their relationships using such
tools as diagrams and fables. They can analyze those relationships mathematically to draw conclusions. They routinely interpret their mathematical results in the context of the siiuation and
refiect on whather the results make sense, possibly improving the model # it has not served its purposs.

5. lise appropriate toois strategically,

Math t

dly proficient students consider the availabla foofs when solving a mathematical problem. These tools might include concrate models, penck and paper, & tuler, a protractor, or a
caleulater, Proficient students are sufficiently familar with tools appropriate for thair grade to make sound dacisions about when each of these tools might be helpfil, recogaizing botk the
insight to be gained and their Bmilations.

| Comment [CSL169): The Comimon Core

for math pragtice, §

 would encalrage you 16 think about whether you
i think ali of the mathematical processes that children

need to learn e included, and wierher yuu think

practices by trom

the indicarors and grade bevels is the best approsch
o Bied teachers pay attention 1o mathematitat
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&, Attend to preciston,

WMat

ically proficient students try to ¢ icate precisely to others. They try to use clear definitions in discussion with others and in their own reasoning, They state the meaning of the
symbals they choose, including using the equal sign consistently and appropriately. They ars caraful about snecifying units of measure. They caleulate acourately and efficiently, express ’
numerical answers with a degres of precision appropriate for the problem context. :

7. Lock for and make use of structure,

Mathematically proficient studenis fook ciosely te discem a patlern or structure. Young stuidents, for example. might notice that three and seven mors is the same amount as seven and three
more, of they may sof a collection of shapes according to how many sides the shapes have,

&. Look for and express reguiarity in repeated reasoning.

Mathematically profisient students nefice if caloulations are repeated, and look bath for general memuds and for shortcuts, As they work to solve a problem, mathematically proficlent students
maintain aversight of the process, while afiending to the details. They continually evaluate the reasonableness of thelr infermediate resuils.

Sabﬁorbains of Mathematics

The following VELS for Mathematics are organized into Sub-domains. To be consigtent with the Commeon Core State Standards for Mathematics ({CCSSM), VELS

uses the same language to ldentify each of its Sub-domains in this section. These Sub-tomains include Counting and Cardinaiity. Operations and Algebraic

Thinking, Numbers and Operations in Base-Ten, Numbers and Operations—Fractions, Measurement and Dafa, and Geometry. Along with these Sub-domaing, the

Standsards for Mathemalics Praciice are also summarized above and shouittbe implemented alongside:ihe Mathematics Gontent Standards balow:. | ! Comment {CSLA7BT: t woutd be helptul to

articulate what this means, particulary for the
younger chifdren.

For the Indicators that are for Infavts through preschoolers, | would encourage vou 1o consult the Nationa! Research Council's
nublication filed Mathematics Learming in Earfy Childhood: Faths Toward Excellence and Eouity 8 vou haven’t s an excellent
resourse that brovides oreal descriptions of children's mathematical knowledge and skills, and ysefl chards to show precizely
what skilly children should have at the different soe levels, | have noted o few ndicators that cauoht my eve a5 nerbang being g bit
stvanced for the age groun, bul would encoursge vou by fook carsiully at the charts in this HRC report fust fo doubls checl that the
Incicators are appropriste for sach age group.

Domain: Mathematics
Sub-tomain & Goal: Counting and Cardinality

. . " . . . . ) ) . L : Comment fC5L171]; This statement moy need
This sub-domain focuses on courding and includes: rote counting (knowing the number names and saving them in the correct sequence), object courding (Including a bt more explanation. The sentence. that. foliows is

ore-lo-one counting correspondences when counting, and knowing the cerdinalty of a group of objects), reading and witing numerals, and comparing guaniities. desipned te provid an iuswinlon of this peint. but

? dossn't necessarily snow how children make
White {he counting process may appear to be a simple task, chikdien-nekd {omike cobnchions betwesn-whizl they knowsand what thevknowhowitodd, Tobea : connections hetween what they kenw snd what

i they know how to do.
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successfut counter, children need to know the number words and the correct sequence, have a way to keep frack of the objects they are counting fwhich have been
cousted and which sfili need to be counted), understand one-to-one comespondence, synchronize the words they say to one and only one object, and know that the
last number said after they have counted tells the number of objects that have been counted and answers "how many?' questions.

The many standards in the sub‘domai'n address the connections between the number words, the symbols {numerals), and the quantities they represent. These
connections are often thought of as a fangle (Fuson, Clements & Beckmann, 2009; Shane, 20003, :

“twelve”
"ten-two"
tnumber words}

12 A/N'umera:v\‘ @y‘@

1o+ Trisngle

i iptmeraish tquantities

There are many connections to be made when expressive and receptive language are considered while analyzing this tdangle. "Show me three fingers,” requires
children to hear and understand {receplive language) the word three and then fo stiow {expressive) the comect quantity of fingers. The reverse is rue if three fingers
are held up and children are asked, “How many fingers do yousses?” This requires the children to say the word ffree (expressive language). These same
connections can be made betwaen any two vertioes (points) of this inangigiconnections befween word and numerals, numeral and words, numerals and quandities,

and quantities and numerals. Opportunities for chiiren io make sense of aumbers and make strong connections o these fundamental components of quantitative
understanding are a priority for young children,

As indicated in the above triangle, this sub-domain aiso inciudes comrec! numeral formation ard numeral recogniiion and identification. By the end of kindergarten,
children shauld have the fine motor ability'te correctly form all the digits from 0-% and have many exposures to numerals including various forms of the numerals (the
straight and curvy 9, the open and elosed 4, efc.). Numeral recognition and identification are addsessed In the sarly years and addressed in Sub-domain: Number
and Operaticns in Base-ten in later years when there is an increased f'c";“_cus_«_)n place value.

The final cluster of elandards in this sub-domain invalves conrecting numerals to quanfities anc comparing quantities to determine which of two groups hava more or
Jess than the other or if the‘g;t are the same lequal. Opportynifies io compare quantiies anse in other sub-domaing such as when sorting obiects by color, size, shape
afc. and comparing group size {Sub-domain: Measurement and Data and Sub-domain: Geometry)

The Standards in Sub-domain: Counting and Cardinafity end afler kindergarten. The Standards in the years leading up i and including kindergarten heavily focus on
counting and cardinality. Beyond kindergarten, counting is embedded in other domains most notably in the Sub-domain: Numbers and Operations in Base-ten when
first graders explore the base-ten system by grouping and counting by ters and ones aind bulld an understanding of piace-value notation.

lahguage factors into chifdren’s abiltty to
id trate thair ical b

Cotrtment [CSLIT2]: This point mav need some .

; additionzl expianaticn. Reathars who are a0t freniliar

with tise triangie may not gt the point, The
following patagreph moves to address how

oe, bur
readers may need & bit mors explanation akolt the N

: mathematics connections that are iustrated in the
: twignghe, Perhaps just saving the paragraph on

fanguage unti after the explanation that's offered n -

£ the last few parsgraphs of this sectior wauld be
helptal,




Vermont PDG-Expansion Application for Funding (CFDA 84.419B)-Appendices

219

Domaln: Mathematics
Sub-domain; Counting and Cardinality

Goal: Children rofe count, recognize numerals, and connect numerals with quaniities.

Some of the indicators of young children developing knowledge of counting and cartinality are as follows:

Infants and young toddiers (1)
[birth to 18 months)

Older toddlers and twos (T}
(18 months to 36 mon_!hs)

Preschoolers (7}
(3- and d-year olds)

Know number names and the count sequence.
1. Useafew number words and some narts of the

{8.9.. imitate a counting rhyme, song er hook).

Standards

number sequence without understanding gquantity |

Krow number names and the count sequence.

1. Unidériaid the words one and fwo ig
distinguish one and swo from many, identify pairs
of objeets as two,ddentify three or more ohiscts
as meny rather hin & one of two of something;
respand appropriately fo the request “Take just
one.” of “Give me two.").

2. Knowthelr age,

Know number names and the count sequencs,

1. Countte 29 and UAderstand that numbers come
Befors or after ona another.

2. Give the next number in & ssquence 1-10

3. ldentify numerals o § by name.

Count to tefi the number of objects.
4. Récognize number and quantities in the everyday

EN ?Jnderstaﬁ_ 't_hé'wafdsihrééand:‘oroth couning

Countto tell the nimiser of objecis,
4. Determine the number of objgats in 2 grous of up
cts by using one-to-one counting {ie.

tabeling each object in a group with one and o
ane number word from the counting sequance to
determing the toiat number of ehjscts In & group,
as in finger counting, and sounting out snack
Hems),

Compare numbers,

5. ise the word mare to idenfify the larger of two
4roups. and Jess for smeller greuns.

8. Recognize some nuimerals and connect them fo
the quantities thay represent

5. Finger count to 10 and shows -5 fingers when

‘ngmed (e.g,; "show me 3fingers."):
6. it f up to 5 object
a. Point to or move cbjects when counting.
b. Understand that the last number tefls how

-

many in aff,

7. Comnnect numerals 1-5 to a group of counted
obfucts.

8. ldentify small groups of objeets without counting
{aubitize & group of 1-3 objects}. e.g., can answer
the question, “How many crackers are on your
plale? without coundt
cragkers: - E

Compare numbers,

7. Compares groups of up to 10 ohjsets and
identifyies which group has more of fess, orif
they are the sanme (equall.

| Comment [C5L173); bechaps thereis &

different word to use rather than “use”, which
implies that the ohifd is using number words 1o
tount. it may be More ape APPIGPNALE t0 $3Y
Vrepeat” or “say” rather than “use”

Comment [CSEI74}: This indicator seems to
have quite a bit more deail within the exampies

i than ather indicators.

: Comthent FOSLIBOY: The indicators in this

section §tart with action verhs and (far the most :
part) wse goodf destriptions of what the chile should !
do, .

- Comnrent [CSEL75]): What woultt the chitd e

* to udicate that he or she knows hisfher aga? Show
: the number of fingers that indicate how ofd hefshe
+ is? Seave hisfher age Think about how the indicater
+ ean he wiitten in 8 way that let's teachers know

what behaviors the chifd shauld exhibit,

Comment {CSLITE]: What would be some
exampies of other counting words?

: Comment {CSL181]: Good—very congrate

description of whar the child is expected 1o do.

* Comment {CSL177 ]t Fiere seems to be an

inconsistency between this section and the "know
number names” section. in the "know number
names” section, the most advanced indicator states
that children will understand the word "three”, hut
here the indicator states that chlldren wilk be able to
count up to five obiects. Typically children are abie
1B 38y more numbers {i.e,, use the number names
or numbers that are higher] than what ey can
sctually count In addition, the preschool indiators
include one that expects children tacount up to 5

" ¢ obijects. Perhaps this indicator is tao advanced for

this age group?

| Comment [CSL178]: This indicator is very
i clear—readers would know what to look for,

Comment [CSL1YST: Perhaps you should
consiter where the concept of numerals is best
addressed. in this 2ge group, numeras sporst
under "Compare Numbers” but in the praschool age

: group the concept of numerats appears under
i "know number names and the count sequence”,
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Domain: Mathemalics
Sub-domain: Counfing and Cardinafity
Goal: Chitdren role count, recognize numerals, and connect numerais with quantities,

Some of the indicators of young chifdren developing knowledge of courting and cardinaliy are as follows:

Kintergariners (K) First Braders (1) Second Graders {2) Third Graders (3],  Comemant {CSL182]: Nore that there s 4
{5- and §- year olds} {B- and 7 year alds) (T~ and &-year okis) {6~ and 9.year olds) ‘| refatively large differance between what's expected
Mo standards in this 1 Mo standards in this No standards in this ! in the standards for kindergarten compared with

Know number names and the count sequehce, : the inditators fof preschoolers for a tew of these

domain. domain, damain,
1. Countto 100 by ones and by tens e | counting concepts, You might want to take a close
2. Count forward beginaing from a given number within the known sequence i fack at whether the "jump” from what's expected in -
{instead of having to begin at 1). . preschooi s too laree when you consider what the
3. Wiite numbers from 0 to 20, Represent a number of objects with & wiitien i . Coenman Core articulates as expuctations far the
: : end of Kindargarten

numeral 0-20 {with § representing 2 count of no cbjests).

Caunt to tell the number of oljects.

4. Understand the mlationship between numbars and quantiies; conneet
counting to cardinality. i

¢. When counting objects, say the number names in the standard order,
paifing each object with ena and only one number name and each
number name with one and only one object.

d. Undarstand that the last numbsr name said telis the nuy
counted. The number of objects is the same regardlass of their
arrangement or the order in which they were counted.

&. Understand that each sucsessive number name refers o a quantity
thatis one larger.

5 Countto answer "how many?" questions abouf as many as 20 things
atranged in 4 line, a rectanguler array, of a cirtle, or as many as 10 things
in a scattered configuration; given a nufnber from 120, count out that
many ohjecis ki

Standards

Compsare numhers,

6. identify whether the number of objects in one group is greater tharn, less
tham, or squat to the number of objects in anather group, e.g.. by using
matehing and counting strateqiss,

7. Compare twa numpers between 1 and 10 prosented as written numerais,
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Domain: Mathematics
Sub-domain & Goal: Operations and Algebraic Thinking

This sub-domain focuses on the understanding the four operations of addition, subiraction, multipfication and division of whole numbers; the refationships betwaen
addition and subtraction; and in laler years the relationship between multiplication and division; and the properties of operations including the commutative and
associative properties of addition and muttiptication, the adoltive identity of (and the multiplicative identity of 1.

hey discover that one thing can cause another thing to happen. This is-understanding is important for developiip Gliantiztive relationsiing and becomes apparent
when chidren begin fo understand and use the term more. i they say or sign. "more,” they receive additional iiems {8.9., more crackers at shack fima or more toys
during playtime), Their request results in & change of quantity which is afoundational understanding of addition. Further on, young children discover the connections
between colnling and addifion and subtraclion. Each successive rumber in the count sequence represents one more: when counting backward it represents one
tess; and when skip counting each number represents the totat when repeatedly adding the same amount leading to understanding the relationship betwesn addition
and multiplication. In fostering these connections parents, carpgivers, educators and others can help by using supportive language during counting activities and
say, "We have 3 dight now. Fm golng to add one mere (add cne). Now, how many do we have? Let's add another.." Similar language can be used whes removing
objects and counting backward, or when repeatedly adding the same amount fo the pite. The connection between counting and addition and subfraction is a critical
understanding as children begin to construct, invent or reinvent {as Kamil cails it) thelr own sirategies for solving problems,

The CCSSM recognizes several common addition, sublraction, muitiplication and division situations. In the early years chiidren begin to understand addition as
adding to (a start amount) and sublraction'as taking from { start amount); addition as puffing fogether (fwo or more groups} and subtraction as taking apar! (one
group info two); and compare situations in determining the différence belween two quantifies (more of fewer), Having a deep understanding operations and the
relationships between them are foundalional concepts for later algebraic finking—a major focus of the CCSSM. For more detail about these operational situations
and the common multiphication and division situations, please refer to the @iossary of the CCSSM on pages 88-90.

mment [CSL183]: 1 am not familia: with a

3 description of shildren’s knowivdge ond skils
! relared to mathematics that refers to "causality™, 1t
1 maybe that 'm just not famiiiar with this
1 terminology and explanation of mathematics
* thinkiteg, but f did wonder if a better way (o deseribe
$ wihat yau aen getting atwould be “ressoning”, f
think this ares may be more commonly assodiated
i with children's progress i reasoning abilities than
: understanding of “causakity”

Formatied: Highlight

Commert [CSL1841: i'r nor cure that it is desr :

{ what this phrase is trying to communicats.
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Domain: Mathematics
Sub-domain: Operations and Algebraic Thinking
Goal: Children understand operations and the relationships between them.

Some of the indicators of young children developing knowlfedge of operations and algebraic thinking are as follows:

Infants and young toddlers (1}
{hirth {o 18 months}

Older toddlers and twos {T)
{18 months fo 36 months)

Preschoolers {P)
{3- and 4-year oids)

Standards

Undersiand causaliy, and understand addifion as
adding to and understand subfaction as taking
rom.

2.
3.

Discovar that one thing can cause ancther thing
to happen.

Understand more {e.g., “do you want more?").
tse the term more to get additional obfects {e.g.,
asking for more when eating snack or playing witt:
toys)

i

Understand causality, and understand addition as
adding to and undarstand subtraction as taking

La

fron.

1. Determine that one object added.io ancther
makas two and that one object téken away from
fwo make one. . )
Ripoghize that adding to & group of objects
increnses the total, and taking some fram a group
dacreases the total

3 Hebhghme that ¥ you changs the size of a part of

2 group, then you alse change the size of the
whole group.

Undérstand addition as puttin_g together and

add
apa
1

2

Ing to, and understand sibtraction as taking
ri and taking from. ’
Understarid the more you add to a group the
greater the total.
Usderstand the more you take away, the less you
have, and the less you fake away, the more you
have.
Put two groups together o form one larger groups
ant find the total of upto 5.
Separate one group info two smatler groups and
know the size of the pazts (heginning with 2 total
of u to 5}, €.4.. '§ ¢an give 7 blocks to my fend
and stilf have 3 {0 play with.”

Comment [CSL18E]: This may not be the best
: word to use fere. ferbaps the ward “subsets”

: Comement [CSLIBS5Y: some of the indicatars at
: this sge level seem a bir advanced,

would be preferable,

Domain: Mathematics
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Sub-domain; Operations and Algebraic Thinking

Goal: Children understand eperations and the refationships between them.

Some of the indicators of young children developing knowledge of operations and algebraic thinking are as follgis:

Kindergartners (K)
(5- and 6- year okds)

First Graders {1}
[B- and 7- year oids)

Second Graders (2)
(7- and B-year olds)

Thivd Graders {3}
(8= and Y-year olds)

Understand addition as putting
together and adding to, and
understand subiraction as
taking aparf and taking from.

1. Represent addition and
subiraction with oblects,
iingers, mentalimages,

i drawings, sounds (e.g., claps),

acting out situations, verbal

sxplanations, expressions, or
sguations,

Soive addition and subiraction

ward prablems, and add and

subtract wathin 10, 2.g., by
using objects or drawings to
rapresent the probiem,

Decompose numbers fess

than or equal to 10 inta pairs

i more than one way, e.q., by

using ohjects or drawings, and

recort each decompaesition by

& drawing or equation {e.¢, §

s2+fandS=4+1)

For any number from 1t G,

find the number that makes 50

when added to the given

humber, e.4., by using chiscts
or drawings, and record the
answer with a drawing or
equation.

Fluently add and subiract

within 5.

[l

Standards

Ead

o

Represent and solve probiems involving

addition and subtraction.

. Use additfon and sublraction within 20 to
solve wort probliems invaiving situations
of adding to, taking from, putting tegether,
taking apart, and comparing, with
unknowns in all positions, a.41, by using
objacts, drawings, and eguations with a
symbol for the unknown number to
represent fhe probiam. i

2. Soive word problems that call for addition

of three whole numbiers whose sum is
less than or equal to 20, 0.9., by using
objects, drawings, and equations with a
symbot for the unknown nupmber to
represent the problem. ’

| Understand sublraction as an unknown-

addend problem. For example, subtract
0 - 8 by findmg {He number thal mekes
14 when added to 8. Agd and subtract
within 20

I

Understand and apply properties of
operations and the relationship between
addifion and subtraction,

4. Aginly properties of eperations as
strategies to add and subtract.2
Examplés: if & +3 = 11is known, then 3
+ &= 11 is also known. {Commutative
property of addition.) To add 2-+6 + 4,
the second two numbers can ba added to
mekeaten, so2 +6+45 2410 = 12
{Associafiva property of addition.}

Represent atd scive problems
involving addition and
subtraction.

1. Use addition and subtraction
within 10010 solve one- and
two-stap word problems
Involving situations of adding
to. taking from, putting together,
faking apart, and comparing,
with unkpowns in ab positions,
e.g., by using drawings and
aquations with a symbol for the
unkrown rumber fo reprasent
ihe probiem.

Atic and subtract within 20,

2. Fisently add’and subtract within
20 using mental strategias.? By
end of Grade 2, know from
memory all sums of two one-
dhght numbers,

.

Represent and soive problems involving

muitipiication and division,

1 lterprat products ofashisle numbers, e.g.,
interpret 5 x 7 as the total number of -
aobjacts in & groups of 7 oblects sach, For
example, describe a context in which a total
number of objests can be expressed as § x
1.

. Interpret whole-number quotiants of whole
numbers, e.g., interpret 56 + § as the
number of obiects in each share when 56
ohistts are partiionad equally info 8 shares,
of as & nlmber of shares when 55 ohjacts
are partitioned into equal shares of §
objests sach. For example, describe a
sontext in which a number of shares ora
aumber of groups cen be expressed as 58
=8,

3. Use muitinfication and division within 100 to
solvis word probiems in situations involving
equal groups, aiays, and measuramant
quantities, @.g., by using drawings and
equations with a symbol for the unknewn
number to represent the problem.

. Determine the unkrown whole number in a
multiplication of divisien eguation relating
three whole numbers. For axample,
determine the unknown number that makes
the eguation true in each of the equations &
® P46 5= _+3 Bxf=7?

ra

Domain: Mathematics

Sub-domain: Operations ang Algebraic Thinking
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Kindergartners (K} First Graders {1} Second Graders {2) Third Graders (3}
(5- and B~ year olds) (6~ and 7- vear olds) {7~ and 8-year oids) (8- and 9-year olds)
Add and subtract within 28, ok with equal groups of Understand properties of muitiplication and the
5. Relate counting to eddition and objects to gain foundations for | relationship bet{i-'een multiplication and division,
sublraction {e.g., by counting on 2 to multipkcation. 5. Apply p s of tions as strategies to
add 2). 3. Determine whether agroupof | mudliply and divide 2 Examples: 6 % § = 24 is
&, Add and subtract within 20, objects {up to 20 has an odd known, then 4 x 6 = 24 s also know.
demonstrating fiuency for addition and o aven number of members, {Commutative property of multipication.) 3x 5 %
subtraction within 10. Use strategies e.g., by pairing objects or Zcanbefound by 3 x 5= 15, then 15 x 2= 30,
suck as counting o, making ten {e.g., 8 codnting them by 2e: write an orby 5 % 2= 10, then 3 x 10 = 30. {Associative
+B= 8+l rd =10 +4 = 14); equation t5exprass an even property of multipication,) Knowing that B x 5=
decomposing a rumber leading fo & ten number as a sum of two squat dandfx2=16, onecanfind8x 7asdx {5+
(80, 13-4=13-3=1310~1=9} addends. 2)={B x5} + (8 x D} = 40 + 16 = 56. (Distributive
using the rolationship between addition | 4. Use addition fo find the lotat propery.}
and subtraction (e.g., knowing that 8 + 4 [z  number of objects arranged in | 6. Understand division as an unknown-factor
= 12, one knows 12 - 8 = 4}; and © rectangudar atrays with upto 8 problem. For example, find 32 + & by finding the
crealing equivalent birt easier or known rows and up 1o § columns; number that makes 32 when mutliphed by .
sums {&.4.. adding & +7 by creaiing the write an equation fo express Bhiply and divide within 150,
5 known equivalent§ +6 +1=92+1 = the total as a sum of agual ! 7. Fluently multiply and divide within 100, using
= 13}, # addends, I strategies such as the relationship betwaen
= W . L " " multipication end division {e.g., knowing that & x
= ori with addition and sublraction 6 = 40, one knaws 40 = 5 = 8) ar properties of

sgquations.

7. Understand the meaning of the equal
sign, and determine if equations
Invelving addition and sublraction are
true griatse, For example, which of the
fallowing equations are true and which
arefaise? §=6. 72815+ w5,
drlzhap k

. Determine the unknown whele number
in an addition or subtaction squation
relating three whole numbers, For
exampia, determine the unknown

aperations. By the ond of Grade 3, know from
memory afl products of two cne-digit numbers.
Solva problems involving the four operations,
and jdentify and sxplaln patiemns in aritiimatic.
8 Solve two-step word problems using the four
operations. Represent these problems using
i equations with & letter standing for the unknown
quantity. Assess the reasonablenass of
answers using mentat computation and
astimation strategies including rounding.3
19 Hentfy arthmetic pattems Gncluding pettems
in the addition table or multiplication table), and

>

rambar explain them using properties of operations. For
that makes the eguation true in each of e, ob that 4 6 N

the equaiiﬂns g+9z 14 k= - 36+ axample, shserve that mes a number is

§= ) ’ - always even, and explain why 4 times a number

E I can be decompased ito two equal addends.

Domain: Mathematics
Sub-domain & Goal: Numbers and Operations in Base-Ten
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The standards in this sub-domain focus on cur base-ten system and place-value notation. In kindergarten, children discover that teen numbers are composed of one
group of ten and some more, First and second grade standards extend the counting sequences focusing on the connection between skip counting, the base-ien
gystem and place vaiue. They also begin 1o record the resulfs of comparisons with the symbols », =, and <. Students explore multile tens and ones and use corract
plece-vaiue notation for numbers up to 120 in first grade moving to numbers to +000 by then end of second grade. Second grade students gain an even deeper
understanding of place value when they begin to discover strategies for adding and subtracting 2- or 3-digit numbers mi¢h include counting in units or mutinles of
hundreds, tens and ones and using expanded notafion or place value. Third graders confinue to deepen their understanding of place value aven further when they
expiors mudtiplying by multiples of 10, i

Domain: Matheraiics
Sub-demain: Numbers and Cperaticns in Base-Ten
Goal: Children understand our baseden system and place-value notation.

Some of the indicators of young children developing knowledge of base-ten and place-value notation are es folows:

infants and young toddlers {i) Older toddiers and twos (F) Preschoolers {P) !
(birth to 18 months) {18 months to 36 months) {3- and 4-year olds) |
No standards In this domain. No stangargs in this domain. Reéognize patterns in the counting sequence,

1. Countbeyond 28 by rapesting the 19 patter
when given a new decade name {e.g., when
given the next decarde mams the count continues, |
28,29.."30", 31, 32, 35 i

Standards
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Domain: Mathematics
Sub-domain: Numbers and Operations in Base-Tan

Goak: Chiidren understand our base-ten system and place-value notation.

Some of the indicators of young children developing knowledge of base-ten and place-value notafion are as follows:

Kindergartners (K}
(5- and 6- year olds}

First Graders (1)
(6~ and 7- year olds)

Second Graders (2)
[7- and &-year olds)

Third Graders (3)
{8- and 9-year olds)

Standards

Work with numbers 11-19 to
gain foundations for place
value.

1. Compose and decempose
numbers from 11 to 19 into
ten ones and some further
ones, £.4., by using
objects or drawings, and
record each composition
or decompasition by a
drawing or equation {such
as 18510 +8);
understand that these
numbers are composed of
ten ones and ane, two,
three, four, five, six, seven,
eight, or nine ones,

Extend the counting sequence.

. Countio 120, starting at any
number fess than 120, In this
range, read and write
aumerals and represent 4
number of objects with a
written numeral,

Understand piace vaiue,

2. Understand that the two digits
of a two-digit number
Tepresent ameunts of tens and
ones. Understand the
ollowing as special cases:

a. 10 can be thought of as
a hundle of ten ones -
cailed & 'ten.”

. The numbers from 1110

19 are composad of a
ten and one, ftwo, three,
sfour, five, six, seven,

‘dight, of s ones.

The numbers 10, 20,
30, 40, 50, 66, 70. &0,
90 refer to one, two,
e, four, five, six,
seven. eight, o mns
tens {and G ones).

. Compare two two-digit
numbers based on meanings
of the tens and ones digits,
tecording the resulls of
comparisons with the symhbols
>, =, and <,

o

bl

[

Understand piace value. - .

1. Understand that the three digits of a three-dight number

represent amounts of hundreds. tens, and ones; e.q.. 708

equals ¥ hundreds, 04ens, and 6 ones, Understand the

following as specialcases:

a, 100 can ba thought of a8 a bundie of ten tens -
caled a “hundred.”

b. The rumbers 100, 700, 300, 400, 500, 860, 700, 800,
H00 refer to one, twe, three, four, five, six. seven,
wight or nine hundreds (and 0 tens and 0 ones),

Count within 1000; skip-courit by 5s, 10s, and 100s.

3. Read and write numbers to 1000 using base-ten nimerals,
number names. and expandad form.

. Compare two three-digit numbers based on meanings of the
hundreds, fens, and ones digits, using > =, and < symbols
{0 record the results of comparisons.

Use piace vaiue understanding ang progerties of

petations to add and sub

5. Fiuently add and subtractwithin 100 using strategies based
an place vaiue, properties of operations, andlor the
relationship between addition and subtraction,

. Add up to four two-digit numbers using strategies based on

Jace value and preperties of operations.

it and subtract within 1000, using concrete models or
drawings and stategies based on place value, properties of
operations, andior the refationship between addition and
subtraction; relate the stratedy o a written method.
Understand that in adding or subtracting throe-digit
numbers, one adds or subtracts hundreds and hundreds,
tens and tens, ones and ones, and sometimes it is
necessary o compese or decompase tens of hundreds,

. Mentally add 10 or 100 to a giver numbar 100-800, and
mentally subtract 10 or 100 from & given humber 100-800.

. Explain why addifion and subfraction strategies work, using
placa vaive and the properties of operations,

[

-

@

o

w

Use place value understanding
and properties of operations to
perform multiidigit arithmetic,
1. Use place value
upderstanding te round
whole numbers to the
nearast 10 or 100.

2. Fluently add and subtract
within 1000 using strategies
ant algorithms based on
place valug, properties of
oparalions, andfer the
relationship between addition
and subtraction. .

3. Multinly one-digit whole
rembers by muitiples of 10 s
the range 10-80 {e.g., & »
80, 5 » 69} using strategies
based on place valug and
properties of operaiions.
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Domain: Mathematics.
Sub-domain & Goal: Number and Operations-—Fractions (3 grade only)

The standards in this sub-domaln fecus on developing and understanding of the symbalic notation for fractions and connecting this understanding to the gecmelry
gtandards found [n the kindergarten, first and second grades where studenis compose shapes Using equal sized parts and decompase shapes into equal parts.
While there are no formal standards for fractions in birth to preschool, frequent apportunities to explore fair shares present themselves during play and snack time,
&.g., when breaking a cracker in half. Word of caufion—There is no such thing as 'the big haff or the Tittle half If one pisce is larger than the other, they are fwo
pieces, not halves. Halves are equal in size.

Domain: Mathematics
Sub-domain: Numbers and Operations-Fractions
Goal: Children understand fractions as numbers.

Some of the indicafors of Third Graders understanding fractions as numbers are as fofiows:

Third Graders (3)
{8- and S-yeariolds)

Develop understanding of fractions as aumbers.
1. Undersiand & fraction 1/b as the quantify formed by 1 part when a wholgss pantifioned into b equal parts; understand & fracion afb as the quantity formed by a parts of size 1/b.
2 Understand a fraction as a aumber on the number ime repfesem ?ractuo sone tugrrsher fine diagram
size Hb and that the endpomt of the part based at 0 locates the number 1/ on 1he nutnber ling.
h. Represent a fraction ath on a number line diagram by marking off a Jengxhr b from ©. Recogmze that the resuling interval has size a/b and that its endpoint locates the
{ mmber afb on the number fine.
2. Explain equivalence of fractions in special cases, snd compare fractions by reasoning about their size.
. Understand two fractions as equivalent {equal) f they are the same size, or the same point on a number fine.
b. Recognize and generate simple equivalent fractions, e.q., 1/2 = 24, 416 = 2/3}: Explain why the fractions are equivalent, a.q., by using a visual fraction model,
c. Express whoie numbers as fractions, and recognize factions that are squivalent to whols numbers. Examples: Express 3 inthe form § = 3/4; recognize that 6/ = §;
focate 4/4 and 1 at the same point of @ number iine diagram.
d. Compare fwoe fractions with the same numerator Of the same denominator by reasoning about their size. Recognize that comparisons are valid only wien the twn
fracfions refer to the same whole. Recoriithe rasults of comparisans with the symbols » =, or <, and justify the conclusions, 8.9., by using a visual fraction model. |
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Domain: Mathematics
Sub-domain & Geal: Measurement and Data

Ag young children begin to crawl exploring more of thelr environmeni and traveling greater distances, they are discovering the concepts of here and there, and near
and far. These early discoveries led fo examining their worid in ferms of space and distance. They also begin to explore how objects vary in size, the passing of time
as they notice regularity in their daily routines, and new language to support communicating their new discoveries. Preschoolers and kindergarieners begin to
directly compare objects, helding one object next to another to defermine which is talier, longer, heavier, ete, In first prade, “students develop an understanding of
the meaning and pracesses of measurement” and begin to explore how to use smalleriems of equal size {non-gtandard units such as popsicle sticks, or blocks) to
measure length or distance Dy ining up ihe Hems fom one end to another (COSSM, p. 13). Dusdng first and second grade, student begin to formatize teir £ONcepts
of time and accurately tel thne by the end of second grade providing the foundation needed to solve problem invalving efapsed time and time inferva! In later grades,
Second graders also ‘Tecognize e need for standard units of measure {centimeter and inch) and they use rulers and other measurement fools with the
understanding that linear mezstre involves an lteration {repetifion) of units. They recagnize that the smalier the Ung, the more iterafions they need to cover a given
tength” (CCSSM, p.17), Repeated experiences with standard measuring tools provide secand graders with the concepts necessary to undarstand the number line
and how it can be used a5 a lool fo model addifion and subtraction strategies. However, NCTM (2009) has found that 'number lines are not appropriste for children
before grade 2° (Fuson, Clements & Beckman p, 43), In third grade. “students recognize area as an attribute of two-dimensicnal reglons, . by decomposing
rectangles into rectanguiar arrays of squares, students connect area 1o mulliplication, and justify using multipiication te determing the area of a rectangle” {CCSSM,
p. 24). Third graders also solve prabiems involving fime, liguid voilumes, and'masses of objects; and apply their knowiedge of Factions to measurement.

This sub-domain also nchides coliecting and exploring data—the foundation of which is developed in the early years as young chiidren begin to recognize how
objects are similar andlor different from ong another. As they begin o recognize various altribules of objects they sort and classify. This provides the opportunity to
count the number of objects in each group and compare the resuits of the counis. These early experiences lay the foundation for coflecting representing and
comparing data In fater grades.




Vermont PDG-Expansion Application for Funding (CFDA 84.419B)-Appendices

229

Domain: Mathematics
Sub-domain: Measurement and Dala
Goal: Children leam and use concepts of measurement and comparison.

Some of the indicafors of young chitdren Jeamning about measurement and comparisons are as follows:

Infants and young teddlers (1}
{hirtlz to 18 months}

Older toddlers and twos {T)
{13 months to 36 months)

Standards

Discovers measurahie atiributes and explores

spatial reasoning

1. Undersland concepts such as here and fhere,
and near and fer

2. Adjusts reach based on distenee and size of an
object,

3. Adjusts grasp of an object based on ifs weight.

Praschoolers (P}
{3- and 4-year olds}

Describe and compare measurable atiribules.

1.

g

8.

Explore bbigcts by fifing and empiying
containers, .

Discovey that Bifterenbsizad-containers hold more
or sss.

Develop language fo describe attributes such as
Big v, smatl (heighlareaivolume), fong oF tall v,
shiort {lengthiheight). heavy v. fight {weight} and
fest v. slow (speed).

ob sense ofime through participating in
routine daify activities {e.g.. know abott when its’
fime fo wal, nap, go home, efc),

Hépognize pattemns in the anvironmant {6.g., day
foliows nighf;patiems in carpeting or dlothing,
ete.) E

Use terms such as now, fater. fomomow and
yestorgay.

“Classify objects.
7.

“Unerstand the concepls of same aad different,
and describe ohjests in these terms.
Classify and sort familiar objects by B nwn‘
{e.g.. hardy. soft. farge v, small, heavy v. fight).
Order hiceks-or other objects by size,

Describe and compare measurable attributes,

Explore oblects by filling and emptying
containers.
Direclly compaes and prdérs objects Lsing
atfributes of langth, weigh and size

(biggen‘éma\!en iungarfshoher, tallerfsharter, |

heavier/lighter).

Classify objects and count the number of objects
in eachicategory,

3

4.

5,

Sorts. classifies, and serializes cbiacts (putsin a
paitern) using atiributes such as color, shape,
size, ele » L

Compara GroupSize- i soedichiedts o9, I have
more biue bears than red bears.

ise terms such as before, after, now, lafer,
fomonow and yesterday.

" Comment [CSLIB7]: s they il and dump,

childrin may be exploring the volume capscity of

* the comainer they are Riling rather than the objerts

they are putting into the container. The concept of
volume i probably more relevant 1o this sub-
domaim than exploration of the objects being put
into the container.

Comment $0SLE91]: The skill of ordering

objects (seriation) is included snder " classiy
obhiects” in the older toddler and twos age group,
Eerbiaps it showld be included in the same stb-

i section in the two age groups?

: Cotnment {CSLIBB]: This i the roncept that's
i more relevant for this subdermain.

i LComment [CSLI92]: Perhaps there's a clearer
i wigy to state this. Somathing ke 3Gr obiects into
1 P SETS AN CatmpaTe the number of sbjects in

: each set.
: LComment | ]: A known what? Parhaps
¢ this theans "classity and sart ohjects by one

© featere™?

Comment {CBLI80]: This mav be a bit

advanced for this age.
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Domain: Mathematics
Sub-domain: Measurement and Data

Some of the indicators of young children learning about measurement and comparisons are as follows:

Kindergartners (K}
{5- and B- year clds)

First Graders {1)
{6+ and 7~ year alds)

Second Graders (2)
(1- and &-year olds}

Third Graders {3}
(8- and 8-vear olds!

Standards

Describe and compare

measyrabie aftributes,

. Dascribe measurable
attributes of objects, such
&s lghgth or waight.
Describe several
measurabie atiriutes of
a single object

. Directly compare two
objacts with 2
measurable attribute in
common, te ses which
abject has ‘more of Mess
of" the atiribute, and
descrive the difference.

* For exampie, directly
compare the heights of
iwo chitddren and describe

ra

one child as taller/shorter |

Classify ohiects and count
the number of sbjecisin
each category.

3. Classify ohjects inte
given categories; count
the numbers of objects in
each category and sort
the categories by counl.

Measure lengths indizectly and by

iterating fength units,

1. Order theee objects by length;
compare the lengths of two
objacts hidirectly by using & thied
ohjsct.

2. Express the length of an object
as a whola number of length
units, by laying multiple eopies of
a shotier object {the length unit}
&nd to end; understand that the
length measurement of an cbjeet
i the number of same-size
length units that span i with no
gaps or overlaps. Limit to

contexts where the object being

measured is spanned by a whole
nurnber of fength unite with no
gaps of overiaps.

Tell and wriie fime.

3 Vel and write time in hours ant
half-haur$ using anaiog and
digital clotks.

Represent and interpret data.

4. Organize. represeqt, and
terprat dala with up o three
vategories: ask and answer
questions about the fotal number
of data poinis, how many in each
category, and how many more o
lass are in one categery than in
another.

Weasure and estimate lengths in

standard units.

1. Measure the length of an objec! by
selecting and using eppropniate tools
such as rulers, yardsticks, meter sticks,
and measiring tapes

2. Measure the length of an object twise,
using length units of different langths
for the wo mersurements; describe
how the two measurements relate to
the size of the unit chosen.

3. Estimate fengths using units of inches,
feet, centimeters, and meters.

4. Measure to determine how much

fonger one objectis than another,

expressing the length difference in

2 standard lenglhs undt.

Relate addition and subtraction to

iength, .

8. Use addition and subtractidn within
100 to solve word problems invaiving
igngths that are given in the same
unifs, e.g., by using drawings {such as

.. drawings of rulers) and equations with

symbot for the unknown numbet to
represent the problem,

. Reprasent whole numbers as engths
from 0 on a number kine diagram with
equally spaced points corresponding to
the numbers 0. 1, 2, ..., and represent
whole-number sums and differences
within 160 on & number fine diagram.
whole-number upits.

k=

e

Solve problems invelving measurement and
estimation of intervals of #me, liguid volumes,
and masses of objects.

1. Teltand write time to the hearest minute and
maasure time intervals in minates, Selve word
problems involving addifion and subtraction of time
mtervals in minutes, .9, by epresenting the
probiem on a number line diagram.

. Measure and estimata fiquid volumes and masses
of objects using standard units of grams {(g),
filograms {kg), and liters {f). Add, subtract,
multiply:-or divide to solve one-step word problems
involving masses or volumes that are given in the
same units, e.g., by using drawings {such as a
beaker with a measurement scale} to represent
the problem.

Represent and Interpret data.

3. Draw a scaled picture graph and a scaled bar
graph to represent a data set with several
categories, Soive one-and two-stap "how rany
more” and "how many less’ problems using
information presenied in scaled bar graphs. For
example, draw & bar graph in which sach square
in the bar graph might represant 5 pats.

4. Generate measurement data by measuring
lengths using rulers markad with halves and
fourths of an inch. Show the data by making a
e plot, where the horlzontat scale is marked off
in appropriate units—whole numbers, halves, or
guarters,

G i, dopat

: d concepts of

area and relate area to muitlplication end to

addifion.

8. Recognize area as an attribute of plans figures
and undersiznd conoepts of area measuremant,
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Kindergartners {K)
(3 and &- year cids}

First Graders (1)
{6+ and 7- year oftds)

Second Graders (2)
{7~ and 8-year olds)

Third Graders (3)
(8- and 9-year oids)

Standards

Work with time and money.

7. Tell and write ime from analog and digital ciocks to
the nearest five minutes, Using a.m. and p.m.

4. Selve word problems involving dollar bills, quarters,
dimes, nickels, and penfiies, using $ and ¢ symbofs
appropsiately. Fxample: i you have 2 dimes and 2
pennias, how many cenis do you have?

Represent and interpret data.

4. z it data by irig lengths
of severat ebjects to the nearest whele unit, or by
making repeated measurements of the same
object. Show the measurements by making a line
plot, where the horizental scale is markad off in
whole-number units.

0. Draw a picture graphiand a bar graph {with single-
unit scale) to represent a data set with up to four
categaries. Solve simple put-together, take-apart,
and compare problems using information presented
in & bargraph

& Asguare with side length 1 unit, calied "a unt
square,” is said to have "ohe square unif’ of
aren, and can be used to measure ares.

5. Aplane figure which can be coverer without
gags or overlaps by n unit squares ie said fo
heve an area of n squate units,

§. Moasure areas by counting unit squares {square cm,

square m, square in, squars . and improvised units}.

7. Relate area to the operations of multiplication and

addition.

4. Find the area of & rectangie with whole-
number side lengths by ting i, 2nd show that
the area is the same as would be found by
muliplying the side lengths.

b, Multiply side iengths fo find areas of rectangles
with whole number side lengths iy the context
of solving et world and mathewmatisal
prablams, and represent whole-number
protucis as rectangular areas m mathematival
168S0RING.

¢. Usa filing to show in a concrete case that the

area of a rectangle with whole-number side
lengths aandb +cisthe sumofa x band a x
Use area models to represent the distributive
property in mathamatical reasoning.

. Recognize area as additive. Find areas of
rectifnear figures by decomposing them info
nere-overlapping rectangles and adding the
areas of the non-overlapping parts, applying
this technique to solve real world probiems,
ic t: recognize asan

attribute of plane figures and distinguish between

linear and area measurements

§. Solve real world and mathematical prablems

invalving perimeters of polygons, including finding
the permeter glvan the side lenglhs, finding an
upknown side Bngth, and exhibiting rectangies with
the same perimaier and different areas or with the
same area and different perimeters. :

a

G
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Domain: Mathematics
Sub-domain & Goal: Geometry

The sub-domain focused on two- and three-dimensional shapes and spatial reasoning. In our three-cimensional worid young children explore various shapes by
fouching, fealing, shaking, stacking, efc. Thelr discovaries lead lo recognizing some regularily in fese shapes, some shapes are “flal” and soms are 'round.” As
they hear aduls in their environment use language fo identify various atiributes and names of shapes, they explore using the fanguage 1o communicate thelr
discoveries, beginning with informal fanguage at first and tater using more formal and precise language. As chiidren move through their preschoot and kindergarten
years, they will begin fo increase their understanding of two- and three-dimensional shapes and can recognize, identify and name many common shapes regardiass
of their orientation. They also explors composing and decormposing shapes to make gew shapes. In later grades, students refine feir descriptions and definitions of
shapes and their altributes and explore various way to sort and categorize shapes. Composing and decomposing shapes also provides apportunifies to discuss
aquat parts of 3 whole and describing 2ach part in fractional 1erms. The explorations in kindergarten through second grade should focus equal shares (parts),
describing the shares (parts) using the wards halves, fourths, and quarters, and use the phrases haif of, fowth of, and quarter of. Describe the whole as two of, or
four of he shares. Although Ihese students may see and use some fractien notations, the goal during these early years shouid focus on partitioning shapes into
equal sized parts, indentifying how many equal sized parts make up the whole (four), name for each part or unit {a fourth), and counting how many parts or units you
are referring 1o (3 fourlhs). Formal fraction notatlon wilt be thoroughly explored in third grads {see Sub-tomain: Numbers and Operations—Fracfions}.

Standards focusing on spafial reasoning are aise included in this Sub-dbmain. As young children are expioring this world, building and stacking, they explore
concepts and eventually the fanguage of physical refefions and refative positions such as over. under, above, on, beside, next fo, infront, behind, in inside, oufside,
hetween, up down, top, bottom, front, back near, far, left, right and later they are abléto fllow one- and two-step diredtions using these terms, 2.9, Please put this
on the fop shelf and néext fo the book about dogs. -
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Domain: Mathematics
Sub-domain: Geomeiry
Goal: Children recognize two- and three-dimensional objects and use spafial reasoning,

Some of the indicators of young children leerning about geometry ars as follows:

Infants and young toddiers (1)
{birth to 18 months)

i

Qider toddiers and twos (T)
{18 months to 36 months}

Preschoolers (P}
{3- and 4-year olds)

Standards

| Discover shapes in their environment

1. Develsh.ooncaptof three dimensicnalifyl

Reason spatially

2. Understend thai objects have fronts and backs.

3. Understand that when an object is completely
hidden, # is stiff there and can ba remaoved.

4. Recovers cbjects that have be removed from
kiding and hidden again in a second position.

8. Work simple inserd puzzies,

8. Remove perts from and toy {e.g., 8 wheel and
replace thems,

7. Build thres-dimensional structuras using one type
of abject.

|dentify and descrike shapes

4. informally identity and play with 56fid cbiects (e.g,,

pioking out a famifiar ohject by touch when placed
in & bag with two other objects),

2. Nameand récggnize shapes and communicats
thetr ideas about how they are the same or
diffarant. i

3. Match shapes of same size and orientations and
foving towards shapes with different sizes and
priantations.

4, )Create pictures using simple shapes {e.g., using
pattern blocks of parquetry blocks)

8 Puttogether and take apart shapes {e.g.,
understand that a whole ohjgct such as pizza can
be separated into parts). A

€. Build twe-dimensionat shapes and i
dimensional structures offer sxploritg symmeiry.

Reascr: spatialiy

7. Complete increasingly compleXpuzzies

8 Understand and use some words representing
physical relations erpositions {e.G., over, under,
above, on, beside. naxi to, in fronf, behind, in
inside, outside, between, up down, fap. boftom,
Front, back near, far, eff, rgh).

Hetify and desciibe shapes ’

1. Children name and Fecoghize common two- and_

three-dimensional shapes, and their parts and
atlributes, and communicate their ideas about
how they are the same or different.

2. Recognizes common shapes {e.q. square,
rectangfe, circla, tlangle) regardioss of
orientation.

3. Compose {combine) and decompose shapes to
make other shapes,

Reastini spatially )

4. Communicate ideas about relafive position of
cbjects using terms such 2s on top of, beside, in
front, ete.

5. Follow simpla directions related to relative
pasitfon (bestde, befween, next fo, ofc.)

{ Comment {OSLI93): | am not sire what this is
and do not think that this is something very young
children would sxhibit. Perhags & better way to

i eapress and indicator would be something like, Pl

1§ with three-dimensional objacts? § also wondered if

I the more relevant indicator might be someathing

: felated to Infants and voung toddlers playing with
; objects that are ditierent shapes jrather than s

{ focus on three-dimensionality]

Comment {CSL194]: This seams a hit advanced
i for this age.

| Comment [CSLIOS]: Note that if the :
expectation is that children name shapas then there
is no need to sey “recognize” bereuse i onderto
name something its imphead that you can recognize -
P

: Comment [CSL196]: This is unciear,

* Camment [CSLIVT]: This indicator and the next ’
two ate particulattly go0d examples of indicators
that describe what teachers sirauld see children do,

Commest [CSL1997: Perhaps vou migh also
: want to inciude an indicater relared to campieting
© puzzies since you have one under the Dider
i Totdiers/Twos age proup.

i Comment §CSLESBY: it might be heipful te *
i teachers to be a bit more specific abouz wihat yoi
have in mind hete, Rathes than “increasinghy

-} complex”, perhaps there is a certain type of puzrie

of numier of puizle pleces vou codak specify,
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Domain: Mathematics
Sub-domain: Geometry
Goal: Children recognize two- and three-dimensional objects and use spatial reasoning.

Some of the indicators of young children learning about geometry are as foliows:

Standards

Kindergartners (K} First Graders (1) Second Graders (2} Third Graders (3)

{5- and 6- year olds) {6~ and 7- year ofds) (7- and 8-year olds} (8: and S-year olds} .
identify and describe shapes Reason with shapes and their Reason with shapes and their Reason with shapes and thelr
[squares;, circies, friangles, attributes. attributes. attributas,

rectangies, hexagons, cubes, cones,
cylinders, and spheres),

1. Distinguieh between defining
afiributes {e.q., tiangies are ciosed

1. Describe objects in the envi H
using names of shapss, and describe
the refative positions of these objacts
using terms such as afove, below,
beside, in front of, befiind, and next
to.

. Correctly name shapes regardiess of

their orientations or overal: size.

{dentify shapes as two-dimensional

{lying in a plang, “fat") or three-

dimensional {"salid™.

a

Ld

Analyze, compare, creats, and
compaose shapes.

4. Analyze and compare two- and three-
dimensionat shapes, it different sizes
and orientations, using informal
langdage to describe thelr simifarities,
differences, parts {6.9., number of
sides and vertices/'corners") and
ather atiributes (a.4., having sides of
equat length}.

odel shapes in the wiod by building
shapes from compa fe.g., sticks
and ¢lay balls) and drawing shapes,
Compose simple shapes to form
larger shapes, For exampfe, “Can you
join thase twe triangles with full sides
touching to make & ractangle?”

o

2

2 fourths, and quarters, and use the

and three-sided) versus non-defining
atfributes (e.g., color, orlentation,
overali size); build and draw shapes
to possess defining atirbutes.

, Compose two-dimensional shapes:
[rectanglos, squares, trapezoids,
triangles, haif-circles, and guarter-
citgies) o thres-dimensional shapes
{cubes, right rectangular prisms, right
circular cones, and right cireuiar
cylinders) to create a compasie
shape, and compose new shapes
from the composite shape.

. Pariition circlés and rectangles into
o and four aqual shares, describe
the shares using the words halves.

i)

=

phrases half of. fourth of and quarter
of, Bescribe the wholeas two of, or
four of the shares. Understand for
these axampies that decamposing
into more equal shares craates
smafler shares

1. Recognize and draw shapes having
spatifiad attrbuies, such as a given
rumber of angles or a given numbar
of:aqual faces. identify tiangles,
quadrilaterais, pertagens, hexagons,
and cubes,

2. Partitton a rectangie into rows and

columns of same-size squares ang

count to find the fofal number of
them

3. Partition circles and rectangies into
two, Bharge, of four equal shares,

- deseribe the shares using the words
haives, thirds. half of, a third of, etz.,
and describe the whole as two
haives, throa thirds, four fourths,
Recognize that equal shares of
identical wholes need not have the
same shape.

1. Understand thai shapes in different
categores {e.g., thombuses,
rectangies, and others) may share
attribides {e.g., having four sides),
and that the shared atirbutes can
defing a larger category (..,
guadriateras). Recognize
rhombises, reciangles, and squares
as examples of quadrilaterals, and
draw examples of guadtilateras that
do not belong 1o any of these
subcalegories. '

2. Partition shapes into parts with equal
areas. Express the area of each part |
as & unit fraction of the whole. For |
example, partition & shape into 4
parts with equal area, and desoribe
the area of each part as 114 of the
area of the shape.
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SCIENCE

Seisnce for young children, birth threugh grade 3, is focused on developing habits of mind such as curiosity, questioning, openness fo new ideas, and wondering.
This is a time when children are experiencing the world around them and constructing knowledge. Science should be refevant and concrete — at their fingertips
affowing for understanding through their senses; i should be about where the children live, about thair bodies, about aspects of the natural world they can explors
themselves. The younger the child, the closer the experience needs 1o be to them,

The stale of the world today makes it imperafive to start science exploration as early as possible. As Wynne Harlen states, ©. . . whether we teach science or not,
they will be developing ideas about the world around them from their sarliest vears (Haden, p, 2).” Children begin eary to understand their relationship with the earth
and nafure and their place in the system. They begin early to understand heaithy chiices for living such as healthy foods and leading active ives with exercise and
daify ime outside. They enthusiastically nvesfigate how to make things move and can thoughtfully observe living things in their habitats.

For early childhood educators, science is 2 relevant, exclting tople for teathing across the cumiculum. Science offers opportunifes for mathematical, reading, and

wrifing experiences. It provides a mesninghd context for these activities. The teacher's role in science is fo provide opportunities for concrete experiences, fachitate
those experience, listen to ideas, ask open-ended questions, explore along with the child, provide opporiunities for problem-solving, examine early urderstandings,
and provide information - the key is to alfow for a safe, supportive environment that fosters scientific dispositions and buitds sclence conlent knowledge over time .

Within VELS, science is divided into the domiins; of physical sciece, ife science, the human body, and earth and space, to provide clear expectations for what  Comment [CSL200T; It s probably better to use ©
chikdren should be learaing about. In each domain, outcomes are addressed that focus on both scisnce process and content knowledge. Science and engineesing e word subrdoman or ubased” heve since the |
practices include planning, ohserving, exploring, problem-solving, using models, gathering and recording information, and discussing findings. Confent { categories fi.e. “saence’ 5.3 “gomann ).

outcomes are focused on elements of the study of each domain and how children Interact with and construct knowiedge about earth and space, Kfe science, the
humnan body, and physical science. ‘

Physical Sciense

Children explore the physical properties of objects and materials in their everyday environment and experience. They notice thal different kinds of matter exist (.., wood,
metat, water) and that some miatier ¢ah be identfied as elther solid or liquid, depending on their flemperature. Children can cbserve that heating ar cacling substances can
cause changes. Through exparimentation, children can determine what properties are best sulfed for specific purposes.

Physicat science also includes force and motion concepts. Children investigate the cause and effect relationships of pushes and pulls. They come ta realize that pushing or
puiling an cbject can change the speed or direction of its motion. Additionally, they develop an understanding of friction as a pull that opposes the object’s motion. Energy
is explored through waves, which are reguiar patiems of motion that can be made in water by disturbing the surface. Waves, or vibrations, from sound energy can alss be
created and thelr impact obsarved. Children discover that fight energy allows us to see objects and very hot abiects give off light (e.g., a fire, the stin). Some maierials allow
fight 1o pass through tham, oliers allow only some light through, and sthers block afl the light and create a dark shadow on any surface beyond them, whers the ligat
cannot reach.

Life Science
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Children explors the characieristios of ving things within their experience and environment. They learn fhat plants and animals kave different parts that halp them 1o meet
their needs for survival, Through observations, children discover how plants and animals change over time and produce offspring who share characteristics of thelr parents.
Children come to understand that all animats need feod in order o five and grow while waler and Jight are essential for plant growth. They learn how animals depend on
their surroundings to get what they need, including food, water, shetter, and a favorable temperature. Finally, children need to know that some kinds of pianfs and animals
that once lived on Earth {e.g., dinosaurs) are no longer found anywhere, althaugh others now fiving (e.q., fizards) resemble them in some ways.

Human Body

Children examine the human body through exploration of movement, health, and exercise. They observe and compare physical features of themselves ang their
classmates. Children notice that people have different external features, such as color of half, skin and eyes, They lears that these features are inherited from their
biologicat parents. Children invastigate their world using a variefy of senses and recognize that differant senses provide different information. They also begin o
understand how senses help peopie 1o meet their needs for survival, With the support of adufts, children identify substances in the emvironment that can be harmiul to thelr
bodies and strategies for keeping themsaives safe. Children absarve how peopie change over ime and go tough pradictabile stages of developrnent,

Earth and Space Science

Chifdren investigate the earth and shy in fheir environment and examine them mere closedy. They observe, describe, and predict natiems of the motion of the sun, moon,
and stars and recognize thal scientific tools like tetescopes make it possible to observe ceiestial objects in greater detall They leam that some events oocur i cycles, ke
day and night, while others, tike a voicano, have a beginring and an end. Addiionally. children begin to understand that some events, ke earthquakes, happen very
quickly; others, such 4s the formation of the Grand Canyon, ooour very slowly, over 8 tme periad much longer than one can observe, They record ohservations of the
weather in order 1o nofios patterns that oocur over time. Chifdren use models to explore how wind and rain can change the land and look for evidence of these changss in
their owa environments. The impact of plants and animals, including humans, on the lantd-is examined and children identffy oplions that can reduce adverse Impacts on
tand, water, alr, and ofher Rving things—for example, by reducing trash thiough reuse andirecycling.

Crosscutfing Concepts

The domains of sclence are fortified by concepts that are threaded throughout the physical, life, and Earthispace stiences, These crosscutiing concepts can be
considered the leaming goals necessary to achieve science literacy. They serve as “"connective fissue” across the domains of science and allow children to develop
coherent, prediclabie views of the natural world. Patierns, cause and effect refationships, cycles, sustainability {stabilfty and changa), scalefproportion/quantity,
systems, and structurefiunclion are crosscutting concepts that need to be carefully woven inte science experiences that are also rich with content and opportunities to
develop science and engineering practices.

{hitip e st Drgfaboutisiandardsupdatelresnurces 261207 Framework-Duschiodf

A Framework for K-12 Science (hifpfwww,nap.edwoatelog.oherecord io=13185) idendifies the following crosscutling scientific and engineering concepls:

1, Paftams, Observed patterns of forms and events guide organization and classification, and they prompt questions about relationshins and the factors {hat
influence them.

2. Cause and sffect: Mechanism and explanation. Events have causes, somefimes simple, sometimes multifaceted. A major activity of sclence is nvestigating
and explaining causal relationships and the machanisms by which they are madiated. Such mechanisms can then be tested across given confexts and used
i predict and explain events n new contexts.

3. Scale, proportion. and quantily. In considering phenomena, it is crifical to recognize what is relevant at different measures of sizs, time, and energy and to
racognize how changes in scale, proportion, or quantity affect a system's structure or performance.
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4. Systems and system models, Defining the system under study—specifying ifs boundaries and making explict a modet of that system—provides fools for
undersianding and testing ideas that are applicable throughout science and eagineering, .

5 Energy and matter: Flows, cycles, and conservation. Tracking fuxes of energy and matter Into, out of, 2rd within systems helps one understand the systems’
possibilities and Fmitations.

8, Structure and funcifon. The way in which an object or living thing is shaped and its substructure detenmine many of g properties and functions.

7. Stabity and change. For natural and built systems alike, conditions of stability and determinants of rates of change or evolution of a system are critical
slements of study,

{4 Framework for K-12 Science, p. 84)
The Role of Engineering

In addition to quality science experiences, young children should be provided with opbortunidies 1o solve engineering challenges. Look around your classroom or
home, How much of what you see is part of the human-made world that was createdin response to a need cr problem? Engineers ask questions, imagine
nossibifiies, and ther plan, design, and construct solulions. Thay revisit thelr work and make mprovements. Children are born engineers! They ars fascinated by
intriguing problems and delight in building, taking things apart, and investigating how things work. Engineening.breathes life into mathemalics and science by
providing opporiunifies for application and infegration of content. Designing pathways for balls 1o roll down, constructing pulley systems to move materials from one
place te another, and building the “tallest” tower are examples of engaging engineering challenges thal can naturally occur in early education classrooms.
hifnfecm uiug edulbeyondisesdizan himl

Techrology as a Tool

Technclogy is integral to the study of science and s consldered a tood for leaming. Technology,offers children the cpporiurity fo observe living things more Closely
such as looking at pond wader through a digital microscope. 1t offers children the opporfunity td document a plant's growih with a digital camera or to document the
phases of the moon through pholography. New technologies that support children’s understanding of science concepts are being developed; be sure to check for
streaming video, computer applications, and other technologies that help science come afive for chiidren,

The National Research Council reports that a preschool curricu

that promotes skille such as reflecting, predicting, questioning, and hypothesizing is most effective . | Comment [CSL201: Tris semence seems to be

for engaging young leasmers {Bowman, Donovan, & Burns, 200 g e (s et the mformation o
Next Generation Science Standards {NGSS K-3) and the Vermont Early Learning Standards (VELS)

The performance expectaiions {VELS Content) as well a8 the Science and Engineering Practicas for each grade level K-3 are taken directly from the Next .

Generation Science Standards {DRAFT). Crosscutting concepts identified in NGSS are also included. For additional information that will clarfy the infent of the : Comment [CS.202]: The final varsion nas been
science standards, educators ase encouraged to go directly to NGSS at iitpfiwww.nextaenseience ory. Explicit connections 1o Common Core State Standards for ¢ released o [t s important to go back through the £-

i 3 science standards to make sure they reflect the

both Mathematics and English Languane Arts/Literacy, clarification statemeats for performance expectations, descriptions of discipiinary core ideas, and assessment  final varsion of the Next Genaration standords,
boundaries are incomorated into NGSS in arder 10 support a common, shared interpretation of the standards. o e
Domain: Science :

Sub-Domain; Physical Science
Goal:




Vermont PDG-Expansion Application for Funding (CFDA 84.419B)-Appendices

238

Some of the indicators of young children Jearning about physical science are as foliows:

Standards

Infants and young Older toddlers and twos Preschoolers (P)
toddlers {I) M (3- and 4-year olds}
{birth to 18 months) | {16 manths to 36 months) -
intaract with the world Interact with the world arcund § Science and Engineering Practices:
atound them them Use sclentlic practices including asking nuastions, obsenving, recording. and discussing
1. investigate the pecple, 1. Move away from trusted their firidingd

things, and places in their

world through explaration

and play.

— Reitd to sounds outsids

~ Experiment with their
own ability to create
sounds

— Dbserveing ohjects fhat
emit fight

~ Fandle and mouth
objects

— Explore own body such
as grabhing foot, leoking
at hands

— Make discoveries with
objects such as ratties
{causa and effect)

. Repeat behaviors to figure
ot cause and efiect fe.g,

ra

2 toy released high always i

gees down (faw of graviy)
. or enjoy filing containers
and dumping contents out

= b

s

o

@

-

o

w

. Besirng patioms obs

caregiver to explore new
things, then check back by
Iooking or showing object

. Use objects in more than one

way

- Acton the understanding that |

onjects still exist whils ot of
gt

. Ask simple quesﬂ‘s.o;;s fike

Why? What? Where?

. Use objects as a maans to an

end {e.g. camies becks ina
fucket)

. Dbserve and describe how

items or people are the same
and diffgrent

. Expariments with the effects

of pushing and pulling on
ahjests

. Creates sounds intentionally

(e.9., moos fike & cow, plays
with instruments}

i

1. Ask questions based upon discoverié; macie while: plé}ir;é (eg block play, sand & water play)
2. Use scientific practices:of planning, observing, exploring, problem-sofving, gathering and

recordinig information, and discussing findings.
Make simple observations, predictions, explanations and generalizations based on real-life
exXperiences

4. May usetechnology as a taol for learning (e.g,, digital cameras for racording)
§. Idantify pEublems and use materials to create solutions. {Enginesring)

CONTENT:
Use the five senses 1o investigate physical properties of objects and materiais

. identify differences in the properties of objects and matetials

Explore and describe now things mova (force and motian)

Use words to describe how objects move in different ways

Exolore patterns of movement and describe varous ac[mns"f};at_cén-sh_aﬁg'éfan ;;)'bject‘s,miign
such as pulling. pushing. twisting, rolling. and threwlng S
Explore and describe cause-affect ralationships based on everyday experiencas

Experience he warmth of the sun
-Recogiize that ights, TV, radios: and other electronics use energy that-should be-conserved.

L

et

o

<

Crossatting Concepts:

- Seaig, Probértéon. and Quantity {e.g.. bleck buiiding)
- Patterns

- Cause & Effect Refationships

- Sustainabilty

i Commpnt [CSL207T: | am wondering if you
: #xpect children to demonstrate these skific
! independantiy or with support frem adidts? You
. i might wasnt to clarify whather children are expacted
¢ to cammy out the scientific process independemly .

 Comment FCSL203Y: These sub-buliers are 2 bit
; different in rerms of format and a bit more detatied
i than other indicators.

: Comment [£SL20AY: This seems alittle
i adwanted for a 36 month old. Perhaps you could
* refer to children describing patierns with support or

guidance from aduls or move this to the preschosl

1 age group?

{ Comment [T5L20BY: This indicator isa bit
i vagu, What would vou expect 1o gbserve children

doing that show they have this understanding?

Comment [CSL208]: These thror indticators are
: pretty similar. They Indicate & bit of progressicn

from one to the next, hut not & fot,

' Commaent [CSL206): Perhaps with adult
| suppon?

Domain; Science

Sub-domain: Physical Science

Some of the indicators of children learning about physical science are as follows:

Comment {CSL209]: Perhaps the tiems relsted
ta crosscutting concepts should alse be written in
the same farmat 85 indicators snder other areas?
It's & Hittle enciear how these Hems 3re supirosed 1
be used. | recognize that this 16 the way the
CIOSSCUTTIRE cOnCepts are presented in the
standards for the elder children, but do quastion

| wihether terchers would actually know what ta do
i with them, For instence, wotid it be heipful fo

what a preschooter’s H of
Patterns, or Cavse & EHect Relationships looks ike?

Kindergartners (K}

I First Graders (1)

| Second Graders (2) i Third Graders (3)

. was developed.

{ Comment [CSL2I0]: NOTE: | spot chacked the

Cammaon Core content that's included in Engilsh
Language Arts and Mathematics just to daubhe
check that 2l the Commen Core is included in the
VT docurment, | am nol checking Science brcause 2
hew version has been released since this VEL draft
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Pianning and Carrylng Out
Investigations:

1. With guidance, design and
conduct investigations in

with peers.

Make direct or indirect
chservations andfor
measurements ta colfiect data
whizh can be used to make
COMDARSons.

CONTENT
1. Design and conduct an
investigation of different kinds of
materials to describe their
observable properties and
classify the matesials based on
i the patterns chsetvad,
| 2. Design and conduct
investigations fo test the idea that
some matstials can be a solid or
liquid depending on temperature.
. Ask guastions, based on
observations, to classify diferent
objects by their use and o

g

Standards

o

I

andlor measurements to coliect data
which can be used fo make
comparnisons.

. Make direct o indirect observations
andior measuraments of a propesed
object or teot ar sokution to determine
i it solves B problem or meets & goal.

o

Constructing Explanations and

Designing Sofutions:

1. Use informatjon from direct or
ingirect observations fo construct
explanations,

. Use tocls and materials provided fo
design 2 device ofsolilionthat
solves a specific preblesm, 2

Obtaining, Evaluating, and

Communicating information: X
ations, tholghts, and

b

‘{ CONTENT

1. Construct an explanation using
observalions as evidg) hat
ohjects i darkness canibesesn oaly

Constructing Explanations and

Designing Solutions:

1. Use tools and materals provided 1o
design a device or solution to @
spacific problem.

“Gengrate and compare multipke
solutions te a problem.

ra

E Evld

gaging in Arg trom £
- identfy arguments that are
supported by evidence.

CONTENT

1. Analyze date from tests of a student-

designed teol to determing ¥ the tool

measures welght or size accurataly,
compared to standard measuring
tools.

Pesign an objact byt from & small

“iiset of pleces to-solve & problem and
sompare solutions designed by peers
given the same set of pieces,

. ldentify argumants that are
supporied by evidenca that some
changes caused by heating or
cuofitg can be reversed and some

ca

{5~ and B- year olds) {6- and 7- year oids) {7- and 8-year oids) {8~ and S-year olds)
Science and Engineering Practives: Sei and Engineering Pracii Sclence and Enginesring Practi Sci &nd Engi ing Practit
Asking Guestions and Defining Pianning and Carrying Out Analyzing and Interpreting Data: Asking GQuestions and Defining
Probiems: Investigations: 1. Analyze data fram tests of an objact Problems:

1. Ask questions based on 1. Design and conduct investigations or {00l 1o determina if a proposed 1. Formulate questions that can be
chservations of the natural andfor coliaberativaly. obiect o tool funcions as intended. investigated end predict reasonable
dasigned world. 2. Make direct or indirect chservations outcomes based on patterns such as

cause and effact relationships

Planning and Carrying Qui

thvestigations:

. Design and conduct investigations
coliaborafively, using fair fests in
which variables are controlied and
the number of trials considered.

. Maxe cheervations andior
measuraments, collect appropriate
data, and identify pattems that
provide evidence for &n explanation
of & phenomenon of test a design
sohution.

e

Constructing Explanations and

Deslgning Solutions:

1. Apply scienfific knowledge te soive
design problams,

CONTENT

1. investigate the motien of objects fo
determine when a consistent pattem
can be observed and used to predin!
fuiure motiens i the system,

ety whether ey oot : when fight travels to the ohjécts and cannof.
naturally or are hume_lrrmade‘ L shines on them.
Pomain: Science
Sub-domain: Physical Scisnce
Kindergartners (K} First Graders (1) Second Graders (2} Third Graders {3)
(5- and 6~ year olds} (6~ and 7- year olds) {7- and &year olds) (8- and 9-year olds)
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2. Conduct an investigation to
determine the efiect of
placing objects with different
characteristics in the path of
& heam of tight and use
these characteristies to meet
& goal.

Record and communicate
Observations thet soma very
hot objects give off their own
fight.

Conduct an investigation to
provide evidence that
vibrating matter creates
sound and that sound can
cause matter io vibrate.

Use tools and matarials to
design and build a device
that uses fight or sound fo
solie the probiem of
sending a signal over a
distance.

CROBSCUTTING CONCEPTS
-Cause and Effect

CROSSCUTTING
CONCEPTS
-Pattorns

-Cause and Effact

L

Ead

o

Standards

4. Analyze data from testing objects made from different materials to
determing if & proposed objsct functions as intended.

CROSSCUTTING CONCEPTS
-Seale, Proportion, and Quantity
-Enargy and Matter

Asking Questions and Defining Problems:
1. Define a simple problem that can be solved thraugh the
deveiopment of a new or improved object or tooi.

Planning and Carrying Out Investigations:

1. Design and conduct investigations collaborativaly,

2. Wake direct or indirect abiservations andior measuremenis 1o
coflect dala which can be used to make comparisons.

Construsting Explanations and Designing Solutions:
1. Use tools and matsrials provided {o design a devics or solution to a
specific prthem.

Engaglng in Argument from Eviderice:
1. Make a claim about the effectiveness of an object, fool, or solution

. that is based on relevant evidence.

estigations to provide evidence that an ebject

may stay in one place. move, of change shape when pushedipulled.

2. Design and conduct investigations of ohjects moving at
different speads to compare the change of an oblect's motion
ard shape hefore and after a colfston, :

Wake & claim aboui the effeciiveness of a sowtion that apphies
a push or a pull fo change the speed or dirgetion of an ohject
.. 1o solve a problem.

@

4:Camyout investigations to determing the relationshiis among

friction; motion, and the warming of ohjscts.
. Define a problem caused by either toe mush or foo litle friction
betwaan two objects and develop solutiens that address problem.

CROSSCUTTING CONCEPT :
- Cause and Effect

o

. Carry out investigations of the motion
of objoacts to predict the effect of
forces on an obfect in terms of
baianced forces that do not changa
meofien and unbatanced forces that
charge motion.

Investigate the effect of aleciric and
magnetic fercas between objacts not
in contact with each other and use the
observations 1o describe their
relationships.

. Apply scientific knowledge ta design
and refine solitions to & probiem by
using the properties of magnets and
the forces between them,

CROSSCUTTING CONCEPTS
-Cause and Effost
~Stabiiity and Change:

P

=

Domain: Science
Sub-dornain: Life Science
Goal:

Some of the indicators of children learning about fife science are as follows:
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infants and young toddlers (1)
{birth to 18 menths)

Older foddiers and twos (T}
{18 months to 36 months)

Preschoolers {P)
(3- ahd d-year olds)

Standards

Interact with living things around

them

. Show interest in animals and
pickires of animals

. Use the senses (mouthing,
waltching, grasping, reaching) to get
information and explore what's

neatby

Show inferest in the naturat world

. Recognize sef and family members

ne

oo

Show curiosity about the living

things around them

1. Show interest in animals and othar
fiving things,

2. Haginits labal animals by name and
1o idendily fraits {such as the sound
4 cow makes).

3. Enact animels’ activitias (such as
ealing, sleeping) in pretend play.
Move toy animals ko inimic animals
initha il

4. Explora the parls of iving things,
such as leaves fallen from trees

5. Engage with plants and animals in
a respectid way

. Differentiate between animal and i

plant
7. Name some common animals and
their babies

SCIENCE AND ENGINEERING PRACTICES:

{Jse sclentific practices including asking quest b

discussing thelr {indings )

1. Ask questions based upon discoveries made whiie playing {e.q., plants, enimals,
nsects discovered oltside)

2. Use scientific practices of planning, observing, exploring, problem-sahdng,
gathsring.and recording information, and discussing findings.

3. Make simple observaiions, predictions, ions and generalizations based on
reai-fife experiances

4. May use technology as a toel for lzarning {e.g., digital cameras)

ing, recorsding, and

;| 8- Creats modals including drawings that demenstrate undarstanding of science

cencopls.

CONTENT:
Demt te knowledge of the characteristics of fiving things,
1. lnvestigate, describe, and compare the characteristics that differentate lving from
. on-iving things
“9i0bserve and describe piants and animats to notice change over time
3. Notice simvlarities and ditferences betwoen animals and their offspring

Crosscutting Conéepis:
-Patterns

-Sustainablity

Cause & Effect Relationships

—C.yckes

Doemain: Science
Sub-domain; Life Science

Kindergartners (K)
{6- and 6- yest olds)

Fiest Graders (1)
i {6- and 7- year ¢ids)

Second Graders (2) ;
{7- and B-year ¢lds) i

Third Graders (3)
(8- and S-year olds}

Comment [CSL2AT1]: Would chiidren this age
have expieriences with enimals in the wiid thet they -
conld act out? Perhaps it would be better tu write
indicators related to domestic aemals that children

: wowd have more Bxpenence wits,
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1. Ask questions based on
abservations of the natural andfor
designed world,

H Piantning and Carrying Gust

i investigations:

. With guidance, design and
conduct investigations in
with peers,

. Make direct or indirest
observations andfor
maasurarmants to collact data
which can be used to make
companasons,

CORTENT
. Design and conductan
nvestigation of differant kinds of
matertals to describe their
observable properties and
classify the materials based on
the pattems observed,
Desigh and conduct
investigations {o test the idea that
some materials can bo a sofid or
liguid dependirg on temperature.
. Ask questions, based on
chservations, to classify different
cbjacts by their use and to
identify whether they ocour
naturally or are human-made.

B

Standards

g

o

1. Design and conduct mvestigations
collaboratively.

. Make direct or Indirect ohservations
and/er measurements to collect data
which can be used to make
comparisons.

. Make direct or indirect observations
andtlor measurements of a proposed
ohject or tool or solution to determine
if it soives a probiem or meats a goal,

o

e

Constructing Explanations and

Designing Soiutions:

1. Use information from direct or
indirect abservaiions to constnits
explanations.

2. Use foolks and materials provided to
design a device or solution that
saives a spacific problem.

Qbtaining, Evalsating, and
Communicating Information:

1. Record obsservations, thoughts. and
idaas.

CONTENT

3. Construct an sxplanation using
obsetvations as evidence that
ohiscts in darkness can be geen only

whan lght travels to the ohjects and
%, SHINES on them. '

or toot to determine Ifa proposed
abject or tood funcions as intended.

Constructing Explanations and

Designing Soluticrs:

1. Use tools and materials provided to
design a device or solutionto 2
spedific problem.

2. Gangrate and compare mutiple
solubions to a problem.

Engaging in Argument from

Evidence:

1. identify arguments that are
suppotted by evidonce.

SSONTENT

1% Anadyze data from tests of a student-

desigred tool to detesmine i ks tool

measures weight or size accurately,
compared to standard measuring
tools.

Besign an object built from a small

set of pieces to solve a probiem and

compare solutions designed By peers
given the same set of pieces,

. identify arguments that are
supported by evidence that some
shangas caused by heating or
cooling can be reversad and some
cannot.

[

=3

Sei and & ing P Sclence and Engineering Practices: Science and ing Practi and Engineering Pl;acrices:
Asking Questions and Defining Planning and Carrying Out Analyzing and [aterpreting Data: Asking Questions and Defining
Problems: investigations: 1. Analyze data from tests of an object: | Prohiems:

1. Formulate questions that can be
investigated and pradict reasonable
oltcomes based on pattarns such as
cause and sffect rejationships

Planning and Carrying Out

investigations:

1. Design and condutt investigations
callaboratively, using fair fests in
which variabies are controfled and
the numbsr of trials considered,

. Meke observations andfar
measurements, coliect appropriate
tata, and identlfy patterns that
rrovide evidence for an explanation
of & phanomenon of test a design
solution,

>

Constructing Explanations and

Besigning Solutions:

1. Apply sciantific knowledge to soive
design probiams,

CONTENT

1. investigate the motion of chjects to
determine when a consistent pattern
can be observed and used to predict
future motions in the system.

H

Domain: Science
Sub-domain: Life Science

I Kindergartners (K] |
| (5 and 6-year olds} . |

(6- and 7- year olds)

First Graders (1) E

Second Graders {2}
| {7~ and B-year olds}

Third Graders (3}
{8~ and 9-year olds)




Vermont PDG-Expansion Application for Funding (CFDA 84.419B)-Appendices

243

Standards

T

Sciati

and Engy
FPractices:

Asking Questions ard Defining
Probiems:

Analyzing and interpreting
Data:
1. Use and share pictures,

i drawings

andfor wrilings of
observations.

Lonstructing Explanations end
Jesigning Solutions:
. Use information bom direct or
indirect chservations fo
construct
explanations,

Obtaining, Tvaluating, and
Communicating information:

1. Read and comprehend grade-
appropriate texts and media fo
acquite scientific andlor
technical information.

Crifigue and/or communicate
information or design ideas
andfor solutions wih others in
oral and/or written forms using
models, drawings, wiiting, or
numbers.

r2

and Engineering
Practices:

Asking Questions and Defining

i Probiems:

1. Define a simple problem that
can be solved through the
development of a new or
improved object or tool,

Developing and Using Models:

1. Devaiop and/or use modals
{i.e., diagrams, drawings,
physical repiicas, dicramas,
dramatizations, or
steryboards) that represent
amaunts, refationships,
rafative scaies (higger,
smaller), ahdior patterns in
the naturai and desighed
worlds.

Constructing Explanations and

Destghing Solutions: 5=

t. Use information from direct or
indirect ohservations to
construct explanations,

Science and Engineering
Practices:

Asking Questions and Defining

Problems:

1. Define a simple problem that
can ba sohved through the
development of 2 new or
improved abject or tool.

Developing and Using iodeis:

t. Deveiop andior use models
{i.e., diagrams, drawings.
physical repiicas fioramas,
dramatizations, or
storyboarts) that represent
amounts, refationships,
refative scaies (higger,
sriglier). andlor patterns in
he natural and desighed
worlds.

Planning and Carrying Out
lnvestigations:

- 1. Make direct or indirect

ohsarvations andfor

measurements to colfect data *

which can be usaddainake
comparsens,

" Science and Engineering Practices:

Aralyzing and Interpreting Data:

1. Display dat'é{:in tahies and graphs, using digital toals
when Teasible, to Teveai patterns that indicate
relstionships.

2. Use dafa to evaluate cidims aboul cause and effect,

ing Solssi

Constructing Expl 18 and

1. Use avidence {e.g.. measurements, observations,
patterns} to construct & scientific explanation or design a
sokution to a probiem. .

Obtaining, Evaluating, and C ng information:

. Gompare gndior combine across complex texts andfor
other raliable media to acquire apprepriate scientific
and/or fechrical information.

. Use multiple sourcas 1o generate and communicate
scientific andlor technical information orafly andior in
written formats, including various forms of media, and
may inchide tables, diagrams, and chars,

CONTENT

1. Analyze and interpret data about changes in the
environment of different areas and describa how the
changes may affect the organisms thaf five in the arsas.

. Use evidence about crganisms in their natural habitats lo
design an artificial habitat in which the organisms can
survive well,

. hnalyze and interpret data from fossils to desuribe the

types of organisms that lived long ago and the

environments in which they fived and compare them with |

organisms and environments today.

Lise multiple sources fo generate and communicate

information about the size, stabiity, and specialization of

P gioups animals may form, and how different types of

[ groups may hely the members survive in their natural

] habitats.

™~

i)

w

Ead

Kindergartners (K)
{5- and §- year olds}

First Graders (1}
{6- and 7- year olds})

Second Graders (2)
{7~ and B-year olds}

Third Graders {3}
{8- and S-year olds)
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Standards

CORTENT
1. Collect, analyze, and use datx
to describe pattems of what
plants and animals {including
humans) need 1o survive
| Obtain information to describe
the relationship between the
needs of dfferent plants and
animals fincluding humans} |
and whers they ive on the lajid]
of i the water.
Consfruct an explanation for
how plants and animals
{including humans) can change
their environment while
mesting thelr basic nesds.
Communicate and discuss
solutions that wili reduce the
impact-of humans on the land,
water, air, andior other fiving
things in the local environment
using medeis and/or drawings.

B

ol

~

Creascutting Concepts
-Patterns

-Cause and Etfect

-Systems and System Model

Chtatning, Evaluating, and

g, E

Communigating Information:

1. Read and comprehend grade-
appropriate texts and media to
acguire scientific andfor
teshricat information.

2. Resord ebservations, thoughts,

and ideas

CONTENT
t. Use diagrams and physica!
models to support the
explanation of how the axtemnal
parts of animals and plants
help them survive, grow, and
meat their needs.
Define B human probiem and
dasign a solufion to the
problem based on how animats
u5e external parts to meet their
own needs. :
tsa information from
cbservations to suppert tha
explanation that different
individuat plants and animais of
the same type have similarities
and differences
. Record observations and
communicate about the ways
yoling plants and
Use information from text and..
.. other refiable media about tha?
i behaviors of parents and
offspring and communicate
abotit how $hoss Geliaviers
help offspring survive.

™

o

kS

o

Lrosscutting Concepis
~-Pattemns

2 Steunture and Function

[~ ing Explanations and

Designing Solutions:

1. Use tools and materials
provided to design = device of
solution that soives a specific
probiem.

CONTENT
t. Make observations about the
variety of plants and animais
Eving In an atea and identify
the specific places they fve in
order io make cofnparisons
between different areas.
Daveiop and use modeis to
comparé how fiving things
depend oh their sumoundings
tomest their needs in the
places they five. ’
Design a solution to a problem
caused when a habitat
changes and same of the
splants and animals may no
fonger be able to five there.
Define a simple problem and
test solutions to détermine
which better fuifilis the
function of an animat
necessary for the reproduction
of a flowering plant.

|d

o3

Ead

:Crosscutting Concepis
Cavse and Effect

-Stability and Change
-Systems and Systam WModels

Crosscutting Concepts
-Gystems and System Models:
-Stabifity and'{.)hanga

Constructing Explanat and Designing Soluti

1. Use evidence {s.g., measurements, observations,
pattams) o construct & scieniific explanation or design
a solution to a problem.

2. ldentify the evidence that supports particular points in

an explanation.

Obtaining, Evaluating, and G

Information:

1. Compare andior combine across complex texts andior
other reliabie media to acquire appropriate scientfic
andfor technical information.

2. Use multiple sources to generats and communicate
scientific apdlor lechnica) infermation crally andiorin
written foriiats, including varicus Torms of media and
may inciude tables, dlagrams, and charts,

CONTENT

1. Construst explanations from evidence that ife cycles of
plents and animals have simiar features and
prediciable patierns.

. Use evidence to support explanations that raits ara
inherited from parents, as welt as influenced by the

j and that ¢ isms have variation in their
inherited traits.

3. Constrict explanations for how differences in
characteristics provide an advantage to soma
individuais in the same species in surviving, finding
mates, and reproducing.

4. Communicate information about how some
characteristics of organisms have een usad to inspire
the design of technology that meets people’s changing
needs and wants.

Crosscutting Concepts
Patterns:
Cause and Effect

Comment fCSL2E2): These mdicators seemte |
be the ones that are most relevant for the sub-
section Gr the human body . See comments under

[ human bady for suggestions on how best 1o tie the

T and Preschool indicators more cinsedy to these
science indicaton,

Domain: Science
Sub-domain: Earth and Space
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Some of the indicators of chitdren learning about the earth and space are as foilows:

Infants and young toddlers (1)
(birth to 18 months)

Clder toddiers and twos {T)
(18 months to 36 months)

Prescho;:lers P
(3- and 4-year olds)

Standards

Children interact with their
environment

t. Use more than one sense at a
time, such as when soking at,
teeling, and shaking a rattie

2. Show curipsity about things and try
1o gef things that are out of reach

3. interact dally with the outdoors

Children exhibit curiosity tawards
their environment

1. Leok at and handle things to identify
what's the same and what's
different about them

2. Explora nature using the senses,

wich as leoking at and feeling
different lsaves

. Ask simple questions about the

natural world {Where does the
snow come from?)

. Show interest i animals and.other

iving things. N

. Observe and identify jveather

change Such as sun, Fain, snow

ldentify that people and animals
can Hve in different kinds of placas,
such as fish fving in the lake

w

=

o

o

i . Make simpie cbservations, predictions,

SCIENCE AND ENGINEERING PRACTICES:

Use scientific practi |udi

discussing $heir findings

1. Ask quastions based upon discaverios made while playing {2.9., planis, animals,
insects discovered avtshie)

2. Use: soientific prachices of planning, observing, explonng, problem-solving,
gathering and recording infermatiorn, and discussing findings.

tions and

g asking q obsenving, recording, and

ions based on

real-life experiences

&, May use technology as a tool for learning {2.q.. digital cameras for recording,
digital microscopes for ohserving)

&, Croate modeis including drawings that demonstrate understanding of science
concepts.

CONTENT:

Demonstrates knowledge of the Earth's environment. -
1. identily the characteristics of weather based on firsthand cbservations using
refated vocahulary

2. flame objects sesn in the day or night sky (s.9., clouds, ahtning)

3. Coltect, describe, and sori rocks.

Crosscutting Concobés:

Patterns

-Cause and effect relationships
~Cycles
-Sustainability {stability and change)

Domain: Science
Sub-domain: Earth and Space

Kindergartners (K

|

First Graders {1) |

Second Graders (2) Third Graders (3}

Comment [CSL213]: Seems fike what's heing
described i this indicator is features of the weather |

: rather then chabges In the weather ke, the

examples are nok necessarily abuw! changes in the
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{5- and &- year olds}

{6- and 7- year oids)

(7- and &-year olds) |

{8- and 9-year olds}

Science and Engineering Practizes!

Asking Questions and Definimg

Problems:

1. Ask questions based on
ohservations of the natural andfor
designed world. (K-ES8S3-¢)

Pianning and Carrying Out

Investigations;

1. Make direct or indirect
obsarvations and/or measurements
to coffect data which can be used
ta make compatisons,

Analyzing and interpreting Data:
1. Use and share pictures, drawings,
and/or writings of observations. {K-
E552-4)
Use observations 0 describe
patierns and/or relationships in the
natural and designed worlds in
arder to answer scientific questions
and solve problems,

Standareds

Constructing Explanations and

Designing Sciutions:

1. Use tools and matertals provided to
design a devios or solutionto a
specific preblem.}

Cbtaining, Evaluating, and

Gommunicating Information:

1. Read and comprehend grade-
appropriate texts and media to
acquire scientific zndior tachnicat

Science and Engineering
Practices:

Pianning and Carrying Out

investigations:

1. Make direct or indirect
ohsarvations andior
measurements of a
propesed abject or tool o
solution to determine if &
safvas & probiem or meels
& goal,

Analyzing and interpreting

Data:

1. Usa and share pictures,
drawings, andfor writings
of ohservations.

2. Use obsarvations to
desorive patterns ahdlor
relationships in the natural
and designed ki

CONTENT

1. Record and share
observations of looally
occurring natural events
{0 ientify patterns that
are gycles and thase that

“have a cloar baginning
and end.

2. Use observations o

describe pattems of

cyoiie and can be

Science and Engineering Fractices:

Doveloping and Using Madels:

1. Develop andlor use models {Le., diagrams,
drawings, physical replicas, dioramas,
dramatizations, or storyboards) that

i reprasent amounts, rotationships, relative

scales (bigger, smabler), andior patterns in

the natural and designed worlds.

i Planning and Carrying Ouf lnvestigations:
1. Mahe direct of indinect observations andfor

used to make compartsons,

. Make direst or indirect observations andior
measurements of a proposed object of {64
or salution te detenwine [f it soives a
problem or mests a goal.

P

Coenstructing Explanations and Sesigning
Solutions:

<1. Constricting explanations and designing
“solutions in K2 bufids on prior expetiences
and: progresses to tha use of evidence o
ideas in constructing explanations and
designing solutions.

Use information fram direct or indirect
observations to construct axplanations.

Obtaining, Evatuating, and C icating
Infermation:

1-::1‘ Critigue andfor communicate informetion or
i design jdeas andlor solutions with offers in
I oral andfor wiitten forms using modeds,

\ drawings, writing, of numbers,

i

2, Record observations, thoughts, and ideas.

measurements toicollect data which can be |

| Science and Engineering Practices:

Anafyzing and Interpreting Data;

1.’ Display data in tables and graphs. using
digital tools when feasibie, to reveal
patterns that indicate refationships.

| Using Kathematics and Computational

i Thinking:
1. Use mathematical thinking andfor
sompltational cuicomes to campare

| alternative solutions to an englhesring

I problem.

. Organize simple data sets to raveal patiarns
that suggest ralationships.

3. Describe, measure, sstimate, and graph

quaniifies such as area, volume, weight,

~

engineering questions and prablems.

Constructing Explanations and Designing

| Solutions:

. Use evidence (e.g., measuraments,
abservations, pattermns) to constiuct &
scienttfic explanation or design a solution to
& Probigty,

. 1 end dme to address scientific and i
i

Obtaining, Ev
infermation: .
{ 1. Compars andfor combing across complex

| texts andior alher reliable media te acquire
i appropriate sclentific and/or technical
information.

luating, and C. icating

Obtaining, Evaluating, and Cemmunicating
infermation:

information. predicted. 1. Compare andior combine across complex
i Canstructing Explanations and Designing texts and/or other raliable media to acquire
| Solutions: i appropriate scientific andfor technical
information.
Domain: Sclence
Sub-domain: Earth and Space
[ ] Kindergariners (K) i First Graders (1) i Second Graders (2} Third Graders (3)
{5- and 6- year olds} ! (6~ and 7- year olds) {7- and B-year oids) (8~ and 9-year olds} |
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T 2. Critigue andfor communicate

E nformation or desigh idess and/or
1 solutions with others in oral antler
writter forms esing models,
drawings, writing, or numbers.

CONTENT

1. Ghserve, recerd, and share
representations of local weather
conditions to describe changes
aver time and igentify patierns.
Dbtain information from text and
othar meadia about diferent types
of local weather, including severe
weather, and identify the most
comman types of waather in the
local region.

Ask guestions and communicate
information about the purpose of
weather forecasting to prepare
for, and respond 1o, problems
saused by weather and how fife
would be different without
forecasts.

Carry out investigations using

i observations to determine the
effect of suntight on Earth's
surface.

Use tools and matertals provided
to design and test a structure that
will reduce the warming effect of
sunfight on Earth's surface.

Ll

o

Standards

bid

il

Crosscutting Concepts:
-Petiens
Aause and Effect

i

3. Meke and share
observations about tooks to
daterming i they solve the
problam of allowing people
to see more objscls in the
aky and see some ohjeots
in greater detail

Crosscutting Concepts
-Pattems

. Constructing explanations and dasigning
solutions in K~2 bulids on prior
experiences and progresses to the use of
avidanse of ideas in constructing
explanations and desigring solufions.

. Use information from direct or indirect
ohservations to construct explanations,

CONTENY

1. Develop and usa modeis to dascribe
patterns of kinds and shapes of landforms
and of bodies of water:

r

bl

2. Combine Information in written taxt with that
contained in corresponding fables,
cdiagrams, and/or chars,
3, Use muitiple sources te ganerata and
communicate sclantilic andior tachrical
information orally andior in written formats,
inchuding various forms of media and may
inciude tables. diagrams, and charis

CONTERT
1. Organize simpls weather data sets o record
focal weather deta and identify day-fo-day

Use ob 10 constryet expl

about how fandforns and bodies of water
provide homas for Bving things,

. Use ohservations to consiruct explanations
that water exists in different forms in
hatural landscapes, detenmining the varety
of te forms that bve in & particutar
locafion.

Devsiop modets to investigate how wing
... and water tan move Earth materials from
sirone piace to ancther and change the
shapg of tha land quickly. o slowly.
Communicate information about possible
dasign solutions to 1he loss of homes an
fand for fiving things resulting from wind or
water rasulting in change in the shape of
the fand.

. Use drawings and physical modsls to test,
campare sfrengths and weaknessas, and
ommunicate design soutions that slew or
revent wind and/or water from changing

the shaps of the land

I

o~

e

=4

Crosscutting Congepts:
-Patterns

-Causs and Effect
-Stabilify and Change

!

H

. as wall as long-term patierns of

weather.

. Display simple data sets i tables and

graphs to describe fypical weather

sonditions expected during a particular
soason and Identify varlations over years,

Cbtain and communicate information about

the simiiarities and differences hetween

weather and climate.

4. Use evidence to evaluate and refine design
solutions that reduce the environmentaf
and/or societal impacts of 2 weather-relates
hazerd.”

4. Obiain and communicate information about
new andior improved technologies,
developed 85 & resull of increased scientific
knowledge of weather o relatad hazards,
which have changed the way people live or
interact with one another,

r

o

i Crosscutting Concepts:

-Patterns

Comatn: Science
Suf-tomain: Human Body
Goal:

Some of the indicators of chifdren learning about the human body are as follows:
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Infants and young toddlers {1)
{birth fo 18 months)

QOlder toddlers and twos (T}

{18 months to 36 months)

Preschoolers (P}
(3~ and dyear olds)

Children feel Ioonﬁfcigl{’é sale, and
healthy physically and
psychologically

Chitdran feel confident, safe, and
healthy physicaliy and
psychologicaily

1.

Inciwase in confiderce in taking

SCIENCE AND ENGINEERING PRACTICES:

Use scienific practices including asking questions, observing, recording, and
discussing their findings

R T . : A el L bl i - o "
Explars own body] grab foct, clap reasonable fsks Fe simbing up 1 :::f;tﬁ;j .t:‘ausr:e}unon discoveries made while playing {e.g., role 'p!ayiT\
hands, stick out tongre and down one of two stairs e . ) , ’

N ) ) . 2. Use scientific practices of planning, observing, exploring, problem-solving,
2. Use senses of sight, hearing, taste, | 2. Recover from smail falls while L e y . - )
) gathering-and recording information, and discussing fmdings.
touch, and smal to explore the walking . ) " . _
3. Make simple observations, predictions, explanatons and generalizations based

wotld 3. Clap far seff and looks arcund for -y .

3 Gra "  for obiact thers b share in orid on reallife sxperiences
- Srasp and reach for objects OINEFS o snare n price - 4. May use technology and props as a teo! for learaing (e.g., slethoscope, blood

4. Has periods of confentment when 4. Help with dressing by pushing : .

“w nesds are met arens or legs inlo clothing pressure cuffs, x-rays, wheef chars, crutches)

B . S , ) ) 5. Create medeks including drawings that demonstrate understanding of science

& {5 Experiment with different ways of 3. Enjoy daily autdoor time concapts

H mowing 6. Bogin to recognize safe siuations '
& and avold unsafe ones; CONTENT: o
v 1. Assert preferences Demonstrates knowledge of the human body, heaith, and exercise
Coordinate complex movements in play and games (e.g., runs quickly, changes
% direction, stops. starts again, sking)
2. Manage routines such as dressing self, using toilet alone, using utensiis
3. Identify and afiend to personal hygiene needs
. 4. |dentify healthy food choices
‘Q 5. Asrbiculate what fo do in an emergency
: & Recognize everyday dangers
tesscutting Concepts:
ause and offect refationships.
-Gycles
Kindergartners (K} First Graders (1) Second Graders (2) Third Graders {3)
(5 and B- year olds) (6- and 7- year olds) {7- and B-year olds) {8- and 9-year olds)
[Eitimiaz body: concepts are incorporated into the life science standards in grades -3,

Comment [CSL214]: Thic statement inciudes

| coneepts that cross muhiple domains and,

i therefore, it seems that the concepts and the
indicators for this goal are quite different from the
other science areas. Since this Is scisnee, { would

% have expertad the focus ta be on knowtedge of the

; human body {body parts, how the body werks, etc )}

i and perhaps knowledge refated to what the body
naeds to stay healthy, but would not expecr this
area 10 induge mental heatth: iswes, a¢ these are
cantepts that seem 10 be quite different from other

: science areas and Yo fit better in the

| social/emotionat and physicat domains, Perheps

 pivwsicai satety would §t here and knowledge of how
oty parts move, but psychalogical sses seern to

- fitheter in sadcinb-emoational snd actuily

- moving/motot development fvs. knowledge related

i to movement of the body) might fit better in

: Comment [CSL2I6T: Most of these indicators
i seem 1o fit bettar in another domain,

: Commeant (OSLIIBT: The first three indicators
: teemn to be more dosely related to science content
{ redated to the human body. The fast two may be

+ introducing content that might {it better in another
i domain.

: Comment: [CSL217]: This statement soems to
fit botrer here n science than the stitements atthe
wounger ages, and it is different in iroth how it is
stated [this focuses on “knowledge” while the
statement at the two younger sges focuses on
feelings) and tn the aspects of developiment that are

b e o ithe body, heaith and exerdse vs. rental
heaith concepts).

i are describing skils that typicalhy are found in the

+ physical domain, f wonder If there are any skills

i andfar knowledge that wouid be unique w stience
that shouvid be addressed.

| Comment [CSL215]: When youlook at thek |
: indicators in life science that are retated to the
: human body. they are about kncwhedgs of the
reeds of living organisons linciuting memaens},
Perhaps the preschooter Indicators should address
chlldren’s knowledge of the needs of humans tand
. maybe the toddier/twos indicatars as wel.
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Social Studies

From the moment they are bom, children begin exploning their world. At each development stage—infant, toddler, preschool and early etlementary—children ook
around and try fo make sense of their social and physical environments. They begin by making connections fo famdly, then frends. As they enter preschoal they
begin o explore thelr community and by the time they begin thelr early elementary school vears, they see themselves as cltlzens In a big world {Gayle Mindes, 2008},
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Social Studies is about helping children become invalved and responsible citizens. Educalors and ressarchers agree: now more than ever, there is a need for Social
Shudies programs fo prepare children for the future {Sief, 2003}, tn the slementary classroom Scoial Studies should be given as much attention as reading and
writing, as conceptual knowledge from Social Studies makes reading and writing easier (Johnson 2000).

Within the school curricuium, Soclal Studies draws upon such disciplines as anthropology, archaeclogy, econorics, geography, history, taw, philosophy, political
scignce, psychology, religion, and sociology, as wel as appropriate content from the humanities, mathematics, and natarat sciences {NCSS). This interdisciplinary
integration of the sosial sciences and humanities leads to practicing problem-solving and decision-making for the purpose of developing citizenship skills on criticat
social fssues {Zarklo, 2004), Children are then abile to develop the abifity fo make informed and reasoned decisions for the public good as clizens of & culfurally
diverse, democratic socisty in an inferdependent world (NCSS),

The function of Soclal Studies is fo develop students’ understanding of the society infwhich they live, Social Studies for young children must be concrate, Invalving
children in doing and experiencing; they should have direct, hands-on experiences allowing for exgloration, exgerlmentation and inguiry {Sunal, 1990}, From
presshool on, they are then able to gather information and incresse their.understanding of Social Studies content (Bruner, 1960).

Sccial Studies should be the thread that ties afl elements of the curriculum together throughout the entire school day {Chartesworth and Milier 1997). Educators can
help children explore Soclal Sludies every day by: _
.+ Relating Sccial Studies topics to real-iife experiences {read diverse ﬁctigg} and non-fiction. encourage roe-pl aying‘ take field trips, invite family and community
members to the classroom); '

+ Helping children articulate their own Social Studies questions and pursue answers (Alemman, 2003, Levstk, 2001};

» Talking with children in ways fhat require thirking about peosle and how they live;

* +Ensuring chikdren understand and use inquiry processes (NC3SS, 2010}
« Providing opporiunifies for coliaboration, decision-making and problem solving (NCSS, 2010);
+ Ohserving and recognizing Social Studies learming whenichiidren demonsirate #,

The Social Studies domain is dividec inte five sub-domains: Self, Family and Community; Geography; Chvics; Histery, and; Economics. in each of the sub-domains,
there are standards and practices outlined for. infants ang young toddlers (binth to 18 months); older toddlers and twos (18 months to 36 months); preschoot (three-
and four-yaar-clds); Kindergarten {five- and six-year-olds); first grade (six- and seven-year-olds); secand grade (seven- and eight-year-nlds), and; third grade (eight-
and nine-year-oids), You will see “emerging’ noted in the age groups where appropriate. You will also see appropriate and suggssted practices outiined for each of
the subdomains.

Qverarching Practices for Learning About:f‘;io;iir World: Social Studies

3 Read and discuss books that promate understanding of social studies content and skills and promote critical thinking/problam solving skills (Hilke, 1998 and
McGowen, 196),
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Select both historical and contemporary fiction and non-fiction tocks that are authentic, accurate, multiculiural, historical and contemporary.

»

¥ Askand prompt children to ask open-ended question that promote discussion {Levstik, 2001} .

> Initiate projects that promols understanding of social studies content and skifts and promote critical thinkinglproblem sotving skills (Doolitle, 2003)
# Provide opportunilies for students to research Social Studies topics on the Internet

# Teach quantitative sidlls necessary to read and interpret charts and graphs (Johnson, 2000)

#  Use scaffolding techniques of knowledge-building to continually sugport Social Studies learning (Levsiik, 2001)

# Use classroom projects and experiences fo engage students in real life social studies inquiry and experiences (Galston, 2003)

# Use a variety of methads and props {puppets, dramatics play, role playing} to discuss sociat studies topics (Maxwell, 2001}

1 how children beqin fo understand social studies conent
¢ e content within $his introduciion may provide infbrmation
os) that are true for all domaiss/subiect areas, | algo
rom the cordent Includad in the intreductions 1o

The domain introduction provides 2 good overview of winy s sublect ama s
first v learning abieut the coramunity angd savironment that fiey experen
fhiat readers would already have heen introduced fo because 1t addressas
noficed that the description of leaching praciices that supnor children's develonmant in
cifier domains/subinct areas,

Hany of he indicators in this sublect 2rea are exampies of ing
address things chiidren say, 9o or make, | have mmtcd nuizhat
RBerause s vore difficult 1o observe behaviors thal chidm
sonsider deleling or replacing thene words,

3. The wiilers have gone 2 sive ioh of scludng Indicators tsat
nte”, understand”, and ‘recoonize’ quite frecuenily,
arstan Jsome’h inc, ele. ['m sugaesting that the slandards witess

My main suggestion related tc content fo
darnals, Shilgren's bnovdedae
bt the sogiabemolinnat dam

w {his subiest ares overiaps wilth content thal could be ncluded i ihe social-ematinnal
$ belonoine i their famly, classroom and communit are aoncenls taal relete o
children’s knowdedae of and sense of belonainn is addressed in e sor

emofianal domain ang helr hamselves as an individual is agdressed I sacial studies. The commities soems o have purpassiuly
degided 1o divide this conh we@niw hm o avoid dunlisation. It is & qood idea to try t minimize duntication across domains 0 that the

gocument can be shorter, and here are no hatd ¢
related 1o chiidren's understanding and feslings aho
araciersiics such a8 gendar, @l

novdedoe of communitwiouliume fah

:nout what sheud go in one demain s, anoffer domain, 118, owever, mors common fo find coniend
es 58 individuals e, sell-confidence, 2 senes of independence, knowledae of nna's own

s1in the soois-emotio mi domann because he foous is on the child's knowiedge of hisfher own seif v, ailers,

nd usder the goal relzied 10 2 sense of beloncingl is usually found in Iie social sludies area. The sense of

befonoing with family, the classioom group, anc/or conymuniy can e found I either seoial-ermolional (because 1ke sense of helonaing is imponand for social

erotiona: develonment and 2 park of o ohiid's safi-dentity) orwithin sociel siudies, | the sense of belonaing is "couched” a5 something hal coniribides fo o child

being 2 "agod” memmiber of e community, §is ususily found in social stedies hecayss it contibules to a chid’s faler devalopment of the nonpagt of cifzenshin, i e
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sense pf belonaing ks

ucher” more as something that contripites to a child's own ingividual well-being {sei-identity, nositive feelnas atout self and attachmers

Elalions

fand

vou have it (genie of belonging, ncluging

frole;

2 of culiural fraditions o social-emolional and seliconcept-raiated cortent i scrial siudies), bulitis a

Hifferent from what's typlealy found in BLDS a0

| owanted fo make sure vouys Niad the onpertundy 1o Hink sboul these points 88 you make de

0ns aboul what ¢o

coch domainfsabiect ara,

Doisiain: Social Sfudies
Sub-domain: Seif, Family and Community
Goal: Children demonstrate an i

ndarstanding of themseives, their families, fends and communities.

Sorme of the indicators of chiliren learning about themsebves, i famifies. friends and communities are as folows:

infants and young toddlers (i}
(birth to18 months)

Otder toddlers and twos (T}
{18 months to 36 months)

Praschoolers (P}
(3- and 4-year olds)

| Comment [C51.220%: 1 have highlighed werds

that are iess preciss and may #ot be the hest chawce

* for standands in yeflow. Tymcatty it's goad to stay
; away from saying "begin te” because teachers may
} have gifferant ideas of what it means, Many times

when the words “hegin to” are used, they are

followed by a very that would be appropriate for
: standatds {an action verd such as “tatk” “describe”,
tete)]. tn these cases, you may just need to look a!
{ the indicator without "hegin to” and decide i itis sn |
i uge spmropriate expectation i yau take the words

egin to” out, It 50, just detete "Degis 107 aned leave

i it where itis, i not, consider taking tire words

! “bagin to” out ard moving the indicator to the naxt -
i age group of adding something ke "with suppert”

I 1o shoaw that the expectation is that the child can do

i the action with heip. .

i For the words *understand” and “know” yau migitt

i want to think about what children do that indicates

i they understand the specific concept pod replace

; “enderstand” er "know” with the aztion verh. it may

e OK 10 {eave “wrderstand” in the poals, buti

 weengdd try 10 write the indicators in a way that
i describes the behaviors children exhibit that
: indicate they

ane the concept
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Begir to demonstrate an understanding of D trate an und ging of th fves

themseives and their families and caregivers, | and their families and caregivers,

15Bégintto respond with movement andior . ls eager for recurring Buents

souRds when someone speaks child's name. | 20Baginto bonnet] new expariences 1o past

Sxperiences. .

. Experiment with physical relationships
{ontunder, insite/outside, ele.),

. Begitito usderstand roles of various people in
he community.

2

Baiitko o tupeslad 1565

arms to ba plcked up),

4. Beginio notice physical characteristics,
raspond to emotional expressions of adults
and imitate facial expressions.

{2}

s

Standards

b ate a further understanding of themsslves and

their families and caregivers,

1. Can hame family members by relationship and make a

_ drawing of hisfher own family as the child sees it
2::Begi to understand that paople iive in Tamilies in which
_individuals have different roles,

3:iBegin to understand that famiiies are the same and different
in many ways.

4. Begln to tnderstand that rules and respénsinilities differ
from family to family.

5. Begh to understand that families have different traditions,
roulines and foods.

§. Recognize whose parent s whose when parents come for

their children or in phetas of each other's families,

7. Begin to understand that people are the same and  different
in many ways,

8. Describe own uniqua characteristics and those of others.

Begin to demonstrate an understanding of community.
1,/ Begindp understand that a communily 15 8 group In which a
__person may belong.
2iRecoghize & variety of jobs and the work asseciated with
them. )
33 BegintoTesognize various cultural groups within a
community (churches, ete.}

Domain: Social Studies
Sub-domain: Seff, Famiy and Community

Goal: Children demonstrate an understanding of themselves, their families, frlands and communities,

Some of the indicators of children learning about themselves, their families, fiends and communifies are as follows:

Kindergartners (K}
{5- and 6- year olds)

First Graders {1)
{6- and 7-year-olds)

Second Graders (2)
{7- and 8-year-olds}

Third Graders (3}
{8- and Y- year-olds)

: Comment [CSL222F: t am nat sure # this
: ingdicator i directly reiatedt to thildren’s knowledge
of other people.

i Comment [C5£225]: This is a geod example of
2n indicator that describes something children doja .
behavior that can be observed that indicates they
are d pifng iy of Felati

Comment [CSLI23]: | wonder If this concept
will be diear ta readers—wilk they know what this
| roeans?

: Comment {CSL221}: Does this directly relateto
: theif knowledge of seif and dthers? A

Comment [CSL224); { am not clear how tis

indicator refates to duidren’s understanding of

thernselves, their families snd others. 7t seems that

this is mare redevant 1o their understanding of

peograpity {precursors to spatial awarensss) or
vocabiulany tknowtedpe of the contepis associated
£ with the wonds).

: Comment [C5L22631 This is an example of an
i indicator that overlaps with content that is also
addrassed in the soclal-emotional demain.

Comment [CSLIDFY: Within these age groups.
tnany of the indicators under this goat overlap 2

: great deat with content that often is includad in the
social-emotonal domaid {2rmoTivnat explession,
self-reguletion, and sociat skilis such: as taking
ancther persor's perspective and working with
othaer children). There ks also one indicaror that
overfaps with content that's often feund iny
approeches cowsrd leattting Imakng and

L implementing plansi.
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Demenstrate an understanding of

themseives and friends.

1. identify emotions and use words to
deseribe them.

™

{houghts and feefings.
+EBE able s wall {for a turn, treat, elc.)
Adapt to new anvironments by
hehaving and displaying emotions in
ways experied.

<

=
[

=,

Standards

e},
Make decisions and solve problems
with other children.

&=

Demonstrate an understanding of

nummunlt}d

1. Paricipate In discussions about family
and cormmunity customs and
{raditions.

 Pegin 10 0nderstand the cullwes
represented by the slassroom and ir
the community.

=

™

Abile to axpress own prefarences, 2

5. recognize how awn aclions 4,
thers.
8. 1 make and fofiow, some oi the

-

Demonstrate an understanding of

ends and families.

how bady and face show
differeni emotions.

{ingarstand how famifies in the
community are the same and
different.

. Tak about famifies and the ways

families live and work togetherin a
neighborhiood,
Bagintonfidbistand that peopie and
families have different cultures and
customs af over the world.

iUriderstend thet teling and istening is

a way that people cart ieam from
cthers.
Gnderstaid that paop le often ghoose

rstat ‘_ that people often choose
dress, talk, and act ke their
friends.

. Understand thet dasagrsements ocour

petweer friends.

b trate an understanding of

iends and families,

. impact of differant ©
smotions on others. (Being happy
‘might help others feet happy, stc.).

2. Shara a family or culiural tradition,
danice, song or practice with
classmates, friends and family.

Demaonstrate an underséanding of

compmunity,

t. Understand that peopie belong to
some groups because they are born
inie them and some because they join
them.

. Beai how the local community works,

and a varigty of waysﬁnat
G ities organiza 4

D trate an under g of
seives, fiends and families.
now and use strategios ta deal with
different emotions, such as using self-
conirol when angry.

2. Have s betterlihderéfanding of ofhers” |

feslings.
3. Understand that varlous factors
contribute to the shaping of a person’s

4 Unders ind that human beings have
different interests, mofivations, skills,
and takents.

Damonstrate an znderstanding of

community.

t. Show interest in leaming about the
diffarent people living in histher
comstunity and state.

2. Uridarsiand that famity, groups and
community influence the individual's
daily ife and personal choicss,

3. Unitigrsiand the role of cutural unity

and diversity within and across groups.

Comment [CSLXB); The indicators that are
inchuded under the ynderstanding of community
seem to be more consistent with content that is
wypicatly addressed it sacish studies. There is some
overlap with Indicators that are currently included
within the sacisi-emotional domain of the VELS

Domain: Sooial Studiss
Sub-domain: Geography

Goal: Childran demonstrate an untierstandmg of people, places and thelr environment.

Some of the ihdicators of chittren learning abouf peopls, places and their environment are as follows:

Infants and young toddiers ()
{bitih to 18 months)

Older toddiers and twos (T)
{18 montis 1o 36 months}

Preschoolers (P)
{3« and 4-year cids}

- | Comment [€S1.220]: .Tt;e ingicators in K;ﬁ.ﬁ ‘

sectian indibde many that are good examples of
indicaters that describe behaviars ehildren

;i demonstrate that are related to this goal,
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Standards

Begin to investigate environment

1. Move to explare surroundings by rolling
over, crawling, beginning 1o use arms and
legs purpossfuily.

2. Explore spaces. such as frying o fit into an
open cardboard box,

3. Befiiito recognize some familiar places,
such as home or a grandparent’s house.

4. Beginstntknow where favorite loys or books
are kept.

investigate envircnment

1. Bxperiment with physical relationshing,
such as onjunder, nearftar, inskde/outside.

BaRE use words to Indicate lbcation and

ghize aspects of the
environment, such as roeds, bulldings,
trees, gardens, bodies of water or fand
formations.

Invgstigate moving in the environment,

1. Explore different ways of moving, including
how animals move,

2. Bhin  talk aboutignd dramatize
transporiation {cars, frucks, trains).

3. Begliti answer quastions about whare
theyweplonafig

4. Beginito talk abibut things they see on the
way o and from sohoit

Begin to demonstrate an understanding of
environment

@ W

—

oo

=]

. Use words 1o indicate refative looation it lse

spatigidndiocationarvigid)
tse personal experiences as a basis for
exploring gevgraphic concepts and skills,

. Engage in play where one tem represents

anothar (miniature vehicles, people, blocis).

. Follow directions related io movement, ¢.g. make

and walk on paths batween objects from the
door {o the window.

. Build and navigate a simple obstacie course.
. {dentify and describe prominent features or

landmarks of the classroom, school,
neighborhood and community,

. Bedih making simple maps of the classroom and
- neighﬁarhocd {tvacher-directed):

. Bagito Tebganize that roads have signs or a

name, and houses and apariments have
numbers t help identify their focation.

. Explore similarities and differences between their
- own environment and other locations.

Domain: Social Siudies
Sub-domain: Geography =
Goal: Children demonstrate an understanding of people, places and thair snvironment,

Some of the indicators of children learning about people, places and their environment ars as Tollows,

|

] Kindergartners (K)
i (5~ and 6- year olds}

First Graders ({1}
(6~ and 7-year-olds)

Second Graders {2)
{7- and &-year-oids)

Third Graders (3}
(8- and 9- year-olds)

- Comrent JCSLZIL]: 'm not deariow this

phrase is distinet trom the frst pari of the mdicator,

| Comment [CSL2305: Remember that not alf
i famllies wift be abie to go on Gips and thatchiidren

of this age may not remember/hive the toncept of
poing o1 & trip. Parhaps this could be refated to
distussion of where the group wenton a cass Feid

: 3 AR, whiich would be an experience all of the
 children could refate to and woult be something the
i teacher could help the chitdren disouss because

" | she/he would kngw what the child experienced.




Vermont PDG-Expansion Application for Funding (CFDA 84.419B)-Appendices

256

Standards

Demonstrate an underséanding

of environment.

1. Use terms to describe relative

tocation {Le. above/below, elc.)
erbalize name and
address.

Fize that neighborhood
spaces are defined by
houndarles (fences, yad,
sitewalk),

. identfy location and physical

characieristics represented an

maps and globes (e.g. land,
water, rpads, ciies).

Hindérstand that a gicbe i 2

kird of map and is like a

picture of the whaole world.

. Use a simple map to find

something ffor example: a

treasure map).

A3 & gloup, draw a simple mag

of the nesghborhood after

laking a walk,

o

e

[=23

S

Understand environment.

1.
2

(%)

4.

5.

7.

Able to write name and address.
Abe 0 locats places in the
school and community and
dascribe thelr ralative location.

. |dentify and use simple map

symbois and keyliegend.

AHIE create maps to describe
the relative location of places in
the school and community,
Expiain roprasentations of the
aarth such as maps and
diobes,

. BEsiiRnow the differences

among a bar, pictograph and
circle graph and begin to
interpret graphs, chats and
diagrams.

Ko thal the physical featuras
of an arez determing the type
of home in which people kive.

Understand environment.

1

2

3

4

on

6.

oo

. Use carding! dractionsdo locate

places on maps and places inthe
classroom, schoot and community. |
Sketch a simple map related {o the
classroom, school or community
{mental map).

identify exampies of various land
forms (e.g. confinents, isfands).
Describg how ocation, weather and
physical environiment affect where
el how peopie five.

. Undéfstand how human factors and

the distribution of resources affect the

devslopment of communities and the

movement of populations.
Identify the typas of settlement and
palterns of lang use in the local

community.
Explail neople’s actions affect
the comnuniiy’s environment (e.g.

poliution, recycling, gardening).

. Use simpte charls and graphs to

reprasent given geographical
informaton.

. Parficipate in inquiry mvestigations to

leam about other parts of the waorld.

Understand environment,

1

P

[

~

o

o

w0

. Sketch a simple map of Vemmont from

Describe characteristics and use of
various maps,

Use maps, charls and picures fo
describe how places inVermontare |
different fland use, vegetation, etc.). |

memory (mental mag),
Beginitsunderstand political,
topographicat and historical maps.
Begin iindsrstant the use of
mental maps to organize informaiion
about peaple, places and
shvirgnments in a spatial coniexd.
Hnderstand how geographic
processes and human actions modify
the environment and how the
vironment affects humans.

] the difference between a bar,
pictograph and circle graph.

Interpret a graph, chart and diagram.
Participate in inguiry investigations 1o
fearn about other parts of the globe.

Dormain: Social Studies
Sub-domain: Civics
Goal: Children demonstrate an ngéfstanding and behaviors of what it means to be a resoonsibls citizen.

Some of the indicators of children understanding what if means to be a responsible cilizen are as follows:

| Comment [C5L233}: wil reaers know what
{ this 87

: Comment [C5L234]: This indicater seems to
repeat an expectation induded in first grade, You
right want to look at the progression i khoededge
of graphs across the gracs levets,

Comment {CSE232]: This sounds more like an
instructional strategy that & teacher would see to
teach concepts relabed to geograpny rather than an
indicator that gescribes something a child is
expe:ted to keaw and/or be abie to do.
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Infants and young toddiers (1) Oider toddiers and twos (T) " Preschoolers (P)
{birth to 18 months) (18 months to 36 months} A3- and 4-year olds)
Emerging Begin to iearn about rules and responsibilities.  Learn about rules and responsihilities.
1. Hedp with class routines {e.g. clean-up, putting 1. Beginito lmderstend rules and follow rules with adult
1oys away, etc.) suppor
i}:_jlg;{ééstai{& words such a8 *ro” or “stop” 2. Follow rules with teacher support, 2. Baghto respect of the rights and opinions of others
3 Mak__tﬂT choices about food, toys, (clothing. etc.} 3. Cooperate with others in a joint activity
4. Bagintolenioy small group activities factitated by | 4, Pariicipate in creating classroom rules and participate
an adult : in discussions about {eirmess.

5. Try avariety of approaches to salve a prablem 5. Know the authority lgures who make, apply and

enforcs rules
Help make plans for classroom activities {leaming
centers, fisld trips, profests, ete.}

o«

Standards

7 sabout & probléé?';and try different salutions and Comiment [CSL235]: Ferhaps this should be
participate in discussing and generating sofufions to “talk about ideay” or some other language that
ciass probiems and conflicts i refers 1o a behavior that a teacher can see since the .

. L . © teachar would not know what a child is thinking
. Demenstrale raspensible behaviers in caring for toys { unless the child demonstrates or talks about fis/fher

an_d m.a?eﬂa;s thinking.
9. Heoognize the needs of other paople by helping them
10.Participate in voting 25 2 way of making cholces

=]

Domain: Social Studies
Sub-domain: Civics
Goal: Chillren Cemonsirate an understanding ang behaviors of what i means 10 be a responsible eifizen.

i Kindergartners (K) “First Graders {1} | Second Graders (2) i Third Graders {3}
i (5- and §- year olds} (6- and 7-year-olds} | {7- and 8-year-olds) i (8- and 8- ygar-olds)
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nderstand the balance between

right ihjiiges,

1. Be ¢ nd cause and
effect and how they relate to
personat experience

2. Explore ways to balance the

needs of individuals and groups

Hriderstaiid there are different

ruies within differant contexts

Unierstand the consequences

of complying or not complying

with different rules

Pemonstrate ways of improving

the qualty of fife in the

classreom of school

Demonsirate how an individual

can make a positive difference

in the community

. Esgin 193 i

alection process by patticipaling

iy voting {mock alections, boa
selections, field irips) as a way
of making choices

Work sooperatively in a group to

set goals, complete a project

and solve conflicls

bl -~

o

Standards

&

b

@

=3

—

o

w

. Take responsibifity for own

| Understand what it means to be a
i sitizen,
1

Demonstrate an Gidarstanding of
rights and responsibiffies.
Demonstrate an dnterstanding of
and respect for other peaple’s
pints of view.

Retoghize the pumose of rules
and practicing sef-control.

B laratand the meaning
of poitical symbols and
concepts: flags, patriatic sangs,
the Pledge of Alleglance, laws
and rules

. Describe feelings and situations

hat might lead to conflict

. Describe and explore ways that

people solve problems

. Participate in setting classroom

rules

. Participate n classroom.:

decision-making through voting

actions

10. Recognize and give examples of

fakness

1. Begin fo understand the

tensions between wants and
#needs of individuais

12. Demenstrate positive interaction

with group members {e.4.,
working with: a partner to
complete a task)

13. Beginto demonstrate empathy,

social responsibifity and
consideration of others

Understand what it means to be a citizen,

1. Take partin voting to make classroom
desisions

2. Know that ruies and laws are estabiished by
people, explain why they are written down’
and explain the consequences of not
foliowing them.

3. ldentify examples of interdependance among
individuals and groups le.g., family, sports
teams)

. Descrive hisher role as a member of various
groups .

. Demonsteatt an undtstanding of the
meaning of pofitical symbols and concepts:
flags, patriofic songs, tha Pledge of
Allegianee, laws and riles

; Demonstrate seff-discipiine and seff-refrance

: Explain own point of view on issues that
affect them

. Gemonstrate ampathy, social responsibifity
and consweration of ofhers

~

w

~3 6

o

ﬂ@dars!and that people participate in
governmant.
. Describe what it means fo be a responsible
member of 4 groug
. Begin to understand and explain the purpose
of government
Understend that state, local and national
offivials are elected
. Begin to recognize that communities have a
overnment that provides services such as
'sehools, braries, fire and pefice protection)
§. Describe acilons that can improve the school
and community.

[

w

i

Demensérate what it means fo be 2
i citizen.

@

j Ey

7.

[

S

2

4

Ead

. Demonstrate how peophe can paricipate

in their government
Demonstrate the reles individuals have in
tha voling process

. Dascribe behaviors that foster

sooperdion ameng individuals

Describe difterent types of contict among
individuals and groups

Explain different ways 1 which conflict
has been resolved

. Identify the men and women wha've

made coptributions o exhance and
promote the ideat of freedom and justice
for all'

Understand that communitios benefit from
volunteers

Demenstrate an understanding of
government.

Understand how government protects the
righis and propenty of individuals

. Explain the purposs of rules and laws and

compare similarities and differences (e.g.,
how are bke helmet and seat bolt s
similar?}.

. Demonstrats an (nterstaiiing that the

hasic purposes of government are o
make faws and decide if laws have been
broken

Describe poftical ideas and tradiiions
important to the development of the
United $tates e.g. democraey, individual
rights, concepts of freedom

Demain: Social Studies
Sub-domain: History

Goat: Children wil demonstrate an inderstanding of time and Beginiia undarstant the historicat concepts that give meaning o past and present events.

Some of the indicators of chitdren understanding time and historical concepts are as follows:

Canvment TESL2IB]Y 14 serms that this skt rmay
{ have been addressed in other areas a5 a skift
* children demonstate at an earkier kge than ficst

Erade,
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tnfants and young toddiers () |
(birth: to 18 months)

Oider toddlers and twos {T)
(8 months to 36 monihs)

Preschoolers (P)
{3~ and 4-year olds}

Begin to notice the passage of time,
1. Begin to notice daily routines.

Begin to understand seguences, routines Understand sequences, rouines and time,
and passage of fime. 1. Begis to predict what: comes ngxt in the day.

{B- and 7- year _glefs)

Understand time,

1. Baginito tak about the past and
future, such a8 what the child did
this meming or will do on the
weekend.

3. Use words to describa the
chrorology of tha day (first, next,
ast).

4. ldentify ways in which people are
same andior different {past vs,
present}. ;

2. Compare past and present avents.

Understand fime.

1. Use words to describe time {past,
present, future).

2 I'denié'fy similarities/diferences in
people, places and events over

ime.

3 Create a primary source of personal

information {joumal, digy

auiobiography) through T

ndlor writing

Understand tizme.

1. Begin'to ask ql:}@s’sions about family history
and culiure.

2. Develop & personal tineling,

3, dentify similarites/differences in
communities over time.

4 |dentify an important event in their lives and
discuss changes that resuited (after tbrary

2o G0t flooded, we had to gt new bosks).

5. Identify sources where historical infarmation
can be found and how it can be used.

§. Locate general areas on maps and globes
referenced in hisiorical storles.

Understand fime.

1. Beglii foleaim about the histery and
sustoms of ofher parts of the world.

2. Complate 3 timefine basad on given
information.

3. Use information on a map, table or graph
o describe the past,

4, ldentify primary and secondary sources
and diflerantiate among fact,
interpretation and opinion.

5. Collect information about the past
through intenviews, photos and artfacts.

8. ldentify ways differont cultures racord
thair histories. ’

Domain: Sociat Studies
Sub-demain: Economics

woutd fike to inmetuce some indicators reisted
chiidren’s knowladge of Vermont specificaily, but

2. Begip to r8ahgHizE beginning and ending of | 1. Baginto connect new expariences to past 2. Begin to remember and follow ditections.
event [clapping at the end of a song, etc.). ; axperiences. 3. Begin to understand the measurement of time and demonstrate an
2. BaginiAe help with routines (setting tabls for awereness of Hime by using and responding fo words such as
meals, sic.). yestarday, today sud tomoirow, before, after, now and then.
4. Bey observe and dosument changes that take place over time in
teir environment.
5. Become aware of changes in self and others over time.
6. Hiiderstand that people of differant ages have different appearances
and behaviors.
7, B tafk about chianges they've noficed it themselves since they
W were habies,
E Kindergartners {K} First Graders (1) Second Graders (2) Third Graders (3)
= {5~ and 6- year olds} {7- and 8-year olds} {8- and 9-year 5lds) Comment [CSLZ3TE { wanderad f permaps you
&

. perhaps state-specific content is covered in fater
. grates,
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Goal: Children demonstrate an ungerstan ing of how individuals i societies make choites in arder fo salisfy their needs and wants.

Some of the Indicators of children understanding how individuals in sociefies make chofces are as follows:

Preschoolers (P)

infants and youny toddlers (1} Qlder toddlers and twos (T) F
{birth to 18 months) {18 months o 36 months) (3- and 4-year oids)
ke . . Begin to understand the difference between needs and
merging Emarging wants
1. Draw pictures showing the difference between their needs
and wanis,

Standards

2. Participate in role play in problem-solving sitaations about
. needs and wants,

- 3. Rolg play purchasing and ofher situations where choices
must be made:

Describe various community workers and understand what
peoble do i thefr work,

1. Match tools to jobs.

1. Participate in role play showing jobs of community workers.
3. Haip craate a mural of community workers.

Demonstrate an understanding of producers and

CONRSUMErs,

1. Work fogether as a group making something o sell, sefting
up a store and selling the product.

Domain: Social Siudies
Sub-domain: Economics

Goal: Children demonsirate an underslandé@_gg_ of how individuals in societies make choices in order to safisfy their needs and wants,

Kindergartners {K}
{5- and 6- year olds}

First Graders (1)
{6+ and 7- year oldg)

Second Graders {2) Third Graders (3)
(7- and B-year oids} (8- and 9-year clds)
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Understand the difference hetween

needs and wants,

. Demonstrate though discussion,
Tepresantation and role piay that
people make choicas bevause they
cannot have overything they want.

g distinguish between the

itams that meet neads and meet

wants in a sfora,

Understand money and how itis

used,

1. Role play purchasing and other

situaions.

2. lvastigate ways people eam

money in order 1o buy things.

3. Participate in monay-saving
activities: set a goal, make a pian,
save maney, meet goal

. Discuss and reprosent the benefits
of saving monaey.

Standards

s

Demaonstrate an understanding of

producers and consumers,

1. Resaarch commuifty businesses
and services.

i Mverk as & group to decide wh
produce ant how to sell .

. Begin to recognize where food
products come from,

I~

[%3

Recognizs the differanse hetween

needs and wants.

1. Kniowi izt food and shalter are more
important than toys and Swels,

Recognize the differense hetween neads

and wants. .

1. Explain weys that people decide What is a
neet and what is a want.

2. ndérstand that people make choloes
becauss they cannot have sverything
they want,

3. Distinguish betwesn the fems that meet
neads and meet wants in a store.

Understand money and how it is used.

1. Wndérstand the difference batween
harter and money,

2. Describe ways in which people
exchange money far goads,

3. Explain why people earn, spend and
$3VE MORSY.

Demonstrate an understanding of ©
producers and consumers.

1, Barticipate in activitles as buyer or selier
and describe where ggads come from,

2. By Sider:ﬁfy econgmic activities that
use ioca fesources.

&. Explain the difference between goods
anf seevives and desoribe the goods and
services that are providad in their school

andcommupity,

4. igentify community workers and the

L value these jobs provide. '

2. Understand that people make choices
because they cannot have evarything
they want. o

3. Distinguish betwean the tems that mest
needs and meet wants in a store.

Understand money and how itis used,

1. Understand why people need fo be
respensible abaut saving and spending
money.

Demaonstrate an understanding of
preduction and consumption.

. Duserihe natural resources (water. sof,
wood, ete.}; luman resourcas (peopls at
work), and capital resatrcas [machines,
toot and buildings

2. Describe how these resources are used
{0 produce goods and services

. Understand thet scarcity {Emited
resouices) requires people o make
tholeas atrout produsing and consuming
gootds and services

5

o

.

importart part of a person’s daily ife
5. dentify goods and services provided by
the government

. Describe whet goods and services arsan

Recognize the difference betwaen

needs and wants.

1. Explain ways people meet their
basic needs and warts

C [CSL239%: Perhaps this indicator i

Understand money and how itis

usad,

1. Explain with speciiic examples how
and why pecpls save monsy

2. Understand the differences
Betwean the use of barter and the
use of monay in the exchange of
goods

i Demonstrate an understanding of

production and consurmption.

1. Heniify goods and services
pravided by local and siate
gavernments

. Understand and discuss how goods
and services {specifically products
and services students use) are
marketed and the purpose and
effact of gdvertising

3. Pariicipate in community service

activiies.

=

i o0 specific? Maybe it could be writtan 1o address

the concept that vou are addressing?

¢ [CSLAZBY: there may be

Growing, Moving and Being Healthy

instructional strategies more than expertattons for
what individusi chidren will know and be abis 10

The "Growing, Moving and Being Healthy” section of the Vermont Early Learning Standards outlines age-appropdate expectations in three inter-related domains:
Mofor Developrment and Coordination, Health and Personal Care, and Safety. In order for children to develop to their full potential, they need to play indoors and

cutdoors, have good nutrition, fest safe, and be loved and protected. Children who are active, fesling good about themsetves, and are physically healthy will be better
leamners. :
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As children grow from newboms to toddiers, and beyond, their nervous system matures which, in turs, enables them fo perform increasingly complex movements.
This maturation process happens in a predictable way, although the exact sequence and rate of physical growth may vary. Hence, infants typicafly roli over, and then
sit up, crawi, and waik. The general pattern of physical growih is that largs muscies (body core, legs, arms) develop before smail muscles (hands, fingers, dexderity).
Additionally, museular strength and coordination grow from the center of the child's body out i her extremities.

A desoription of the milestones of children’s healthy growth and development would not be Eomplete

sniion of the alRming.piabler

migde:"Over the past three decades, childhood cbeslty rafes in America have tripted. Today, almost one in avery farea children in our nation is abese or ovexwegght S

W fetsmove oov). Chikdhood ebesity is 2 product of poor nutrition and a lack of exercise. Children need a heatfhy diet children and ample opportunities to move
their bodies. Children who get exercise have stronger muscles and bones, a leanar body because exercise helps control body fat, and be less likely to become

overweight or cbese. Besides enjoying the health benefits of regular exercise, kids who are physically fit sleep better and are better able fo handle physicat and
emotional chalienges.

Motor Development and Soordination
Developing and practicing motor skilis are essential for lifelong healthy fiving and leaming. Large or gross maotor skilis refer 1o the ability for children fo move and
control large muscle groups and move the entire body or large portions of the body (e g., legs, body core). Smatt or fine motor skills refer to the child’s abifity fo use
the smaller muscles in the body, such as her hands and fingers. in combination with gross motor and fine motor skills, the body uzes the senses fo heip guide motion

thus creating sensonmotor skilis, Deveioping physical health through gross mofor skills, fine motor skills, and sensorimotor skills is essential 1o the development of
{he child a8 & whole.

Health and Personal Care ]

Learmning and practicing heslthy habils and safe choices in earfy ohlédheod and the primary years are foundational for lifelong heaithy fiving. Chiidren who are fesling
good and feeling good about themsedves develop key sei-management $kille. Good nufrition, personal hyglene, basic personal care practices fe.q., heaithy sleep
patierns, bathing, dressing, dental hygiene) and the abifity to recognize and aporopriately address acule and chronic iliness are essential to promoting optimal health,
Being Safe

Being Safe includes protecting chifdren from exposure to harmiul substances and situations, and helping children develop the behaviors and habits they nesd in
order for them to keep themselves safe by.avoiding harmful objects, emvironments and circumstances, Safety beging as an adult's responsibility, but i increasingly
becomes & set of skills children need to leam and independently use. The continuum in this area moves from the atientive, nurturing caregiver providing an
environment free of harmiul objects and moves through to the adull providing intenticnally planaed activides and experiences to help children acquire the skifs they
need to have. These skills inciude knowing how and when fo ask for help. and recognizing the boundary betwesn safefy and denger. The following outlines the age
expectations for the development of safety skills, ranging from what aduits can do to keep childeen safe and progressing to the skils children acouire to help them
buiid the foundation they need to make healthy and safe choicas across varied environmenis with both (hair peers and adufts.

As Liooked tiroash the indicators inciuded in this domain, there were 2 souple of areas that have ngt been addressed, | thouoht D would mention them so
y{m can declde if\,m Viﬁm to inch m}e Ham (§e ol hzmr 't aimaa‘s; di:‘:w‘is”{ﬁft"f‘r ang céeciﬁecs not to immc‘t= t‘nem The r"rst‘s fhe netion of strengii,

g;hwr*ai f;zresss E ai&o wc:ndered it tﬂere afe any indicators § acsf:c tar physical &ducatlcﬁ gt wosy woudd Bke ‘m incinde, Skms rsn kmwtedqe yolutedd 4o
i sporismanship, use of eculpinent. how fo plav ¢ few sports, how to foliow rules of pames that are plaved in P eto, could be included at the older grade

i Comment [CSL24DY: Awkware phrasin.
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i

Domain; Motor Development and Coordination
Sub-domain: Large Motor Devalopment
Goal: Children demonstrate increasing strength and coordination of the farge muscles {e.g., arms, legs, frunk).

5 and kmwié&g@ in thelr sipndards for the elementary orades.

Some of the indicatars of young children's large motor deveiopment are &s foilaws.

infants and young toddlers (1)
{birth to 18 months)

Older toddlers and twos (T)
{18 months {0 36 m‘phths) '

Preschoolers (?}
[3- and 4-year olds)

Standards

i 10,
11,

Hold heat erect and steady when heldon a
shoulder

Lift head and chest when lying on stomach
iick and reach for feet with hands.

Roll from side to side, then back to front, and
front to back

Sit with support and then without supports
Move by rolling, scocting, creeping or crawling
Pull up to stend ard then walk while holding
enio somsthing or someone

Waik independently

Stoop over 1o explore things on ground
increasingly maintaining balance

Carry objects while walking

Pult toys whila waking

Climb up and down from fow objects {ex. chair,
bed, coffee mﬁfe}

Walk ard run with iIncreasing skill, is able to
change speed and direction

Walk backwarts

Jump ep and down i place

Kick bail that's not moving and throws a ball but
with ittle controt of direction or speed

Cateh & large bail againsttie body

Coerdinate using a hammer to hit a peg with
mreasing acouracy .

. Cani briefly batancs standing on one foot
. Can bend down from waist while standing and

still maintain balance’

. Walk up and then down stairs one et a time

without alternating fest

oo

Use both hands to grasp and or 1 calch

Balance standing on one foat

Wak along a siraight line or beam

Damonstrate body and space awarenessto

move and stop with controt

Climb on piay equipment with balence

6. Exhivit moter controf and bakance when moving
the whole body in & range of physical activities
such as wafking, propefing a wheeichair ar
mobiiity device, skipping, runping, climbing and
nepping

7. Demonstrate motor control and skitl when using
objects for a range of physical activities such as
pulling, threwing, catching, kicking, bouncing or
hitting badls, riding a tricycle

8. Jump over obstacles with two feet

& Hop short distance on one foot

0. Walk up and down stairs afternafing feet

1. Gallop

o

© Comment [CSL241]: Would you aiso want to
; inciude the earfier stages of climbing stairs tie,, first
' chifdren travel up and down stairs)
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Bomain: Motor Development and Coordination
Sub-domain: Large Motor Development

Some of the intlicators of young chifdren's large motor development are as foflows:

attention to form, suth s voga,
karate, sports, gymnastics or
dance.

Kindergartrers {K) First Graders (1) Second Graders {2} Third Graders (3)
{5- and 6- year olds} (6~ and 7- year olds) (7- and B-year oids} {8~ and 9-year olds)

1. Run with an even gait Demonistrate (fograss toward the 1. De le Compatency d! Solva simple movement

2. Run forward, backward, sfide o mature form of selecied locomotor the mature form of selected chalienges in a group (34
the side, and pivot without skills {walking, running, skipping, “Socomator skills {walking, peaple}
pausing hoppirg, galtoping, jumping, and running, skipping. hopping, Adjust movement to work

3. Hop on each foot soparately sliding) sucoesstully with 2 partnar.
without support Dermbnsiats plograss towards the 2 Solve mora compiex movement

4. Maintain balance while bending, mattra form of selectad towards the mature form of challenges lax. moving in
twisting, or stretching manipulative skills {throwing, selected manipulative skills general space changing

5. Walk up and down stairs whils catehing, bounding, striking, kicking, {fthrowing, catching, bounding, direction and pathivays).
holding an obisct roliing and object) striking, kicking, rofing and  Move with others (ex. do-si-do)

8 Ablsto stop and start en asignal | 3, Show the ability to'stop with-control object) Balance with control on a varisty

7. Move their bodies info posiion at a boundary, end the ability 65 3. Controlforce of personal of pigces of equipment {ex.

i 1o catch & bak, and then throw change direction, quickly and movement-spd while moving large epparatus, skatas, stits).
% the bali in fhe tight direstion safely, without falling. objects (ex. sirking a pinata) Damonsirate the confrast

= 8. Kick alarge hafito a given point | 4. Control the foice of personal 4. Demonstrate & simple mMythmic Dotween fast, medium and slhow
I with some accuracy movement in general space (ex. mavement (ex. kopping in ime movement.

9. Alternate weight and feet while - tadging) 1o an independent or imposed Move rhythmically when using
skipping or using stairs Demonstiate contrast belween fast o beal) various obiects {ex. balls,

10, Move to athythm and sfow movement, 5. Follow simple rhythmic ribbons, sticks, parachute)

11, Demonstrate momentary movaments led by the teacher Demensiraie smooth ransitons
stiflness in a various bakance 6. Combine two fundamental skis between sequential motor skifls
activities 3 {e.g., bounce and cateh, jump {ex. smoothly running inte &

12.  Enjoy activitiesthat require and tuin)

movement {focomotor skilis} and
in skills with the hands
{manipulativa siills}, sven when
participating in fast-moving
games,

| Comment {CSL245]: tam not sure If this phrase
s the best bo use. ' nat sure you can demonstrale
- competency TOWARD a skiih.

1 Comment JCSE243]: Consider providing o

1 definition or description for this kerem or describing
i what the skils snd behaviors look iike at this age

" i rather than including an indicator thal addresses

! "progress toward” a later stage

» Comment [CSL242F: would this be with
| aiternating feet?

. Comment [CSL2447: Perhaps this indicator
should come at an eatlier age evel?

| Comment FCSL2467: Will the sudience know
i what “good form” is?
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Domain: Motor Development and Coordination
Sub-domain: Smalt (or Fing} Motor Development

Goal: Children demonstrate increasing sirength and coordination of the smakt ugtles.

Some of the indicators of young children's smaliffine motor development are as foflows:

16, Hoid toys in one hand and explore them with
the other hand
17, Make attermpsio stack oblects

Infants and young toddlers {I) Qlder toddlers and twos (T) Preschoolers (P}
{Birth to 18 months) {18 months to 36 months) {3- and 4-year oids)
1. Grasp caregivers' fingers 1 Uss some eating wlensils appropriately fex. 1. Est with utensils {scocps, spears, and
2. Reach and swipe at a dengied objects. spoon} . spreads food)
3. Reach for a toy, mouth open, and bring object 2. Open doors, with assistence, by turning and 2. Use various drawing and art materials
to mouth for exploraiion, pulling doorknobs 3. (ex. crayons, markers, brushes, finger paints)
4. Grasp and release an object 3. Scribbie with crayons and begin to imitate marks 4. Open and ¢lose biunt scissors with one hand
& Lse bolh hands to grasp toy and bring {o.g., & circle) 4. Fasten large buttons and use large zippers
towards seif 4. Use a painthrush independently
5. Shake g rattie 5 Coordinticye and haiid movements, such as 6. Diemonstrale sye-hand coordination when using
I Transfer small object from hand to hand when putiing objscts into a container everyday tooks, such as pitchers for pouring or
»§ 8. Pick up small objects (ex. Cheerios) with 6. +/Turm book pages one page at a time, most of the utensils for sating
K] thumb and forefinger time 7. Copy shapes and geometric designs
E & Bang abjecls together 7. Stack wo to three chiects so they balance 8. Cuta piece of paper on a straighting and cn a
& 10, Mimic hand clapping or a geod-bye wave 8. Complete simple insert puzzias curve with seme accuracy
11, Empty objects from containers 8. Lise shape sorter box of put farye pegs inte & Manipulste smaf objects with ease {ex. strings
12, Turn pages of a board book independently peg board beads, fits small objects inta holes}
13, Point at object that is out of reach 10, Pour figuid from a small pitcher to a cup. 1. Operate a stagler or hole punch
14, Hold fat crayon with a fuli-hand grésp and 1. Imitate hand motions of simple finger plays or 11. Complete increasingly complex puzzles {ex.
sertble on large paper songs, single, cut-out figures to 10-plece puzzies}
15, Fit two oups together, one inside the other 12. Witd some recognizable letters or n

Comment JCSL247): The smailffine motor
! indicators are written with dear siaTements about
{ what teachers can see chifdren doing. They bagin

with action verbs and describe bebaviors, You may

| note that they are much more specific than the

PFOSS MOtOr NGICA1ors — rather than describing the

. skilt, they deseribe specific tasks that chidren
| cormplete using fine motor skifls. You might

consider whether these indicaiars are considerably |
rmote “fine prained” than indicators for other areas
and think aboyt whether you winl to have

ndicatars tat forus more on the skif that's
developing than the task that the child is

completing.

i Comment [CSL248
{ indicator that's focused mare oh the skifl that is
i developing,

3 This is an example of an

! Comment [CSL249]: Typically indicatars refates

4o verlting incluge sorme descrption of the type of
Erasp the child uses. The number ahd form of the
tetters and numbers childeen can write does
Progress during this period. but the fact that they
begin ta write latters and then wite 4 greater
number of letrers with mote precision can be
attritsested W 4 sumber of faclors such as their
increasing knowledge of etters, print awareness
knewtedge, ete. The fine motor skills that are
reflected in their ability to write often are tied to
the type of grasp they use when halding the pencti
ar trayon,
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Some of the indicators of young children's smaliffine motor development are as follows:

Kindergariners (K} .
(5- and 6- year oids)

First Graders (1)
{6- and 7- year olds)

Second Graders {2}
{7- ang 8-year olds)

Third Graders (3)
{8~ and 9-year olds)

Standards

Remove and raplace easy-fo-
open confainer lide

Gut, draw, dse ghie Wwith
materials provided

Tio knots and shos laces, with
assistance

Ptint some letters in own name
Put fogether and pull apart
matipulatives such as Lagos
Thread small beads on a siring
Draw a person with six parts
Demonstrate the ability to lace
a card or sewing with age
appropriate materials

Cui soft foads with a keife
Copy designs and shapes,
letters and numbers

Tie a knat and bow

Manage buttons, zippers, laces
and ather clasures

=gn and dust, make bed

Print many words
Manage many tasks that

2 require dexerty

Draw pictures with increasing

" number of detajls

Greatsl spontansous drama,
muste and dance, with other
children or aione

Write in cirsive

Manage any task that requires
dexterity

Draw pictures with increasing
nurmber of small details

. Comeent [CSL251T:  may nat ba clear how
i this indicator is related to small/fine moror iy,

i Cormsnent {CSL250%: This indicator seems 1o

i address behaviors that might be more fikely to be
: seen i a home setting {at feast the make the bed),
i which is different from other indicators that could
i be abserved in a cassroom
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Domain: Motor Development and Coordination
Sub-domain: Sensorimotor Development -
Goal: Children demonstrate the abifity to use their senses of sight, hearing, smell, toush, and taste to giif

Some of the indicators of young children’s sensorimolor development are as follows:

infants and young toddlers {f) QOlder todtllers and twos (T) Preschoolers (P}
(birth to 18 months) (18 months to 36 monthsy (3- and 4-year olds)
1 1. Respond by turning toward sound, movement, and | 1, Perform bagio creafivemovéments, with adut 1. Resohappropriatalyto the enlironiment fax, hends
H touch guidance or alone [e.g., dances:to music) knees to soften a landing, moves quickly to avoid
| 2. Focus eyss on near and far objects 2. Demonstrate mwareness of ewh body in space {e g, obstacles) X
3. Enjoy sensation of swinging and rocking walk around {able without bumping info i) 2. Demanstrate gonoepts through movement {ax,
4. Beconfisicaks with caregiver assistance 3. Eatfood with & variety of textures .. Imitete an animal through movement, sounds)
5. Explore the environment with mouth and hands 4. Exhibit eye-hand coordinafion {ex. buiid wifh blocks, | 3. Improve eye-hand coordiration {ex, catch a
8. Move obiects fromt one hand to the other complete simple:puzzies, string large beads) bounced balf}
7. Coordinate aye and hand movements {ex. pick up 5. Enjoy cimbing, waking up inciings, sfding, and 4, Practice sensory reguiation by pushing objects,
and put objects into iarge container} swinging ciimbing short fadders, swinging on a swing, and
B, Explore and respond to diferent surface fextures B. Play with materlals of different textures {s.g., sand, sliding
such as soft toys, hard table tops watar, lsaves) F 5. Move fo different pattams of beat and rhvthm
Kindergartners (K} l First Graders (1) Second Graders (2) Third Graders {3}
{5- and 6- year olds) [6- and 7- year olds) {7- and 8-year olds) {8- and 9-year olds)

Standards

& bat with some consistency
2. Calch abalfthrown from a distance 2.
of five to ten faet i
3. Manipulate simple puppets 3
4. Carry a giass of water or juice across
the room without spiling it .
5. Enjoy vigoreus, active play combined |
with social contact gnd games with )
basic rules {ex. freze tag)
6. Move'a variety of body partsto |
diffarent beats and rhythms of music
7. Gombine two fundamental
movament skills

1. Hita medium-size ball (8 fo 8" with | €. Maintain baiance while slopping

and starting movements

Caontrol farge of personat movemant
whifa moving objects

Demonstrate & simple rhythmic
movement

lentify phvsiclogical signs of
exercise

Demenstrate the abilily to change
direction quickly and safaly without
faliing.

Demonstrate contrast between fast
and slow movemenis

Pemanstrate simple rhythmic
overents

Combine up to 3 movemants with
or without equipment

Create and perform movement,
showing balance through
concentration and muscie contrel,
Understand and demanstrate static
antk dynamic balance

Contrei personal movemenis whilke
moving objects.

Create a movement sequance
combining movements and
concepts that incorporate speed,

force, lovals, directions, and

pathways

\dentify physiologicai sffects of the
differant lavels of sxercise and how
they refate to the body

! Comment [CSL252]: i've aoted that many of

! the indicators in K- 3" grads fevels do not seem to
! have 2 connection to the senses, They address

i guiding #nd integraling actions, but do not

: necessarily have @ connection to the senses.

: Comment [CSL254]: it may not be cear what 3
P "hasic” creative RovemEnt i, but the example i
: helpful in that it Hustrates what vou have in mind.

* Comment [CELIB5]: Pernaps this indicator
toutd be re-worded to more clesrly describe the
kil you have in mind, The exampies are somewhat

i helpful, byt it may st not be debr what this

© mdicator it reterring to. For inslance, tovering one's

i ears when there is a foud noise might be an exampiy
of “react appropristely 1o the snvironment” but 'm
not sure if that would fit within the skili that this
indicator addresses,

Comment [CSL256]: Coutd the mdicator
inchutke & descripter o that IU's more apparent what
L types of concepts are referencad?

Commnent [CSL253]: This indicator may need s |
bit more explanation in order for the connection o
sensarimotor development to be dear

: have 8 direct connection to the senses and

i sensanimator develapment. Ag written, the other

i indicators within the kindergartan grade leved seem
moTe fike motor skitis than sensormotor
geveloprment becayse there ks no erglicit “ink” to
the senses within the indicators. The some

.+ observation seems to hold for many of the

© mdicators in the first, second and third grade leveis.
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Domain: Heaith and Personal Care

Sub-domain: Nulrition and Feeding .
Goal: Children will recognize and at a variety of nufritious fopx

Some of the indicalors of young children's learning abott nutrition are as follows:

; “&umm&nt [CSLHQ]

infants and young toddiers {1 Older {oddiers and twos (T} Preschoolers (P)
{birth to 18 months) (18 months to 36 months) {3- and:4-year olds)
1. Suck and swalow 1. Distinguish between food and non-feod tems 1. Distinguish food on & confinuurm from most healthy
2. Connect breast or bottle (and food) with getting fed 2. Feed sell with a spoon, without hefp to less hoalthy
3. Help caragiver hold the hottle 3. Feed sof a sandwich, taking 2. ghoos;_“ to ea:i;uﬂd% ‘lhat are better {or the body
e s fi : ; an others, with assistance
-; gl;::ui :;d;;:z;;;ic;:e:r;iye: Zztgi; foods 4, ?:::g:!:; :::{z:fj ip‘;z’::y { healthy foods and | Pass food at the table and take appropriste sized
X e bt portions, or other culuraly-specific family serving
6. Consume a variety of nutritious foads from all food | 5 Namé five or six of own body parts style
Groups 6 Try new foods when offered [ 4. Try different healthy foods from a variety of cultures
7. [rink and eat until satisfied/show feelings of hunger | 7, Consume age“appropriate amounts of nutrious | 5. Help prepars healthy snacks
and fuliness boverages (e.q., water, milk, occasional 100% juice | 8. § Eata variety of nutritious foods and eat
8. Grasp and drink from cup & Drink from a cup independently.
9. Begin to foed self with a spoon §
¢ : P
= Kindergartners (K) First Graders (1} Second Graders (2) Third Graders {3}
s {5~ and 6- year olds) {6~ and 7- year olds) (7~ and-8-year oids) (8- and 9-year clds)
“ 1. Explain the primary function of Select a variety of foods that can be 1. Explain the importance of eating & . Choose a variety of heaithy foods in
certain foods {e.g.. mitk helps to _ eaten for healthy snacks. varlety of nufrient-rich foods, appropriate pertions.
build strong bones) " Lreate a list of foods that shoutd be 2. Set a shor-term persanal heatth gosl . Identify and classify foods, including
2. Recognize foous from different " limited. for healihy eating and physical activity, recommended amounts o eat
food groups, with assistance ldentity a varisty of nutritiou§food 3. Understand heaith-related fitness accerding fo choosemyplate.gov
3. Provide simple explanations for cholcas woncents and the benefits of physical . ldentify major nutrients supplied by
own and gthers’ food alfergies Daseribe the benefits assoclated with activity. food graups necessary for growth and
4. Halp prepare r'neals‘anct shacks a healthy diel 4. Begin to enderstand the maintenance.
3. State food prefarences consequences of health behaviors and . Describe strategies to improve or
6. Try most new foods. choices that may prevent Bness, maintain personal heaith,
5, Cresla heatthy falt and vegetabie
snacks.

| Comment [CSLZEBY The mdicators refatad to
i this goal are written in @ form that describes
H children's behavior snd also demonstrats &

. progression, The K-37 indi &

interesting progression in that they destribe

i behaviors that are indicators of children’s

i increasingly abstract understanding of nutrition, but
i the indicators are stil fotusen on what vou ran see
i chikiren do.

i not eear howi this
indicator rebates to chiliren's ynderstanging of
nutrition.
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Domaln: Health and Persoral Care
Sub-domain: Dally Living Skills
Goal: Children demonstrate an understanding of how daily activity and hyglene promoie their health and general well-being.

Some of the indicators of young chifdren’s fearning about nifrifion are as follows:

infants and young toddlers (J}
{birth to 18 months}

Older toddlers and twos (T)
(18 months to 36 months)

Preschooiers (P}
{3- and 4-year clds)

Standards

Have perinds of contentment when needs are met
Saothe salves and fal asleep

Respord to vosailzations during roltines ineiuding
diaper changing, eating, and dressing

Relax during bathing routines

Begin to be aware of and inticate own needs and
wants {orylvocalize when naed changing or hungry,
ot blanket when tired, ele.}

Way heip aduit when dressing, undressing and
diapering

Wash and dry hands, with help

Bagin to brush gums and teeth with assistance

Want to teke care of salf and show increasing
participationfindependence in personal care {e.g.,
pufl at pants or give signs of peeding toilel. assert
independence 'me do itl"
Participate in sleeping rowtines. such as gatting
and arranging soit toys to ake to bed

Sieep well. Wake up rested and ready to be
active. .

Dress and univess completely lexcept for
fasteners), with help

Participate in bathroom routine and show inferest
In tollet training. Use the toitet by about age 3,

‘with help:,,

Parﬁcipaﬁe“ hosithy care routines {e.g., bathing,
hrushing teethwashing hands, using tissue to
wipe nose) and use personal care chiedts
comactly and reguiarly, somgl] with
assistance
Communicate with caregiver when not fesfing welt

1

bl

Pl o

Dress and undross with help, Take of coat and put
it where it belongs.

Begin to fake care of own toileting needs
Participate sasily and know what to do in routine
activities {sush as meal fime, nap time)
Communicate need to regt, drink and eat

Brush teeth with finited assistance

Cover mouth when coughing

Increase understanding of the use of their eyes,
ears, fingers, nosa, and mouth, and how the
senses work together

Begin to understand and communicate how daily
activity and healthy behavior promote overall
personat health and safety

Know what seff-care items are used for {8.4., comb
and toothbrush) and complete parsonai care tasks,
stich as dressing, brushing teeth, tolleting, and
washing hands independenty.

. Racognize the importance of dostor and dentist

wisits and cooparate during these visits,

. Perficipate in the prevention and management of

acute and chronic health sonditions.

. Avoid toxins, such as lead
. idenfity heafth products {e.g., shampoo, toothpaste,

s0ag)

. Recognize and communicate when expariencing

pain or symptoms of iliness
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Domain: Heaith and Personal Care
Sub-demain: Daily Living Skills
Goal: Children demonsirate an undersianding of how dally aclivity and hyglene promote their health and general well-being,

Some of the indicators of young children’s fearning about ntrition are as foflows.

Kindergartners {K)
(5- and 6- year olds}

First Graders {1)
(6~ and 7- year olds)

Second Graders (2)
{7- and B-year olds)

Third Graders (3)
{8- and 9-year olds)

Standards

. Continue to use practices to he safe

and healthy, with minimal aduit help

. Understand the importance of taking

cara of seff and growing strong

. Brush teeth and attempt flossing

with supervision, and then allow
assistance to compiete process

- Wash face without assistance.
. Cover mauth and nose when

coughing and sneezing with afbow
or tissue,

. Explain the benefits associated with

exerise

ra

[

S

. Begin to understand how own

. Show interest in leaming about body

. Identify health sorvice providers

. Brush teeth and fioss with some

decisions can impact health and
weliness now and in the future

systems and a variety of health
topics

{nurse, dentist, paramedic,
physician) that can heip with
personal health issues.

assistance

. Understand heakth-related fitness

concepts and the henafits of
physical activity

_ Hegi to undarstand the

consequences of health behaviors
and choless, such as ways to
pravent iliness.

. Recognize signs and symptoms ¢

common iinesses

. Brush teeti and floss with fittle or

ne assistance

1

Brush teeth ot ast twice dally and
floss once aday i

Understand how health habits
impact growth and deveiopment

. Take responsibility for making

heaithy fita choices
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‘Domain: Personal Health & Well-Baing
Sup-domain: Being Safe )
Goal: Children wifl be able to demonstirate an awareness and undersianding of safety rules and knowledge abbit harmiul objects and siluations and
how to avoid them,

Some of the indicators of young children's leaming about being safe are as follows:

Infants and young toddlers (I}
(birth to 18 months)

Cider toddiers and twos (T)
{18 months to 35 months})

Preschooters (F)
(3- and 4-year oids)

Standards

Prefer caregiver over sfranger, Wil be able to
discriminate between hisher main caregiver and
tamily, and strangers.

Stopiwait when caregiver says ‘no” of gives a
nonvarbal cus for alarm/danger,

Foliow some consistently set rules and routines.
Watch familiar adults for appropriate reactions.
Accept comfort from others.

Explore own body: grabs fost, puts finger in ear,
pulls halr, and finds mouth to suck on
thumb/fingers.

Begin to avoid dengers, but cannct be wsliad on to
keap themsalves safe. -

Know to hold caregivers' hand whan walking in
pusic plates.

Communicate to ar aduk when someone hurts or
makes them feef bad

Reroghize safety rules, but may not foliow them,
Renover from smalt falls when watking

Take care of tolieting needs in a vanaty of ways,
Assert preferences in a positive manner
Anticipate consaquences for nof follawing rufes.
Pay attention fo safaty instructions, with
assistence.

. Verbally offer simp(e Fules,

ad

Hold adults’ hands when walking in public places.
Begin 1o karn safety riles of dally activities,
Engage in play as a means to understand heaithy
behavier and develop their bodies.

Begin to practice safe and healthy behaviors:
recognize danger and poisan symbols and avoid
those areas.

Bogin to understand how daily activity and heaithy
behavior promote overall persenal health and
safety.

Demonsirate safety awareness when purposefully
using materials(e.g., cary scissers and pencils with
points down to avold secidents).

Increasingly perfarm seif-care skills independently,
Care for personal belongings.

Show safe behavior for self and others by applying
estabiished rule, procedures and safe practicas
with adult guidance.

. Communicate to peers and aduits when seeing

dangerous behaviors,

. Do not touch or take madicine, without adult

assistance; but know that medicine can improve
haalth when Used propetly,

. Look both ways before crossing street or oad, and

know to cross with adult assistance.

. Understand the difference between safe and

unsafe touch,

. identify approprats olothing and sunscreen for

various westher condiions.

. Recognize safety issues with guns, fire, water and

sirangers,
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Domain: Personal Health & Well-Being

Sub-gomain: Being Safe
Goal: Children will be abls to demonstraie an awareness and understanding of safty rules and knowiedge about harmful objects and situations and

how {0 avoid them,

Some of the indicators of young children’s learning abouf being sefe are as follows:

Kindergartners {K}
{5- and 6- year olds)

First Graders (1}
(6- and 7- year olds}

Second Graders {2}
(7- and 8-year olds)

Thirg Graders (3}
(8- and 9svear olds)

Standards

Explain the reasons for safety rules.
Show safe behavior for self and
others by applying established class
ruies, procedures and safs practices
with adult guidance.

£xplain when not to accept rides,
faod or money from sfrangers,
Understand that some practices may
be personally dangerous.

identfy adults whe can assistin
dangerous situations.

Recognize parsonal privacy in
relation o their body.

Understand that some game rules
are for safety.

Recoghize fisky situations and
explain how fo avoid them.
Recognize what unwanted touch is.
Show safe behavior for self ang
others by applying established class
rutes, procedures and safe practices
with fimited teacher guidance.
Express seif in safe.and appropriate
ways. :

Show ability to control destructive
impuises with guidance.

See teachars and adults outside of
family as trissted resources,

. Dam:nnstrale understanding of the

harmiut effects of drugs.

. Show safe behavior for seff and

others by applying sstablished class
rules, procedures and safe practices
with limited teacher guidance

. Express saifin safe and appropriate

ways.

. Show control of destructive mpuises

with guidance.

. See teachers and adults outside of

family as trusted resources.

- Gonfinue to exprasses seff in safe

and appropriate ways,

. Show conirel of destructive impulses

with guidance,

. Show safe behavior for self and

others by prasticing personal and
group safety when applying ciass
rules, procedures and praclices,

. Know and use ways to keep safe

from strangers.

. Know anpropriaie responses o

narassment, bullying, intimidation
and abuse.
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Vermont's
STep Ahead Recognition System
for
Child Care, Early Education and Afterschool Programs

Application and Instructions
for programs eligible for 5 stars

see the next page fo see whether your NAEYC accredited or

Head Start program qualifies for this achievement
2011

STARS is a quaility initiative of the Child Development Division of the Department for
Children and Families of the Agency of Human Services, 103 S. Main Street,
Waterbury, VT 05671. Itis administered under coniract with Mary Johnson Children’s
Center, 81 Water Street, Middlebury, VT 05753, Questions or comments about this
system can be directed to the Child Development Division at 1 (800} 649-2642 or to
STARS at 398-2037, or email stars@mjccvt.org. The STARS website is

www. STARSstepahead org.
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. Vermont Agency of Education

Vermont's Statewide Report on Kindergarten Readiness 2013-2014

Introduction

Since 2000, Vermont has gathered information on the readiness of children entering
kindergarten by surveying kindergarten teachers about their students” knowledge and skills
within the first six to ten weeks of school. The effort to measure school readiness is a
collaborative project of the Vermont Agency of Education (AOE), the Department for Children
and Families, and the Department of Health.

There are many interpretations of what constitutes “readiness”. Vermont’s concept of
children’s readiness is multidimensional; it includes social and emotional development,
communication, physical health, as well as cognitive development, knowledge, and approaches
to learning (e.g., enthusiasm for learning, persistence, curiosity). Vermont’s concept also reflects
the belief that “school readiness” is interactional: children need to be ready for schools, and
schools need to be ready to accommodate the diverse needs of children. Since 2000, surveys for
assessing schools” readiness have been conducted several times. The Ready Schools survey asks
principais and teachers to report on their school’s transition practices, connections to families of
young children and the community, and other related issues. Despite the importance of this
information, the Ready Schools survey has not been conducted for several years now.

Methodology
¢ Data Collection:

Kindergarten teachers from around the state were asked to complete a Kindergarten Readiness
SurVey (KRS) for each of their students during the fall of 2013, The KRS consists of 30 items
across the domains of “Social and Emotional Development,” “Approaches to Learning,”
“Communication,” “Cognitive Development and General Knowledge,” and “Physical
Development and Wellness.” The teacher rates each child’s skills as either “beginning”,
“practicing” or “performing independently” on the first 27 items and judges if hunger, illness,
or fatigue inhibit the child’s learning on the last three items. The KRS is not a direct assessment
of children; rather it relies on the accumulated observational knowledge the teacher has
developed about the child during the first few weeks of kindergarten.

For the past four years, the KRS was delivered through a secure online version of Survey
Monkey; one survey per child. This year a new method for collecting survey data was used.
Each kindergarten teacher received one Excel file to record survey responses for all of the
kindergartners in his or her class; one row per child. The Excel file was then uploaded to a secure
AQE website. Some schools encountered difficulties with the upload as well as with
completing the Excel file due to software incompatibility.

o  Data Analysis

The data were analyzed at the item level producing the number and percentage of children

reported at each the “beginning”, “practicing” and “performing independently” levels and the
number and percentage of children whose learning was inhibited by illness, fatigue or hunger

Yermont's Sanewide Hepaor
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Vermont Agency of Education
“never”, “seldom”, “sometimes” or “often”. The number and percentage of “Don’t Know” or
missing values were also calculated. At the item level, a child is considered “ready” if the child
is rated as “practicing” and “performing independently” for the first 27 items and as “never” or
“seldom” in the three inhibitor items.

Statistical Product and Service Solutions (SPSS} was used to determine “readiness” for each of
the five domains and to calculate an overall readiness value. Readiness at the domain level
requires that the child have a rating of “practicing”, “performing independently”, “never” or
“seldom” on all items within the domain. Readiness across the five domains requires that the
child is rated as “ready” on all items in the survey. Survey items rated as “Don’t know” or
missing responses are not included in the denominator when calculating domain and overall

readiness percentages.

Resultls

A total of 5,658 Kindergarten Readiness Surveys were submitted. The total kindergarten
enrollment for 2013-2014 is 6,250 children; hence, 91% of all kindergartners were surveyed. Last
year the KRS participation rate was only 81.8%.

o  Characteristics of Kindergartners Surveyed

The KRS asks teachers to identify each child’s gender, the child’s eligibility for specialized
services (e.g., special education, Title I), if the child is an English Language Learner, and
whether the child attended an early childhood program prior to kindergarten. Table 1 presents
the results of these data. ‘

TABLE 1: Characteristics of Kindergartners Surveyed?

Number . " Percentage
Boys 2873 31%
Girls 2754 49%
Missing Response on Gender ltem 33 0.58%
Received Specialized Services: 1924 34%
» Special Education 693 12%
e EST 588 10%
& 504 84 1.5%
e Title | Services 894 16%
English Language Learners 149 3%
Attended some type of Early Childhood Program (ECP): 4633 82%
¢ Did not atiend any Early Childhood Program 572 10%
o Do ot Know if child atfended ECP ‘ 412 7%
o Missing Response 41 0.7%
s Head Start 396 7%
s  School-based Pre-K 1876 133%
s Community-based Pre-K 464 8%
® Private preschool 1098 19%
s Family-bnsed child care 253 5%
s (Center-based child care 445 8%

! These are self-reported data that have not been verified.

Yerrnont s Shatneide Report sv Kinderparten Sasliness 205320104 Page 2
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s Readiness By Domain and Overall Readiness Rating

The 30 items on the Kindergarten Readiness Survey” are clustered into five domains:
— Social-Emotional Development
- Approaches to Learning
- Communication
—  Cognitive Development
~  Wellness?

The number and percentages of children who were rated as “practicing” or “performing
independently” (i.e. “Ready”) on all of the items within a domain are presented in Table 2.

TABLE 2: Readiness by Domain & Across All 5 Domains

Domain | B __ Number_ “Ready” 1 Valid Réspoﬁéeé | Percent “Ready”
Social-Emotional Development 4111 5658 73%
Approaches to Learning 3881 5658 69%
Communication 4668 5658 83%
Cognitive Development 3546 5658 63%
Wellness | 4693 5658 83%

Across All 5 Domains 2533 5154 49%

According to the KRS data, just under half (49.1%) of all children were rated as “ready for
kindergarten” in all five domains of the survey.

*  Readiness by Item

The number and percentage of children rated as “beginning”, “practicing”, “performing
independently” or “don’t know” for each item are presented in Appendix I. Note that the
operational definition of “ready” is that the child is rated as “practicing” or “performing
independently”, while “not ready” is “beginning”. Items in which the rating was “don’t know”
or the itemn was left blank are excluded from the denominator when calculating “readiness”
percentages. ' ‘

Discussion of KRS Results

The statewide results for this year’s KRS assessment show an across the board decrease in the
percentage of children “ready” at the item and domain levels. The overall readiness rate
dropped from 61% in 2012-2013 to only 49% this year. Of the 58 supervisory unions and
districts that submitted KRS data, 49 or 86% evidenced lower percentages of children ready for
kindergarten.

* Wellness includes children who demonstrate age appropriate seif-help skills and who seldom or never appear to be
inhibited by illness, fatigue or hunger.

dimacdde Hoport on Kindergavien Reaciness 2352004 Page 3
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The reasons for the observed decreases at the domain level could be due to several factors.
First, the new methodology used to collect the information could have contributed to an
“implementation dip”. The new Excel data collection method resulted in almost three times
more items left blank which tends to bias the estimate of children “ready” downwards.
Secondly, the percentage of surveys submitted rose from 82% last vear to 91% of all
kindergartners this year. Further analysis showed that some teachers were completing the KRS
for the first time without any training on the items and the rating scale. Additional analyses of
the data showed that more surveys were submitted for children who are eligible for Free and
Reduced Lunch (FRL) and/or are receiving special education services. In comparison to the
general population, these two population subgroups are more frequently rated as “beginning”.
These are just a few of the possible explanations for the decrease. Undoubtedly, there may be
other reasons to account for this decline. It is difficult to believe that the lower rates are due to
an actual drop in readiness across the state and in 86% of school districts.

The results at the item level provide a more detailed picture of how this year’s
kindergartners were rated on the KRS. While comparisons with last year’s results still
indicate an overall drop, 90% or more of the kindergartners were rated as “ready” (i.e.,
practicing or performing independently) on 12 of the 27 items and “ready” (i.e., never or
seldom) on all three wellness items. These 12 items are spread throughout the domains,
although fewer are in the “Approaches to Learning Domain” (refer to Table 3 on page 5).
It should be noted that 12% of all children surveyed are receiving special education
services; nevertheless, the item level data suggest that most children demonstrated some
knowledge and skills deemed necessary for success in kindergarten.

There were two items in which less than 80% of all children surveyed were rated as
“ready”. These are:

e Shows ability to discriminate and identify speech sounds (77%)
e Uses scribbles, symbols or letters to write or represent words or ideas (79%)

The apparent contradiction of the finding that only 49% of all kindergartners were found
“ready” across all five domains, while 80% or more of the children were rated as “ready”
on all but two out of the 30 items on the KRS, can be resolved by remembering the
operational definition of “ready” for the domain levels and across all domains. As stated
earlier, to be “ready” in any domain, all ratings within that domain must be ;’practicing”
or “performing independently”. To be considered “ready” across all domains, a
kindergartner must be rated “ready” on all items in all domains. )

Page 4
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TABLE 3: KRS liems on which 90% or More of Kindergartners Were Rated “Ready”

Domain _ i “Ready”
Social-Emotional Separates easily from parent/caregiver 95%
ocial-Emoti P r
mORONa Adapts to transitions within the school day 90%
Development
Interacis positively with adults in the classroom 94%
A hes t - . . I
pproaches to Appears enthusiastic and interested in classroom activities 92%
Learning
Communicates needs, wants, or thoughts in his/her primary language 92%
Communication | Engages in conversation {e.g. complete sentences, turn-taking, etc.) 91%
Understands simple directions, requests and information 92%
Shows awareness of how books are organized and used 90%
Cognitive Recognizes hisfher most commonly used name in print 95%
Development Engages in imaginative play 95%
Shows the ability to count 5 or more objects using one-to-cne 939
correspondence ’
Demonstrates age appropriate self-help skills {e.g. dressing, toileting, 97
wiping nose, washing hands) ’
Physical Health | 1pjs cpita's ability to learn is inhibited by: (Never & Seldom = Ready)
i Y
& Development . Ilness 959
(Wellness) - -
o Fatigue 90%
¢ Hunger ‘ 96%
Conclusion

The major question the Kindergarten Readiness Survey (KRS} is designed to answer is: How
ready are Vermont's kindergartners? In order to provide the most accurate estimate of
readiness, we need to use an assessment tool that truly measures readiness and is fair to all
subgroups. A validation study of Vermont's KRS is currently underway. The early results from
a national research group conducting this study indicate that the KRS has several strengths;
however, there are areas that need to be improved. The operational definitions for “ready” in a
domain and across domains are also being examined. Furthermore, we will be developing a
secure web-based survey tool to avoid the technological problems we faced this past year. As
these improvements are made and more information on the items and rating scales are
provided to kindergarten teachers, the confidence we have in the KRS results accurately
reflecting children’s readiness will increase.

Page 5
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Appendixi
Statewide Item Level Responses 2013-2014

S T N Pt +Performing ‘Don’t Know
- Social-Emetienal Development f 8 ) & independently ‘| - & Missing *°
H T T A ,’O(N) D/O(N} ar R 0, ;
; o %o (N} o (N}
Plays cooperatively with different children 11% (644) 35% (1959) 54% (3035) 0.3% (20)
Separates easily from parent/caregiver 39 (154) 14% (785) 81% (4367) 2% (132)
Uses problem solving skills in social situations 19% (1074) 47% (2666) | 33% (1879) 0.6% (39)
. ) . d
Appropriately expresses feelings and needs | 6o, 999y | 399 (2198) | 45% 2552 | 0.1% ©)
A g . il 0/0
Adapts to transitions within the school day 10% (553) 28% (1559) 62% {3539} 0.1% (7)
Interacts positively with adults in the
classroom 6% (361) 25% (1411) | 69% (3877) 0.1% (9)
Be PSP P;'éfticin .f ~ Performing Don't Know
Approaches to Learning St abg 2 N TACIANE "1 independently | & Missing
- < AN % (N) Y i
o %o (N} Yo{N})
Can persist in a self-directed activity for at least
15 minutes 12% (659) 28% (15963 § 60% (3395) 0.1% (8)
Appears enthusiastic and interested in
classroom activities 8% (451) 27% (1521) 65% (3675) 0.1% (10)
Uses a variety of learning strategies in the
classroom ' 18% (1646) | 43% (2450) | 38% (2131) 0.4% (28)
Is able to pay attention during teacher-directed
group activities for approximately 15 minutes  § 18% (1005) | 36% (2020) | 46% (2624) 0.1% 9
Knows when and how to use adults as a
resource 13% (722) 38% (2130) 49% 2777) 0.5% (29
initiat tivities in cl ‘
nitiates activities in classroom 13% (711) 32% (1786) | 56% (3149) 0.1% (12)
Shows curiosity (asks qués‘cions, probes, tries
new things, etc.) 11% (618) 34% (1945) | 54% {3080} 0.3% (13

Fage 6
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o Boginnin ' Practici Performing Don’t Know |
Communication - " 5 N g r:' (;l)ng independently | & Missing |
: 3 7o o (N) "f‘b(N)””
Follows simple classroom rules and
instructions with reminders 12% (674) 33% (1885) 55% (3102) 6.3% (17)
Communicates needs, wants, or thoughts in
his/her primary language 7% (377) 21% (1201} 71% {40640) 0.7% (40)
Engages in conversation (e.g. complete
sentences, turn-taking, etc.) 8% (474) 25% (1437) 66% (3732) 0.3% (15}
Understands simple directions, requests and
information 8% (432) 24% (1351) 68% (3858} 0.3% (17)
' ' Be1 P 1 Practici Performing Don't Know
Cognitive Development f 8 I: caeme independently | & Missing
) Lo (N) . :{’o(N) ) Y o
o (N} /G(N)
Shows awareness of how books are organized :
and used 9% (512) 26% (1483) | 64% (3645) 0.3% (18)
Can recall and explain a sequence of evenis
N8 ; ivi Ha. ,
(e.g. can tell aboul a recent activity, can retell a 13% (747) 36% (2051) | 50% (2827) 0.5% (33)
story)
Recognizes his/her most commonly used name
in print 5% (279) 13% (751) 82% (4617) 0.2% (13)
g .. ative pi
TIBAgEs In imagnative piay % (215) 17% (968) | 78% (4423) | 0.9% (52)
Shows ability to discriminate and identify
speech sounds 22% (1265} | 37% {2120) ¢ 40% (2252} 0.4% (21)
i . £ ha
Recognizes 10 or more letters of the alphabet 18% (991) 17% (968) 65% (3673) 0.4% (26)
Uses scribbles, symbols or letters to write or
represent words or ideas 209 (1123) 29% (1662) 50% {(2852) 0.4% 21}
Shows the ability to count 5 or more objects
using one-to-one correspondence 8% {461} 16% (902} 76% {4282) 0.2% (13)
Can identify several basic geometric shapes
(e.g. circle, square, rectangle, triangle) 8% (463) 28% (1571) 61% (3462) 3% (162}
RN Bé mn in Practicin Performing | Don't Know |
Physical Health & Development ;’g & B & independently 1 & Missing
Yo {N) % (N) . ,
: % (N) 90N}
Demonstrates age appropriate self-help skills
(e.g. dressing, toileting, wiping nose, washing 2.7% (146) 1 10.8% (575} | 86.4% (4,397) {7

hands)
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Thls chi!c:l's_zéﬁb_ilitj fd.leam appears to be inhibited by: .:

s Don't

Never Seldom .| ‘Sometimes | . Often Know
Tllness 90.0% (4,790) | 5.0% (264) | 4.2% (222) 0.9% (49) n/a
Fatigue 83.3% (4,436) | 6.4%(339) | 8.4% (447) | 1.9% (103) n/a
Hunger 91.2% (4,855) | 4.2% (225) | 3.6% (194) 1.0% (51) n/a

N.B. Row totals may not add exactly to 100% due to rounding.
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